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Abstract: Many learning theories and studies on classroom discourse explain that teachers’ speech
has an important role in determining student learning success. The teachers’ speech in teaching-
learning interactions influences the activity and comfort of students’ learning. This study aimed to
describe how the teachers’ speech to stimulate students in learning inteaction. This study used a
qualitative approach to the type of classroom research. Participants in this study were 4 teachers
who taught Indonesian, Mathematics, Science, and English at Mts. Islamiyah. Data of the study were
the teachers’ speech and its context of stimulating students in learning interaction. The data collected
through classroom observations and recording of teachers’ speech and the context of the speech. By
qualitative analysis, this study found that the teachers’ speech at the beginning of learning, in the
learning process, and at the end of learning has various types and functions depending on the speech
context underlying the speech events in the classroom interaction. The speech context includes
students as audiences, speech functions, learning material as speech topics, learning interactions as
speech situations. The use of teachers’ speech was a learning strategy conducted by teachers to
stimulate students motivated for learning.
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Teacher plays an important role in the
implementation of teaching and learning
activities. In teaching and learning interactions,
the teacher acts as a motor, facilitator, organizer,
motivator, and catalysator for students who have
a big contribution in determining the smooth
communication in achieving learning goals.
Teachers who can develop good communication
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in interactions with students will be able to
improve the quality of learning processes and
outcomes. Fraser (2012) said that teacher who
have reliable attitudes and abilities have a
significant impact on learning. Teacher is not
only the driving force of learning, but they are
educated figures who are passionate, emotionally
intelligent, creative, and ready to face challenges.
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Such teacher potential can support developing
good relationships with students and helping
them improve their learning skills (Buzzelli &
Johnston, 2014).

Good teacher behavior will appear in high
attitudes and willingness to improve the learning
situation. They always speak and act lovingly to
develop their students' enthusiasm and learning
experience. When facing such a teacher, students
feel that they get an exemplary figure who can
support them in overcoming difficulties and
assisting them in obtaining the expected learning
experience (Cao, 2011). A good relationship
between a teacher and students is very useful in
creating a classroom environment that has a good
social-emotional climate. Such class interaction
will make students emotionally aware of being
actively involved in learning.

Learning interaction is a two-way
relationship that involves the activity of teachers
and students for the achievement of learning
goals. The choice of speech as a vehicle of
communication becomes the main aspect that
must be considered by the teacher in learning
interactions. Teachers’ speech that is relevant to
students’ learning needs will stimulate students to
be enthusiastic in learning. This is in line with
research conducted by Yusuf & Novita (2020)
whose results showed that the effectiveness of the
process and learning outcomes have a close
relationship with the proficiency of teachers in
language. Teacher skills in languages have a
positive relationship with the ability to manage
classrooms and communicate lesson content. The
relevance of the teachers’ speech to students’
need can be understood from the speech type,
speech features, and speech meanings. The
teachers’ speech will contribute significantly to
students if the three aspects can stimulate
students' enthusiasm. That way, the teachers’
speech conveys educational values stimulating
students eager to learn and foster them actively
involved in gaining learning experiences.

In the context of learning interactions, the
teacher's of speech correlates with understanding
communication. This understanding is said by
'Mercer (as quoted by Sharpe, 2008) as' principled
understanding’, ie students can understand the
procedures, processes, conclusions of the
communication. This understanding arises
because dialogically there is a match between the
teachers’ speech style and students' abilities. In

class interaction, understanding the principle can
be built through the selection of speech styles for
learning communication. Also, partnerships
between teachers and students in good
interactions through the provision of information,

guidance, and support can create student
understanding in learning activities (Wells,
1999).

Teacher's speech has an important role in
stimulating student enthusiasm so that the
learning process can take place effectively.
Research conducted by Wicaksono (2016)
showed that in teaching speaking, teacher speech
that is understood by students can enrich student
vocabulary and encourage students to feel
comfortable in learning. Another study of teacher
speech was conducted by Andewi & Waziana
(2019) whose results showed that in learning,
teachers used more directive speech to manage
and control student behavior in the teaching-
learning process. The research findings
confirmed that teacher speech is an important
factor in improving the quality of the process and
controlling student enthusiasm for learning to
achieve learning outcomes effectively. Nasir et al.
(2019) also conducted research on teacher speech
in learning for EFL students whose results
showed that to direct and control students in
learning, teachers use various forms and functions
of speech. For this reason, this study attempted to
describe how the teacher's speech can stimulate
students in the teaching-learning process.

