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Abstract 

This study discusses the motivation of students in reading procedure text in class II at SMA 

Negeri 1 Palopo. This research is important because by analyzing students' motivation they 

can prepare steps to improve students' reading skills. The data analysis technique that the 

researcher did was descriptive quantitative. Questionnaires were used to collect data. The 

results showed that there was a significant analysis of student learning motivation. It can be 

shown that from 36 students in reading procedure text there are 13 students (85%-100%) in 

the strongly positive category, 17 students (69%-84%) in the positive category, 4 students 

(53%-68%) in the positive category. moderate, and 2 students (37%-52%) in the negative 

category. 

Keywords: Analysis Motivation, Reading Skills. 

INTRODUCTION  

Reading iis iamong ithe iEnglish iabilities ithat ihigh ischool istudents istudy. 

Students ihave been itaught ito iread ithroughout ijunior ihigh, ihigh ischool, iand icollege 

through iaivariety of iapproaches iimplemented iby ian iEnglish imaster. iStarting ito iread 

for istudents ishould be idistinct ifrom ireading ifor imiddle ischool ipupils. iFor iindividuals 

with iSMA, ireading emphasizes ion inarrative, idescriptive, iexplanatory, iand iprocedure 

texts. 

Students iin ihigh ischool iare itrained ito iread iprocedure itexts. iSemester-by-

semester, procedure itexts iwill ibe itaught iin iclass. iThe ireading icompetency istandard ifor 

high school istudents iis ito ihave ireading iskills iand ian iunderstanding iof ihow ito iread 

simple short itexts i(procedural itexts), iand istudents ihave ithe imotivation ito iread itexts 

and interact iwith itheir ienvironment, iwhile ibasic icompetencies iaccurately, ifluently, iand 

acceptably irespond ito ithe imeaning iand irhetorical iimprovement iof itexts. 

Reading iEnglish iliterature iis ia icritical iskill ithat iall ihigh ischool istudents imust 

master. There iare inumerous ibenefits ito ikids ibecoming iproficient ireaders iof iEnglish 

texts. Students ican iaccess ia ivariety iof iinformation itypes, iincluding igeneral, specialized, 

and detailed. iStudents imust iunderstand ithe imany iforms iof ireading, ihow ito iread 

successfully, iand ihow ito iacquire ireading iskills itasks iin iprocedural itexts. iRead 

procedural imanuals ito iobtain iinstructions ion ihow ito iproduce ior ido ianything. 

Procedure itexts iare ian iintegral icomponent iof idaily iliving. iAccording ito iPriyanka iet 

al. i(2008: i140), iprocedure itexts ioften iinclude ithe iactivity's iobjectives, ithe imaterials 

required ito iaccomplish ithe iobjectives, iand ithe iactions inecessary ito iaccomplish ithe 

objectives. iThe iprocedure itext idescribes ihow isomething iis iaccomplished ithrough ia 
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series iof isteps ior iactions. iThe iterm i"procedure itext" iis ifrequently iused ito irefer ito 

instruction itext. iThe iobjective iof ireading iprocess itext iis ito iequip istudents iwith ithe 

knowledge inecessary ito idescribe ihow isomething ican ibe iaccomplished. iProcedure itexts 

must ibe iheld iby ifirst-grade ihigh ischool istudents, iand istudents imust ibe iable ito iread 

simple, ibrief iprocedure itexts. iAt iSMA iNegeri i1 iPalopo, istudents' ienthusiasm ito iread 

procedural imaterials iis ipoor. iBased ion ithe iteacher iof iEnglish's iteaching iat iSMA 

Negeri i1 iPalopo, iwhich irequires istudents ito iread itwice iper imeeting. iAlthough ithe 

teacher ihas itaught ithe ireading iprocedure itext iin idetail, ithe iteacher inevertheless detects 

faults ibased ion ithe istudents' ireading iscores. iStudents ilack iknowledge iof ireading iand 

have ia ilow imotivation ito iread. 