This study aimed to describe the teachers’
speech to stimulate students’ enthuciasm in
classroom interaction. The teachers’ speech in
stimulating students’ readiness for learning
certainly different from the teachers’ speech in
stimulating students’ concentration in learning
process and students’ enthusiasm at the end of
learning. Based on this objective, the study sought
answers to the question "how is the teachers’
speech to stimulate students’ enthuciasm in
classroom interactions?" In detail, the study
sought answers to the questions below.

(@) How is the teacher's speech to stimulate
students at the beginning of the learning
process?

(b) How is the teacher's speech to stimulate
students to be always enthusiastic during the
learning process?



(c) How is the teacher's speech to stimulate
students to maintain learning enthusiasm at
the end of the learning process?

The findings of this study provide a
meaningful contribution for teachers in carrying
out teaching assignments. These findings can be
a reference in choosing the right variety of speech
and speech styles to stimulate student in learning.
For further researchers, these findings can be a
source of reference in developing the theoretical
framework, research design, and discussion of the
results of their studies.

METHOD

This study used a qualitative approach to
the type of classroom research. The study
analyzed the teacher's speech in classroom
interactions conducted at MTs Islamiyah
Songgon, Songgon  District, Banyuwangi
Regency, East Java, Indonesia. The choice of
location was based on the consideration that the
school is a marginal school with low student
motivation. In such conditions, the teacher played
an important role in stimulating students to be
prepared and concentrate on learning.

This study examined the teacher's speech in
the interaction of learning Indonesian,
mathematics, science, and English so that this
study involved 4 teachers as participants. The
selection of the subjects was based on the
consideration that (1) the use of four different
subjects was intended to avoid speech bias caused
by the content of the learning experience being
taught, and (2) the four subjects were compulsory
subjects, and (3) those subjects included subjects
for national examinations. Meanwhile, in the
selection of teachers who were targeted for the
study, based on considerations (1) the teachers
were permanent teachers in the school, (2) the
teachers were senior teachers who had a lot of
experience in teaching the lessons, (3) the teacher
was a favorite teacher for students, (4) the
teachers were willing to be observed, and (5) the
teachers gave permission to record their speech.

The data were the speech of the teacher in
the context of stimulating students to be ready and
active in learning. Therefore, the data used in this
study were verbal data in the form of a teacher's
speech and the context of the use of the speech.
The data were collected through classroom
observations and recording of teacher speech
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along with the context of the speech. The class

observations were carried out 2 times for each

subject. Teacher speech recording used a hidden
electronic recording device so that it did not affect
the natural speech of the teacher in interacting.

Meanwhile, recording the speech context was

done in writing in the observation sheet. Data

collection procedures were carried out with the
following steps.

(@) The research team conducted a preliminary
study by visiting the school that was the
location of the study.

(b) Researchers asked for permission from the
principal to conduct research and meet with
the teacher who is the subject of research to
determine the observation schedule.

(c) In accordance with the schedule, the
researcher joined the class for orientation and
establishes a close relationship with class
conditions, without taking notes.

(d) In the next schedule, researchers began
recording data by the following learning from
beginning to end, without interfering in the
process of classroom interaction.

(e) During data recording, the researcher
recorded the context of the speech as data that
supports the interpretation of the speech.

(f) After observing the second learning schedule,
the researcher immediately transcribed the
utterances from the recording.

(g) Researchers juxtaposed and associated
between utterances that have been transcribed
with speech context notes to determine data
in accordance with the focus of the study.

(h) The researcher moved the speech and its
context into the corpus.

(i) Researchers have obtained data in accordance
with the focus being studied.

Data from the recorded teacher's speech
and narrative context notes were analyzed
through five stages, namely identifying data,
classifying data, categorizing data, interpreting
findings, and drawing conclusions. Data collected
in the corpus were identified through a process of
selection and reduction to determine the
appropriate data following the focus of the study.
Selected data were coded and grouped into three
research focuses, namely (a) the teacher's speech
to stimulate students at the beginning of learning
process, (b) the teacher's speech to stimulate
students during the learning process, and (c) the
teacher's speech to stimulate students at the end
of the learning process. Classified data is
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categorized in units that have the same type,
feature, and meaning. Each unit was further
interpreted meaning based on theoretical
constructs to obtain the findings of the study.
Conclusions were drawn based on the results of
interpretation by reviewing the data that has been
studied and the theoretical framework used.