The iresearchers iare iinterested iin iconducting iresearch iwith ithe ititle i"Analysis of 

Student iMotivation iin iReading iProcedure iTexts ifor igrade iII iStudents iat iSMA iNegeri 

1 iPalopo" iin iorder ito iaddress ithe iaforementioned iissues. iGiven ithe icontext iof ithe 

topic, ithe iresearcher iunderstands ithe icritical inature iof ireading iin iacquiring information 

and iknowledge. iNumerous iissues iwere idiscovered iin ithis icase. iThere iare inumerous 

reasons iwhy istudents istruggle iwith ireading, iincluding itrouble iwith iinitial 

pronunciation. iPronunciation iin ireading ican ibe ichallenging idue ito ivaried ivocabulary 

and ipronunciation, imaking iit idifficult ifor ipupils ito iread. iSecond, istudents iare iless 

engaged iin ideveloping itheir ireading iskills; istudents iare iless iinterested iin ireading since 

the iteacher idoes inot iutilize iappropriate imedia iand imerely iexplains iin isuch ia iway that 

students ibecome ibored iwith iprocedure itexts. iThird, ilow ireading imotivation ioccurs ias 

a iresult iof ithe iteacher iemploying ia irepetitive iteaching istrategy ifor ireading iprocedural 

materials. 

The iresearchers iwill iexamine istudents' imotivation ito iimprove itheir ireading 

abilities. Particularly ithe imotivation ifor ifirst igraders iat iSMA iEkasakti ito iread 

procedural itexts. Hamzah's imotivation i(2011) iMotivation iis ithe inature iof iinternal iand 

external motivation ifor ipupils iwho iare ilearning ito iimprove itheir ibehavior. iAccording 

to ithe expert's iexplanation, istudents' ienthusiasm ifor ilearning imay ibe idetermined iby 

their behavior iduring ithe ilearning iprocess; istudents iwho ihave ia ihigh ilevel iof ipassion 

for learning iare idiligent iin icompleting iassignments, iprefer ito iwork iindividually, iand 

are not ibored. iIn icarrying iout ithe iduty. 

According ito iMichael iSmith iand iJeff iWillhelm i(2002), ireading ican ibe 

inspiring iif ithe isubject iis ione ithat iyou iare ipassionate iabout. iAccording ito ithe expert's 

statement, istudents ishould iseek iout iand iacquire iinformation ior iknowledge iafter ithey 

read. iReading iis ian iexposition ithat ireaders iperform iand iutilize ito iobtain imessages iin 

order ito ibecome iauthors iand ireaders. 

Reading iis ian iactivity ithat ientails icomprehending iwritten imaterial. iAccording 

to iPang iet ial. i(2003:6), ireading ientails itwo iinterrelated iprocesses: iexposition iand ithe 

insertion iof itailored istructures. iPersonalized istructure irefers ito ithe iprocess iof 

determining ihow iwritten isymbols icorrelate ito ispoken ilanguage, iwhereas comprehension 

refers ito ia iprocess iof idetermining ihow icustomized istructures, iphrases, iand ilinked 

texts iare iunderstood. iAs istated ipreviously, ireading iis ia ilinguistic iskill iused ito convey 

information ifrom iwritten imaterials. iReading iis ialso ian iexhibition iof iauthor-reader 

communication. iThe iauthor iwishes ito iconvey ia imessage ithrough ihis iwriting. iWhen 

the iauthor's imessage ireaches ithe ireader's imind, ithe iauthor iorganizes iit iin ia iunique, 

tailored istructure. 
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 Brown i(2001) idefines ireview ias ia itechnique ifor ia iset iof itechniques ito reading 

texts iused ito idetermine ithe isignificance iof iwhat ihas ijust ibeen iread. iResearchers ican 

infer ithat ireading iis ia isequential iapproach iand ithat ireview iis idefined ias ireflecting ion 

what iyou ihave ilearnt irather ithan isimply ireading iand iarranging ithe iinformation iin 

your ihead. iAnything ithat ican istimulate iand iencourage istudents ior iindividuals ito iread, 

such ias iprocedure itexts, iis iconsidered ireading imotivation. iWithout imotivation, ipupils 

are iprone ito iprocrastinate iwhen iit icomes ito ireading. iMotivation iis icritical ifor 

successful itext ireading. iThe ireason imotivation iis icritical ifor ikids' ireading performance 

is ithat imotivation iis iinextricably ilinked ito istudents' iability ito iread iprocedure itexts, 

and istudents imust ibe imotivated ito iread. iStudents ithat iare imotivated iare imore ilikely 

to icommit itheir ifull ipowers ito iachieving ithe idesired ilearning igoals iand ifostering 

reading iawareness. iThe imore imotivated ipupils iare, ithe imore iactive ithey iwill ibe iin 

reading, iand itheir imotivation ito iread iwill igrow. iStudents ithat iare imotivated ito iread 

will ibe imore iactive ireaders. iAdditionally, iwith ithe imotive ito iread, ithey iare icapable 

of icomprehending ithe ireading imethod itext. 