FINDINGS AND DISCUSSION
Findings

Teachers’ Speech to Stimulate Students to be
Ready at the Beginning of Learning

At the beginning of learning, teachers used
varieties of speech to stimulate students to be
ready for learning. When starting a lesson, the
teacher greeted and addressed students with the
aim of opening communication with students in
classroom interactions. The speech can be seen in
guotation 1.

Quotation 1:

Teacher: Assalamu alaikum
morning ....

Teacher: “Hello boy ... are you ok?”

Teacher: “Are you oke?”

Good

(Context: The teacher's utterance was
spoken at the beginning of the learning
which at the time, the students seemed not
ready to learn)

The teacher used greetings in Arabic
language. This greeting is a tradition of Islamic
schools that must be done by teacher at the
beginning of learning. The greeting was followed
by greetings in English because the teacher
teaches English. Due to no students’ response, the
teacher addressed them by asking their condition.
The use of greetings by the addressing was
intended by teacher to attract students' attention.

In attracting students' attention, the teacher
begins his communication by making small talk
with the topic about class conditions. The speech
can be exemplified in quotation 2.

Quotation 2:

Teacher: “Class ... this is hot inside?”
Teacher: “Panas sekali di dalam?” [t is
very hot in this classroom]
Teacher: “Anak-anak nanti kalau pelajaran

sudah dimulai tolong

didengarkan!” [When the lesson
begin, you have to listen please]

(Context: The speech was spoken by the
teacher because the class situation was
crowded and the temperature in the class
was quite hot)

The teacher opens class interaction by
making small talk about the condition of the class.
The speech was uttered by the teacher in English
followed by translation in Indonesian. The use of
the small talks was intended to attract students’
attention. Because the classroom atmosphere is
not conducive, the teacher asks students to be
more focused on the lesson. The speech was
spoken by the teacher in a high tone and in the
form of a request because with small talk, the
atmosphere of the class was still not conducive.

To direct attention to start the lesson, the
teacher asks the assignment or work given in the
previous lesson. The speech of asking about the
past lessons and assignments can be seen in the
quotation 3.

Quotation 3:

Teacher: “Ada PR?” [any homework?]
Teacher: “What is it?”

Teacher: “Apa itu?” [what is it]
Teacher: “About?”

Teacher: “Tentang?” [about]

(Context: The speech was spoken by the
teacher in English and in Indonesian
because when asked in English, students
did not answer)

The teacher asks about the past lesson and
assignment in English and followed by the
translation in Indonesia. The speech was used by
the teacher to direct students' attention that the
lesson will begin.

The teacher's speech asking students for
attention can be seen in quotation 4.

Quotation 4:

Teacher: “Anak-anak tolong diperhatikan
ya!” [Guys, pay attention please]

Teacher: “Kita akan melanjutkan ke bab
berapa?” [What chapter do we will
continue?]

Teacher: “Sebelumnya bab berapa?” [What
chapter before?]

(Context: When the teacher is already in the
classroom, students are still busy with their
own business)



The teacher warned students to prepare
themselves for learning. The warning was
followed by questions which forced them to recall
previous learning experiences. The speech is used
by teachers with the intention of forcing students
to be better prepared to learn.

The teacher's speech asking previous
experiences can be read in quotation 5.

Quotation 5:

Teacher: “Hari ini, kita akan belajar
tentang lingkaran” [Today, we
will study material about circle]
“Kalian masih ingat rumus
keliling lingkaran?” [Do you
remember the formula of around
the circle]

Teacher:

(Context: The teacher explains the learning
activities that will be carried out and gives
apperception)

The teacher provided information related
to the learning activities to be carried out. To
begin the lesson, the teacher asks the student's
learning experience in the previous lesson. The
speech style is used by teachers to prepare
students to focus more on the learning process
that will be done.

The teacher's speech to give suggestions
accompanied by reprimand can be seen in the
guotation 6.

Quotation 6:

Teacher: “Tujuan kalian di sini itu belajar,
jangan hanya guyonan”. [Your
goal here is to learn, not just
joke]

Teacher: “Ben gak isin ketika ditanya anak
SD.” [So it's not ashamed if
asked by elementary school
students]

(Context: The speech was spoken by the
teacher because he saw students who joked
and paid less attention to the lesson)

In starting the lesson, the teacher gave
advice to students. The advice was followed by
statement of reprimand. The speech aimed to
arouse students' enthusiasm for learning.

The teacher's remarks in reminding
students of their responsibilities can be seen in the
following quotation.

Quotation 7:
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Teacher: “April sudah mulai ujian-ujian,
persiapan kalian bagaimana?”
[April has started the exams, how
are you preparing?]

Teacher: “Saya minta kalian benar-benar
memanfaatkan waktu tiga bulan
ini"” [I ask that you take
advantage of these three months]

(Context: the speech was delivered by the
teacher in relation to the national
examination)

The teacher reminds students to care in
learning because they will face the task for which
they are responsible. Also, the teacher checks the
readiness of students in dealing with these tasks
and advises them to make the best use of their
time. The speech style is intended by the teacher
to arouse student enthusiasm for learning.

Teachers’ Speech to Stimulate Students’
Enthusiastic During the Learning Process

During the learning activities, especially
during the interaction of the delivery of the core
learning material, the teacher always used
utterances to stimulate students to be active and
enthusiastic in participating in learning. The
teachers’ speech can be seen in the following
quotaton.

In learning interaction, the teacher in
stimulating students’ enthusiasm to be actively
involved in learning used questions followed by
reprimands. The speech style can be seen in the
guotation 8.

Quotation 8

Teacher (1): “Drama iku opo Fajar?”
[Fajar...do you know what is
drama?]

Teacher (2): “Yang lain diam!” [Others,
silent please!]

Teacher (3): “Ayo Fajar segera dijawab ...
drama iku opo?” [Please
Fajar, answer quickly ... what
is drama?]

The teacher used speech style in the
question feature, namely Drama iku opo Fajar?
[Fajar...do you know what is drama?]. The
question asked about the learning material that
has been studied before. In this case, the teacher
performed an apperception process so that
students concentrate. In the speech (2), the
teacher said Yang lain diam! [Others, silent
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please!]. The speech style includes the warning
speech feature used by the teacher to remind other
students who are noisy when learning begins.
Meanwhile, In the speech (3), the speech style
used the teacher is the question feature by request
ayo ‘please’, namely the teacher invites students
to be enthusiastic in answering questions raised
by the teacher.

The teacher's style of speech in the form of
giving questions followed by instructions can be
seen in quotation 9.

Quotation 9:

Teacher (1): “Novi teks tanggapan itu
apa?” [Novi, what is the
response text]

“Kalau tanggapan itu
kometar... teks tanggapan itu
apa?” [If the response
comments... so what is the
response text]

Teacher (3): “He ...itu ada di buku!” [Hay

... it is you can see in the
book]

Teacher (2):

The teacher used the speech style of a
question feature guided by explanation. It can be
seen in the speech that “Kalau tanggapan itu
kometar... teks tanggapan itu apa?” [If the
response comments... so what is the response
text]. The speech style to ask about the material
being discussed. The question is conveyed by the
teacher to arouse students eager to learn when
students' attention to learning interactions begins
to diminish. In the speech (3), the teacher said
“He ...itu ada di buku!” [Hay ... it is you can see
in the book]. Through the speech, the teacher acts
to inform students about the learning material that
is being learned. Therefore, the speech has the
meaning of giving information.

In learning English, the teacher stimulates
students’ enthusiasm to be actively involved in
learning. The speech style used by the teacher in
English learning interactions is exemplified in
guotation 10.

Quotation 10:

Teacher (1): “Dewi, are you oke?”

Teacher (2): “What happens with Dewi?”

Teacher (3): “Because of the last meeting ...
about recount text...”

Teacher (4): “Nah, sebenarnya saya ingin
sekali Dewi bercerita, sebab
apa yang terjadi dengan Dewi
sebenarnya cocok sekali loh

dengan pembelajaran ini.”
["Well, actually I want Dewi to
tell me because what happened
to Dewi fits perfectly with this
learning]

In the interaction of English learning, the
teacher explains the topic of an interesting
experience. In that class, some students have an
experience that fits the topic. However, these
students did not interest the learning process. In
the speech (1) and (2), the teacher said “Dewi, are
you oke?” and “What happens with Dewi?” The
feature of greeting question used by the teacher to
build a sense of closeness between the teacher and
students so that student is motivated and eager to
learn. In the speech (3), the teacher said: “Nah,
sebenarnya saya ingin sekali Dewi bercerita,
sebab apa yang terjadi dengan Dewi sebenarnya
cocok sekali loh dengan pembelajaran ini.”
["Well, actually I want Dewi to tell me because
what happened to Dewi fits perfectly with this
learning]. It is the speech style by expression
feature to build students' confidence related to the
content of the learning material. In (1) and (2), the
teacher wants to know the condition of students
who do not want to answer the teacher's
guestions. In this context, the teacher takes action
asking for information. Meanwhile, in the speech
(3), the teacher expressed his/her expectation that
the speech has the meaning of hopeful actions.