 

LITERATURE REVIEW  

Definition iof iMotivation 

Motivation iis ia ishift iin ithe ienergy ilevels iof ia iperson's ipersonality ithat iis 

manifested iby ithe idevelopment iof iemotional i(feelings) iand ibehavioral iresponses ito 

accomplish igoals. iAccording ito iSumadi iSuryabrata, imotivation iis ia istate iof imind ithat 

encourages ia iperson ito iengage iin iparticular iactivities iin iorder ito iaccomplish ia igoal. 

Meanwhile, iGates iand ihis icolleagues isuggest ithat imotivation iis ia ipsychological istate 

that ia iperson ipossesses ithat icontrols ihis ior iher ibehavior iin ia iparticular iway. 

Gardner's itheory iof imotivation ihas ihad ia ilong-lasting iinfluence ion ithe ifield iof 

L2 imotivation. iGardner i(2001) idefines imotivation ias ia icombination iof ithree 

components: ieffort i(language ilearning ieffort), idesire i(a idesire ito iaccomplish ia igoal), 

and ipositive iimpact i(enjoy ilanguage ilearning itask). iRole iorientation, iwhich iGardner 

refers ito ias i"goals," iseeks ito ibuild imotivation iand ichannel iit itoward iachieving 

objectives i(Gardner, i1985). iGardner iand icolleagues iintroduced ithe itwo iorientations, 

specifically ithe iintegrative iapproach iand ithe iinstrumental iorientation, iwhich ihave ibeen 

debated iand iexamined iextensively iin iL2 imotivation iresearch. iGardner i(1985) idefines 

integrative iorientation ias ia igood iattitude itoward ithe iL2 icommunity iand ia idesire ito 

be ia ipart iof iit. iIn icontrast ito ian iintegrative iperspective, ian iinstrumental iorientation is 

described ias istudying iL2 ifor ipragmatic ipurposes, isuch ias iimproving ione's employment 

prospects ior iearning ipotential. iAccording ito iGardner iand iLambert i(1972), imotivation 

is ia icritical iaspect iin ithe isuccess iof ilanguage ilearning iresearch. iIt iis idescribed ias i"a 

combination iof ieffort iplus ia idesire ito iaccomplish ilanguage ilearning igoals iplus ia 

positive iattitude itoward ilanguage ilearning" iIt iis idefined ias i"a icombination iof ieffort 

plus ia iwant ito iaccomplish ilanguage ilearning igoals iplus ia ipositive iattitude itoward 

language ilearning." 

 

Type iof iMotivation 

In iaddition ito iintrinsic iand iextrinsic imotivation, ithere iare iother itypes iof 

motivation iin ilearning iEnglish. iGardner idistinguishes itwo itypes iof imotivation iin 

learning iEnglish.  
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Integrative imotivation 

The ifirst imotivation iis iintegrative, inamely ithe imotivation ithat ishows ithe iform 

of iprosperity iin ithe ilanguage iobject; ithis imotivation ican ibe iseen ifrom ia iperson's 

desire ito iadapt iand ifollow ithe iculture iof ithe icommunity ithrough ilanguage. 

 

Instrumental imotivation. 

Theisecond imotivation iis iinstrumental; ithis imotivation iis ithe ireason ito 

encourage isomeone ito ilearn ia ilanguage ior ihave ia itarget iin imastering ia ilanguage with 

a ispecific ipurpose. 

Both iof ithese imotivations ican ibe irelated ito idaily iactivities. iStudents iwho 

study English iin icollege ito iget ihigher iacademic iachievement imeans ithey ihave 

instrumental motivation. 

Every imotivation iis irelated ito ia igoal. iStudents iare imotivated ito ilearn ibecause 

they iwant ito iachieve ihigh iachievements iand ialso ito irealize itheir igoals. iIn ithis icase, 

motivation ihas ithree ifunctions: 

 

1. Encouraging ihumans ito iperform, ifor iexample, ias ia imovers ior iengines ithat 

produce ienergy. iMotivation iis ithe idriving ifactor ibehind iall iof ithe iactivities ithat 

will ibe iundertaken iin ithis iscenario. 

2. Determine ithe icourse iof iaction, ispecifically itoward ithe idesired ioutcome. iThus, 

through ithe isetting iof igoals, imotivation iprovide isome idirection iand iactions ithat 

must ibe icompleted. 

3. Selecting iactivities, ithat iis, ichoosing iwhich iacts ishould ibe iconducted iout iin 

unison ito iaccomplish igoals, iwhile iexcluding ithose ithat iare isuperfluous. 

Richard iand iEdward i(2000) idescribed iintrinsic iand iextrinsic imotivation iin idepth. 

The imost ifundamental idistinction iis ithat iintrinsic imotivation irelates ito idoing 

something ibecause iit iis iintrinsically ifascinating ior ienjoyable, iwhereas iextrinsic 

motivation irefers ito ito ido isomething ifor ia idistinct iresult" i(Richard iand iEdward 2000, 

p.55). iThat iis, iintrinsic imotivation iis iconnected ito istudents' idesire ior iinterest iin 

learning. iExtrinsic imotivation, ion ithe iother ihand, iis ilinked ito igoals ior 

accomplishments. iIntrinsic iand iextrinsic imotivations iboth iinfluence ior ilead ithe ilearner 

toward ilanguage iacquisition. iThese itwo ior imore ivariables imotivate iin idistinct iways, 

yet ithey iare iconnected. iStudents imight ibe imotivated iprimarily iby ithe iclassroom 

environment iand ithe irewards iprovided iby itheir iinstructors. 

Ellis i(1997) idistinguished ifour idistinct itypes iof imotivation: iinstrumental, 

integrative, iresult-oriented, iand iintrinsic. iBased ion iinstrumental imotivation, ilearners 

may iattempt ito istudy iL2 ifor ia ivariety iof ifunctional ipurposes, ilike ipassing ihumdinger 

tests, iobtaining ia ibetter icareer, ior igaining iadmission ito iuniversity, iall iof iwhich 

contribute ito ideciding isuccess iin iL2 ilearning. iIntegrative imotivation irefers ito istudents 

who iprefer ito istudy ia ispecific iL2 ibecause ithey iare ifascinated iby ithe iculture iand 

people irepresented iin ithe itarget ilanguage. iThe iterm i"outcome imotivation" irefers ito 

the imotivation ithat iresults iin ithe iacquisition iof iL2, ias ithe imotivation icould ibe ia 

result iof ilearning. iThe ilatter iwould ibe iintrinsic imotivation, iwhich ientails ithe iarousal 

and idevelopment iof icuriosity iand imay idiminish ias ia iresult iof ithings iincluding ithe 

learner's ispecific iinterests iand itheir ilevel iof ipersonal iinvolvement iin ithe ilearning 

process. iMotivation iis ia imultifaceted iphenomenon ithat ishould ibe iviewed ias ia 

compliment irather ithan ian iadversary, ias ithey iare iinextricably ilinked. 
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According ito iBrophy iand iGood i(1987), ithere ihave ibeen itwo itypes iof 

motivational imethods: iextrinsic iand iintrinsic imotivation itactics. 

 

Extrinsic imotivation istrategy 

Extrinsic imotivation istrategies iare ithe ieasiest, imost istraightforward, iand imost 

adaptive iof ithe irecommended imethods ifor iaddressing ithe ivalue icomponents iof 

classroom imotivation. 

a. Provide iincentives ifor isuperior iperformance 

b. Consider ithe ieffectiveness iof iacademic ipursuits. i 

c. Appropriate icompetition istructure. 