In learning Math, the teacher stimulates
students’ enthusiasm to be actively involved in
learning. The speech style used by the teacher in
the learning Math is exemplified below.

Quotation 11:

Teacher (1): “Mas, pisang goreng harganya
lima ratus rupiah belinya lima
ribu, dapat berapa?” [Brother,
a fried banana costs five
hundred rupiahs ... you buy
with five thousand, how many
fried bananas do you get?]

Teacher (2): “Sepuluh” [ten]

Teacher(3):“Kok entok sepoloh darimana?”
[why do you get ten fried
bananas, from which you get
it?]

Teacher (4): “Kan sederhana tinggal lima
ribu dibagi lima ratus.” [It is so
simple one that only divides
five thousand by five hundred]

Teacher (5):“Semudah itu, tapi karena
sampean terbiasa  malas



mikir.” [That’s very easy, but

you are used to lazy thinking]
Teacher (6): “Mangkane sampean itu harus

paham teori dan rumusnya!”

[Therefore, you must
understand the theory and
formula]

In the speech (1) -- (4), the teacher explains
the learning material used the speech style by a
statement feature using a concrete manner with a
systematic procedure. In the speech (5), the
teacher used the type of statement blaming
students who are lazy to learn. In a speech (6), the
teacher used the type of suggestion statement to
advice students to study hard. In the speech (5),
the teacher said “Semudah itu, tapi karena
sampean terbiasa malas mikir.” [That’s very
easy, but you are used to lazy thinking] and (6)
“Mangkane sampean itu harus paham teori dan
rumusnya!” [Therefore, you must understand the
theory and formula]. The utterance (5) has the
meaning of a mocking, while utterance (6) has the
meaning of suggestion. The speech is uttered by
the teacher in the interaction of learning
mathematics. The teacher feels annoyed because
students are not able to work on simple
calculation questions.

In the interaction of learning Natural
Sciences, the teacher stimulate students’
enthusiasm to be actively involved in learning.
The speech style used by the teacher in the
learning Natural Sciences is exemplified in
guotation 12.

Quotation 12:

Teacher (1): “Hati berfungsi sebagai tempat
mengubahnya provitamin A
menadi vitamin A.” [The liver
functions as a place to turn
provitamin A into vitamin A]

Teacher (2): “Vitamin A didapat dari

mana?”’ [Where does
Vitamin A come from?]

Teacher (3): “Ha?” [Hah?]

Teacher (4): “Vitamin A ini didapat dari
mana?” [Where does Vitamin
A come from?]

Teacher (5): “Ayok wes kelas delapan
mosok gak iso?” [You are in
the eighth grade is not
appropriate if you do not
understand?]

The speech was uttered by the teacher in
learning Natural Sciences. The teacher explains

Suyitno, Teachers’ Speech to Stimulate Students’.... 75

the topic of learning about vitamins, but many
students do not pay attention to the subject matter
explained by the teacher. The teacher initially
used formal type speech styles. However, because
many students do not pay attention to the teacher's
explanation, eventually the teacher switched to
using non-formal speech styles. In the speech (5),
the speech style spoken by the teacher was a
speech style with the invitation statement feature
followed by ridicule. The speech encouraged
students' intention to be more enthusiastic about
learning. The speech has the meaning of giving
assignments.

In the interaction of learning Natural
Sciences, the teacher stimulate students’
enthusiasm to be actively involved in learning.
The speech style used by the teacher in the
learning Natural Sciences is exemplified in
guotation 13.

Quotation 13:

Teacher (1): “Apa Newton?” [What is
Newton?]

Teacher (2): “Ha?” [Hah ...?]