 

Intrinsic imotivation istrategy 

The iintrinsic imotivation istrategy iis ifounded ion ithe ipremise ithat iteachers 

should ichoose ior iconstruct iacademic iprojects ithat istudents ifind iintrinsically fascinating 

and idelightful iin iorder ifor ithem ito iparticipate ivoluntarily iin iexchange ifor iextrinsic 

incentives. 

a. Opportunity ifor iactive iresponse 

b. Inclusion iof ihigher-level iobjectives iand idifferent iquestions 

c. Feedback ifeature 

d. Opportunity ifor istudents ito imake ifinished iproducts 

e. The iinclusion iof ifantasy ior isimulation ielements 

f. Opportunities ifor istudents ito iinteract iwith ipeers. 

 

Definition of Reading 

According ito iDalman i(2014: i5) istates i"Reading iis ian iactivity" ior icognitive 

expositions ithat iseek ito ifind ivarious iinformation iin iwriting. iThis imeans ithat ireading 

is ithought iexpositions ito iunderstand ithe icontents iof ithe itext iread. iTherefore, ireading 

is inot ijust ilooking iat ia icollection iof iletters ithat ihave iformed iindividualized structures, 

customized iorganization igroups, isentences, iparagraphs, iand idiscourses, ibut imore ithan 

that ireading iis ian iactivity ito iunderstand imeaningful isymbols/signs/writing iso ithat ithe 

message iconveyed iby ithe iauthor. iAcceptable ito ithe ireaders. 

 

Type of Reading 

According ito iPatel iand iPraveen i(2008), ireading ican ibe iclassified iinto 

numerous iforms, iincluding iintensive ireading, iextended ireading, ireading ialoud, iand 

silent ireading. 

a. Intensive ireading iis ia itype iof ireading ithat ifocuses ion ieveryday ilanguage iand 

individual iorganizational ivocabulary itaught iby imasters iin iclass iand ispeech iand 

special istructure ivocabulary ifound iin ipoems, ipoems, inovels, ior iother isources. 

For iexample, iStudents ifocus ion ilinguistic ior isemantic idetails iof ia ipassage iand 

focus ion istructural idetails isuch ias igoodbye ito ilanguage. 

b. Extensive ireading iis ia istyle iof ireading iin iwhich istudents iread ifor ienjoyment 

while ialso iimproving itheir ioverall ireading iskills. iFor iinstance, istudents iread ias 

many ivarious isorts iof iliterature ias ipossible, iincluding ijournals, inewspapers, and 

magazines, iprimarily ifor ipleasure, iand irequire ionly ia ibroad igrasp iof itheir 

contents. 
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c. Reading ialoud iis ireading iin ia iloud iand iclear ivoice. iFor iexample, ireading 

poetry, iexchange, iand iother itypes iof itext. 

d. Silent ireading iactivities iare iintended ito itrain istudents ito iread isilently iso ithat 

students ican ifocus itheir iattention ior iunderstand ithe itext. 

 

Reading Text 

Five itypes iof itexts, they are : 

a. Descriptive 

b. Narrative 

c. Recounts 

d. Report 

 

 

 

 

Procedure Text 

A iprocedure itext iis ione ithat iteaches iprecisely ihow ito imanufacture ior ido 

something. iMartin iassumes ithat iprocedure itext iis ito ishow ihow iprocessing iis idone i– 

and ihow isomething iis idone i– iand ihow isomething iis idone. 

Martin iassumes ithat iprocedure itext iis ito ishow ihow iprocessing iis idone i– iand 

how isomething iis idone. 

It ican ibe iconcluded ithat iprocedure itext iis ipart iof ithe itype iof itext ito iexplain 

how isomething ican ibe idone ithrough iseveral isequences iof isteps. iIn iaddition, idetailed 

material iinformation iis iused ithen icommands ithat iguide ithe ireader ito icomplete ithe 

steps iof ithe isequence. iThis ikind iof itext ican ialso ibe isaid ito ibe ia iguide, iguide, ior 

manual. 

 

Characteristic iof iProcedure iText 

Different iclasses iemphasize idistinct icharacteristics, iproviding ithe ireader iwith ia 

clear iunderstanding iof ithe itext's ioverall imeaning. iAs ia iresult, istudents iare iaware iof 

the itype iof itext ibeing iconveyed 

 

Purpose iof iProcedure iText 

Walter i(2015), iconsiders ithe ipurpose iof ithis itext ito ibe itoo isure ithat something 

has ibeen idone iright, ithen ito iachieve igood iresults iin ithe iend. iThat iis, iThe iobjective 

of ithis itext iis ito iprovide iknowledge ion ihow ito imake, icook, iuse, iand ioperate 

something ithat iis inecessary ifor ithe ireader ito iobtain ia isuccessful iresult. 