Teacher (3): “Halah paling wingi
diterangne  turu  kabeh.”
[Yesterday | have explained the
material, you might fall asleep]

Teacher (4): “Mangkne setiap guru
menerangkan selalu disimpan
di memori!” [Therefore, every
subject matter explained by the
teacher stored in memory]

The speech (3) and (4) use non-formal type
speech styles. The words used in the speech are
the words of regional languages. The sentence is
the tone of speech spoken a language in an
everyday context. In this interaction, the teacher
used the speech style in the form of accusing and
bullying expression. It is governing students
always actively involved in learning and
understanding the subject matter seriously.
Viewed from the speech meaning, the speech (3)
has the meaning of reprimand, while utterance (4)
has the meaning of suggestion.

Teachers’ Speech to Stimulate Students to
Maintain Their Learning Enthusiasm at the
End of the Learning Process

At the end of the learning process, the
teacher closes the lesson by reflecting with the
aim to maintain student motivation and
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enthusiasm for learning. The teacher stimulates
students by using the following utterances.

The teacher reflects on the learning
experience and gives suggestions to students. The
utterances can be seen in the quotation 14.

Quotation 14:

Teacher: “Bagaimana perasaan kalian
dalam belajar tadi?” [How do
you feel in studying earlier]

Teacher: “Apakah kalian senang?” [Are

you happy?]
Teacher: “Ayo terus semangat agar lebih

bagus lagi.” [Let's keep up the
good work!]

The teacher asks students' impressions and
experiences in learning. This is intended to reflect
the learning process that has been done.
Furthermore, the teacher also provides
suggestions so that students remain eager to learn
to achieve better results.

To maintain student motivation, at the end
of the lesson, the teacher expresses a speech that
shows satisfaction with student learning and
continues to excite students. The speech can be
seen in quotation 15.

Quotation 15:

Teacher: “Saya senang sekali melihat
kalian serius” [I am very happy to
see you guys being serious]

Teacher: “Besok lebih semangat lagi ya!”
[Tomorrow, you have to be even
more excited!]

In the speech, the teacher conveys feelings
of pleasure because he sees his students study
seriously. The expression of pleasure is to foster
enthusiasm and student motivation. Furthermore,
in his speech, the teacher encourages students to
be even more excited about learning.

The teacher's speech showing appreciation
and conditional statements can be seen in
guotation 16.

Quotation 16:
Teacher: “Kalian tadi bersemangat dalam
belajar.” [You were excited in

studying]
Teacher: “Makanya, hasil belajar kalian
bagus.” [Therefore, your

learning outcomes are good]
Teacher: “Jika kalian seperti ini terus,

kalian pasti bisa menjadi anak

yang pandai” [If you continue

like this, you can become smart
students]

The teacher gives appreciation for the
seriousness of students in learning. He concluded
that the learning outcomes achieved by students
were good. To maintain student motivation in
learning, the teacher makes a statement that
students will become smart children if they
continue to study hard.

The teacher's speech that shows evaluative
speech and conditional statements can be seen in
guotation 17.

Quotation 17:

Teacher: “Kalau saya amati kalian semua
ternyata pinter main drama” [If 1
observe all of you turned out to be
good at playing dramas]

Teacher: “Padahal, tadi nggak begitu
serius, coba kalau kamu lebih
serius lagi.” [In fact, it was not so
serious, try if you are more serious]

The teacher gives an evaluation of students'
excellent learning performance. Evaluative
speech is intended to maintain and increase
student motivation. In the next speech, the teacher
uses a paradox statement that makes students
more serious in learning.

Discussion

Based on the findings described above, as
the quotation 1—7, it can be said that the varieties
of teachers’ speech for stimulating students'
readiness in learning include (a) greeting by
addressing the name of the student, (b) making
small talk followed by an appeal (c) asking past
lessons and assignments, (d) asking students for
attention in a questioning style, (e) conveying
learning objectives by checking student
understanding, (f) giving suggestions in a
reprimand style, and (g) advising students to
focus on learning. The speech style is conveyed
in a choice of words that varies according to class
conditions. These findings are in line with (Lang,
2017) statement that in starting the learning class
by asking questions, reviewing the experience of
the previous session, reactivating prior
knowledge, and providing writing exercises.