 

Types iof iprocedure iText 

Walter isays ithat ithere iare idifferent iprocedure itexts ifor idifferent ipurposes: 

 

a. Text igiving idetails ion ihow ito iuse isome ioperations, iinstructions. 

b. Texts ithat itrain ihow ito ido icertain iactivities. 

c. Texts irelated ito ihuman ibehavior. 

 

The iElement iof iProcedure iText 
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Linda iGerot iassumes ithat ithere iare three various ielements iof ithis iprocedure itext: 

a. Social Function 

b. general Structure 

c. Linguistic Elements 

Language iFeatures iof iProcedure iText 

Using itechnical ilanguage 

1. The isentence ibegins iwith ian iindividualized istructure iof iwork. 

2. Using itime inumbers ithat icommand icommands ito iperform isome iprocedures. 

3. Time inumbers iare idescribed iin ithe iorder, isuch ias isecond, iafter, inext, ifirst, 

ifinally. 

4. Individualized istructure idescription iis iused iin ithis iprocedure itext. iIt itells ihow 

ithe iaction ishould ibe iperformed. iIndividualized istructure idescription iof ihow 

ithis iis iapplied. 

 

Advantages iand iDisadvantages iof iProcedure iText 

Advantages 

Students ican ianalyze iwhether ithe itext ithey ihave iread iis ia iprocedure itext ior 

not. They ican idevelop itheir iindividualized istructure ivocabulary. iStudents ican iguess 

some of ithe idifferences iin ifunctional itext iin ithis iprocedure itext. iThis itext ihelps 

students in compiling isomething. 

Weaknesses 

Students ifind iit idifficult ito idistinguish ibetween iprocedure itexts iand iother texts. 

While using ithis igeneric istructure ican iget ithem iconfused, isome istudents idon't iknow 

about tenses. I 

 

RESEARCH METHOD 

Quantitative iresearch iis ian iexposition ithat icollects iand ianalyzes inumerical 

information. iIt iis iusually iused ito ifind ipatterns, iaverages, ipredictions, iand icause-and-

effect irelationships ibetween ithe ivariables ibeing istudied. iAccording ito iRobert 

Donmoyer i(2008:713), iis ian iempirical istudy iapproach ito icollect, ianalyze, iand idisplay 

information iin inumerical iform irather ithan inarrative iform. iThis iresearch iuse ia 

quantitative. iTo iget ithe imaximum iresult ifor ithis iresearch, ithe iresearcher iapplied 

descriptive iquantitative. iThe iaim iis ito idescribe ithe imotivation iin ireading iEnglish itext 

by ithe iEnglish iteachers iespecially iin idescribing ithe imotivation iof istudents itoward 

reading iin ilearning iEnglish. 

FINDINGS 

According ito iGardner i(2001) ithere iare ithree itheories icovering istudents' ireading 

motivation iin ithe iL2 ifield, inamely ieffort i(language ilearning ieffort), idesire i(a idesire 

to iaccomplish ia igoal), iand ipositive iimpact i(enjoy ilanguage ilearning itask). iAs follows: 

 

Language iLearning iEffort i(Effort) 
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Positive i Negative  

1, i2, i6, i11, i15, i22, i23, i25, i26, i29. 3, i4, i28 13 

149, i150, i153, i138, i140, i130, i148, i125, i118, i116. 96, i85, i108 13 

759.44 160.55  

 

 

a. A iDesire ito iAccomplish ia iGoal i(Desire) 

 

  

Positive i Negative 

5, i8, i9, i13, i17 7, i24 7 

142, i161, i146, i138, i141. 95, i72. 7 

404.44 92.77  

 

b. Enjoy iLanguage iLearning iTask i(Positive iImpact) i 

 

  

Positive i Negative 

12, i14, i16, i18, i19, i20, i27, i30. 20, i21 10 

130, i125, i112, i148, i144, i121, i131, i124. 121, i93. 10 

575 118.88  

 

DISCUSSION I 

Student imotivation iin ireading iprocedure itext 

Teaching iis inot ia isimple iactivity. iIt inot ionly itransfers iknowledge ifrom teacher 

to istudent, ibut ialso iprocesses ihow istudent ibehavior ichanges. iIn iteaching istudents, 

teachers imust iconsider itheir irole iin ithe idevelopment iof istudents iin ilearning, 

especially iin iteaching ireading. 

In ithe iteaching iand ilearning iprocess, istudents' imotivation itowards isubjects iand 

the iway iteachers ideliver ilessons iare ialso iimportant ibecause iteachers, ilecturers, iand 

instructors ineed ito iconsider istudents' ipreferences ibefore imaking iteaching imaterials and 

lessons. iIf istudents ihave ipositive imotivation ithey iwill ihave ipositive ithinking iand they 

will iaccept ithe ilesson ieasily iand ivice iversa. 

The iuse iof iprocedural itexts iin ithe iteaching iand ilearning iprocess ihas ibeen 

carried iout iby iseveral iresearchers. iA istudy iby iSiti iNurlailatul ias'Ada, iI iMade 

Sutama, iI iGede iNurjaya, iSiti iNurlailatul ias'Ada, iI iMade iSutama, iI iGede iNurjaya, 

that ithe imotivation iof istudents iusing iprocedure itexts iis ipositive ibecause iby iusing 

procedure itexts itheir iunderstanding ibecomes ibetter iand ithey iare imore imotivated. 

T

o

t

a

l
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Interested iin ilearning iskills iand ilanguages. iThis iis idue ito ithe iuse iof iauthentic 

language iin ithe iprocedure itext. 

This study discusses quantitative descriptive. This is to find out students' motivation 

in reading procedure text and problems in reading. This research was conducted at SMA 

Negeri 1 Palopo on December 21, 2021-10 January 2022. The researcher researched about 

An Analysis Of Student's Motivation In Reading Procedure Text At The Second Grade Of 

Sma Negeri 1 Palopo. With a sample of 36 students. The first is to find out the students' 

motivation in reading procedure text. The researcher distributed the questionnaire and then 

the students answered the questionnaire. In the percentage table above, it can be seen from 13 

students (85%-100%) in the strongly positive category, 17 students who got (69%-84%) in 

the positive category, 4 students who got (53%-68%) in the moderate category, 2 students 

who got got (37%-52%) in the negative category, and finally there were no students who got 

(20%-36%) in the strongly negative category. From the calculation results above, the 

researcher knows the values based on the frequency description table, namely, strongly 

positive (5), positive (4), moderate (3), negative (2), and strongly negative (1), from several 

categories that have been mentioned none. Students who get a strongly negative category. 

Therefore, ithese iresults iare iin iline iwith ithe iuse iof iprocedure itext, iwhich inot ionly 

simplifies ithe imaterial, iprocedure itext iis ialso iflexible iin itime. iImportantly, iusing 

procedure itexts ican imotivate istudents ito ipractice itheir ireading iskills. iAnother ibenefit 

of iusing iprocedure itext iis ithat iit ican iincrease istudents' imotivation iand imake ithem 

pay imore iattention ito ithe imaterial. iIn iaddition, ithe iadvantage iof iusing iprocedure itext 

is ithat iit iprovides ia iguide ifor icarrying iout ian iactivity iwith isystematic isteps ito imake 

it ieasier ifor ithe ireader. iFor iadditional iprocedure itexts ican ihelp istudents ifocus ion 

their ireading iand iinspire ithem ito iincrease istudents' imotivation ito iread iin iclass. 

 

CONCLUSION 

Based ion ithe ifindings iand idiscussion iof ithe iprevious ichapter, iit ican ibe 

concluded that imost iof ithe istudents iget ieffort, idesire, iand ipositive iimpact iwhen ithe 

teacher uses iprocedural itexts. iSo, iit imake ithem ieasier iunderstanding iof ithe isubjects 

and increasing itheir ireading imotivation. i iIn iaddition, ithey istated ithat iby iusing 

procedure text ithey ifelt imore imotivated iin ilearning ithe isubject iand idid inot iget ibored 

during the ilesson. iIt iis icertain ithat istudents' imotivation iof iusing iprocedure itexts iin 

teaching to iincrease istudents' ireading imotivation iare ipositive. 
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