In class interactions, greeting and
addressing are important speeches in starting a
conversation. The speech is seen as if it is a ritual



utterance that must be said by the teacher when
entering the class to start learning (Shleykina,
2019). Greetings and addressing spoken by the
teacher before learning begins seems to be an
important part of classroom interaction. Students
almost always respond positively to these
utterances. Moreover, when the teacher greets
them by mentioning the name or address of the
class, the speech shows the teacher's concern for
the students personally or all students. This can
foster interest that motivates them to do better in
class (Lieber, 2002).

In class interactions, the teacher after
greeting often used small talk in conversations
with students. Small talk was used by teachers to
establish social interaction. The small talk is
intended to direct students to be actively involved
in learning. The topics discussed in the small talk
are ordinary topics that do not drain a serious
mind. Thus, the speech can attract students to
focus their attention on classroom interaction
(Garrels, 2019). Through the small talk,
indirectly, students are stimulated to prepare
themselves before learning begins.

At the beginning of the lesson, before
starting the delivery of learning material, the
teacher stimulates students with speeches that ask
previous tasks, request student attention with a
question, and give information with asking
previous experiences. The speech was delivered
by the teacher to stimulate students’ enthuciasm
to be actively encouraged to participate in
learning (Washington University, 2009). Asking
this assignment and previous experience is a
strategy for teachers to encourage students to be
aware of their responsibilities in learning. By
asking about assignments and prior learning
experiences, students are encouraged to
participate in classroom interactions when
learning begins.

In initiating learning, the teacher stimulates
students to be motivated to study seriously.
Before starting the activity of delivering learning
material, the teacher always gives advice and
reminds students to be responsible for their
learning tasks. This speech is important stated by
the teacher at the beginning of the lesson to attract
the attention of students so that they do learning
activities seriously. Students' awareness to learn
seriously will have an impact on better classroom
interactions. Positive class social interaction is an
important key in developing students' cognitive,
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social, and language abilities (Bruce & Hansson,
2011).

Providing advice and reminding students to
be actively involved in learning is an important
part of starting learning. Speech suggestions and
reminders have an important meaning for
students to be actively involved in class
interactions. The growing willingness of students
to engage in classroom interaction is a predictor
in determining student success in school and later
in life (Steedly et al., 2008) because through these
interactions, students' social skills will develop
well. Through positive classroom interactions,
students naturally develop behaviors that are
appropriate for social interaction with their peers.

The findings, as showed in quotation 7—
13, described that the varieties of teachers’ speech
for stimulating students' concentration in learning
process include (a) asking questions followed by
reprimands, (b) asking questions followed by
instructions, (¢) giving addressing questions for
conditioning, (d) explain the procedure followed
by the warning, and (e) giving information
followed by questions and satires. As these
findings, we can find out that teachers use
question utterances more to stimulate students’
enthuciasm to actively interact in the learning
process. In class interactions, the question speech
is more dominant in directing students' attention.
Strategies to get students' attention from the
beginning of learning to the end of learning can
be done through the questioning strategy (Smith,
2008). From these conditions, it can be concluded
that the main approach in classroom interaction is
question and answer and discussion. Through
these questions, the teacher can increase the
student initiation ratio and improve students'
thinking in class. Besides, by giving questions,
the teacher allows students to present their
learning outcomes and questions in class.

The use of appropriate teachers’ speech
can stimulate learners in learning interaction
process. This provides benefits for students to be
more actively involved in learning that is
reflected in the improvement of students' social-
cognitive skills (Howarth, 2013). In this case,
teachers are demanded to have the ability to
choose the speech style that can maximize
interaction in the classroom. Smooth and
conducive learning interactions can improve the
quality of the learning process and student
learning outcomes. The conducive teacher-
student interaction has a significant relationship
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with the acquisition of student learning
experiences. Through interaction, students as
young people get the opportunity to develop more
focused on their social interactions with adults.
The teacher's approach to interacting with
students can increase awareness, empathy,
generosity, mutual respect, and a sincere desire to
get to know students can have a unique
contribution to the emergence of adaptive
capacity, independence, resilience,  self-
confidence, and knowledge of themselves as
learners (Dunleavy & Milton, 2009). In learning
interactions, understanding the students’
differences becomes the responsibility of the
teacher as a driver of learning in determining
teaching strategies that are relevant to the needs
of students who have varied learning styles
(Caraballe, 2015).

The use of various teachers’ speeches in
teaching and learning interactions depends on the
context and classroom situation. In the classroom,
the speech context covers the speech participant
(teacher and student), speech situation, speech
topic, speech purpose, speech tool. Speech act
theory explains that the main variables that affect
the performance of speech acts are the social
status of the speaker and listener, social distance,
age, intensity or seriousness of the speech
situation, speech goals, length of time to interact,
and speech location (Celce-Murcia, Brinton, &
Snow, 2014; Pfingsthorn, 2012). The use of
speech acts requires knowledge of socio-cultural
aspects related to speech and events (Borer,
2018).

The use of a variety of teachers’ speeches
in learning has the purpose of motivating students
to focus more on learning materials. To
encourage students to change their learning
behavior is one of the goals in the learning
process (Dimyati & Mudjiono, 2013). The effort
can be taken by the teacher through various
speech styles, including through giving advice,
explanation, assignment, reprimand, and others
(Sardiman, 2012 & Hamalik, 2013). This is done
by the teacher because the enthusiasm of student
learning is essentially influenced by external
encouragement that comes from the influence of
teachers (Redondo & Jose, 2015).

In the interaction of communication in the
classroom, the teacher applies many speech styles
that aim to direct students to have learning
motivation. One form of speech style is giving

power to students (Hikmah et al., 2015). As a
motivation, the use of teachers’ speech style in
learning functions to realize the realization
through guidance and direction to students for the
retention of learning activities through internal
strength (Long et al., 2013). The growth of these
internal forces will encourage students in learning
so that they have an impact on increasing their
knowledge (van der Meij et al., 2018). Based on
the description, it can be stated that the teachers’
speech style is a form of verbal domination that
functions as a stimulus to move students more
actively to study so that there is an increase in the
cognitive and affective abilities of students in
learning.

Based on the findings, as quotation 14—
17, it can be said that to maintain student
motivation and learning enthusiasm, at the end of
learning, the teacher uses a variety of speech
styles. The speech style includes (a) reflecting
learning experience and giving suggestions, (b)
expressing satisfaction and encouraging, (c)
giving appreciation and conditional statements,
and (d) providing evaluation and paradoxical
statement. These speech styles were the teacher's
strategies in reviewing the learning experience
that has been done. In these activities, the teacher
gives impressions about student learning
activities and explores student difficulties in
learning. The teacher's findings in this reflection
are useful for preparing students for the next class
by providing suggestions by connecting learning
experiences during the current class with future
learning (Yale Center for Teaching and Learning,
2019).

The various speech style used by teachers
at the end of learning illustrated that the nature of
learning  communication  prioritizes  the
achievement of learning targets. In learning
activities, the teacher sought to place a students’
learning success as the main target of their
learning. The choice of speech style was a vehicle
for building effective interactions in learning that
are not limited by the classroom context as a
formal speech context. The teacher chose the
speech style that can provide students’
convenience to understand the learning material.
Sorting out the types of formal speech styles and
non-formal speech styles in the context of class
interactions were somewhat excluded from the
rules that should be applied (cf. Park, 2014).



Teachers in interacting have to consider
their speech style they choose according to the
characteristics  of  their  students. The
characteristics of students play a meaningful role
in achieving learning objectives and learning
strategies. Therefore, considering the students’
ability to the joint learning process is an important
aspect in selecting the learning strategies. Student
learning outcomes are directly influenced by
cognitive strategies and learning processes
(Ramirez-Arellano et al., 2018). Differences in
individual student performance must be the basis
for consideration in determining learning
interaction (Ismail et al., 2018). Concerning these
conditions, the choice of teachers’ speech style
plays an important role in determining the smooth
interaction of learning.

The teachers’ speech that matches the
characteristics and expectations of students can
build good interactions in the learning process.
The good interaction between teacher and student
makes the learning atmosphere comfortable. Such
conditions have an impact on increasing the
awareness of students to be enthusiastic in
learning. Che Ahmad, Shaharim, & Abdullah
(2017) said that students’ commitment and good
atmosphere in learning interaction contribute
significantly to the fluency and success of
learning. The type of teachers’ speech style that is
by student conditions has a direct influence on
student learning outcomes (Boyd, 2015).

Learning interactions or class interactions
have important meanings, especially in language
learning (Wang & Castro, 2010). This interaction
becomes a vehicle for negotiating to mean in
obtaining language input. The meaningfulness of
these interactions will be more optimal if students
understand the teacher's speech used in classroom
interactions. Therefore, the choice of the speech
style that fits the abilities and desires of students
becomes an important part of conducting the
learning activities.
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