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Abstract
Students of English as a Foreign Language (EFL) are expected to master the fundamental of grammar so they can produce good essays. However, despite having learnt English at secondary or university level, students tend to make many grammatical errors in their writing. This study presents the grammatical errors made by college EFL students in their essays and the pedagogical implications viewed from those errors. This is a descriptive research with 30 second-year students who enrolled Essay Writing class as participants. Thirty written essays produced by the students were analyzed for the grammatical errors. The findings revealed that there were 368 grammatical errors found in the students’ essays. The most common one was in verb use (48%). Besides, the errors were also found in nouns (12%), prepositions (8%), determiners (8%), pronouns (8%), adverbials (6), adjectives (5%), and conjunctions (5%). If teachers do not assist students to comprehend the concept of parts of speech, and essential and nonessential clauses, these students will continue to make errors in their more advanced writing. The findings may have useful pedagogical implications for English language teachers, syllabus designers, and test developers. Understanding students’ difficulties and providing appropriate grammar instructions are the keys to teach grammar.
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Introduction 
Writing is one of the methods to communicate. It is the way how people express their thought by using symbols (i.e. letters, numbers, punctuation, and spaces) in a readable form. To do it well and make readers understand the point, a writer has to use proper language aspects. One of them which needs special attention while practicing writing skill is grammar. Hyland (2002) states that writing competence, indeed, includes a good ability concerning grammar, arrangement, and punctuation. Myles (2002) mentions that second and foreign-language students might produce errors. Hong, Rahim, Hua, & Salehuddin (2012) explain that some factors that caused the errors are ignorance and approximation of the rules of writing, carelessness, translation, language switch, and overgeneralization. Irsyam (2007) also researched students’ grammatical errors in grammar, especially in concord mastery. He found that students made errors in using the correct agreement between the subjects and the verbs. These errors need to be analyzed because grammar is important in writing. If the use of grammar is wrong, it can result in misinterpretation and incomprehensibility for the reader. This research result is supported by the statement mentioned by experts. Batstone (1994) states, "Language without grammar would be chaotic and cause the same communication problem such as grammatical errors in writing and speaking.”. Therefore, rather than being only rules for ordering words, grammar is indeed a resource for good communication (Halliday & Hasan, 1989 in Hyland, 2002).
Grammatical error is one of the problems faced by students in writing. Previous studies strongly recommend that the most beneficial approach of facilitating learners’ command of grammar in writing is to employ students’ writing as the starting point for discussing grammatical concepts. Researchers agree that it is more effective to teach punctuations, sentence variety, and usage in the context of writing than to approach the topic by teaching isolated skills (Calkins, 1980; DiStefano & Killion, 1984; Harris, 1962 in Hanganu, 2015). When students revise and edit their writing, teachers can facilitate grammar instruction that directs students in their efforts to recognize and correct errors in usage (Chin, 2000). As suggested by Chin (2000), a teacher who sees that many students are writing sentences containing misplaced modifiers can present a mini lesson on this concept, using examples from student writing. The teacher can instruct the students to exchange their own drafts with their peers for editing purpose. Integrating grammar instruction into the revising and editing process assists students in making immediate applications. Thus, it allows them to see the relevance of grammar to their own writing (Chin, 2000).
In EFL classes, writing is one of the four major skills (reading, listening, writing, and speaking) that students have to master. However, knowledge of how to write well is not something that comes naturally to most students. It is a process that every student has to work through and develop by practicing. Langan (2012:7) explains that to produce good writing, students need to pay attention to the ideas of writing, the organization, word choices, sentence fluency, grammar, mechanics, spelling, and punctuation as writing is a continuous complex process of expression. It is not a simple process in its native language and rather, even more, a complicated process in a foreign language. Studies by Benson (2002); Cedar (2004); Chen & Huang (2003); Collins (2002), Ghabool, Edwina, & Kashef (2012); Jarvis (2000), and Seyyed (2012) conclude that there is an impact or interference from their first language during the process of writing in English. 
Hence, in case of university level, especially Universitas Negeri where this research took place, writing is taught gradually, starting from paragraph writing class. If the students pass the class, they can continue to enroll in the next class, essay writing. After they do so, they are allowed to take academic writing class. This leads the students to get the top purpose of the teaching writing here, that is making them able to produce a research report as their final project. On the way there, many students get low scores in essay writing examination which threatens their chance to enroll in academic writing class. This is caused by some language problems they commonly have related to grammar. As Bram (2002:1) states, problems which are faced by EFL students in composing written texts are in deciding verb forms, appropriate articles, prepositions, punctuations, countable and uncountable nouns, subject and verb agreement, and spelling. Besides, Ferris (2002:149) suggests that wrong word choice and sentence structure errors are common issues in students’ writing. In addition, Chen (2002:74) found that there are some types of students’ writing problems. They are word choice, tenses, word usage, definite articles, relative clauses, redundancy, spelling and punctuations, and sentence level problem. 
Considering those problems, this research focuses on analyzing students’ grammatical errors in writing a text. This study aims to reveal the grammatical errors in essays written by second year-students who enrolled essay writing examination. Furthermore, the writers would like to know various forms of errors in part of speech use there. Finally, this study intends to find out the pedagogical implication of errors made by the students in their writings. To reach the purpose of this research, these are the questions to answer:
(1) What are the grammatical errors committed by EFL students in essay writing?
(2) What are the pedagogical implications viewed from the errors made by EFL students?


Literature review

Error Analysis
Error analysis is one of the most influential theories of second language acquisition. It is concerned with the analysis of the errors committed by L2 learners by comparing the learners’ acquired norms with the target language norms and explaining the identified errors (James, 1988). For Crystal (1999, p. 108), error analysis in language teaching and learning is the study of the unacceptable forms produced by someone learning a language, especially a foreign language. According to James (2001, p. 62), error analysis refers to “the study of linguistic ignorance, the investigation of what people do not know and how they attempt to cope with their ignorance”.
Error Analysis (EA) is an approach of linguistic study that focuses on the errors learners make and it assists educators in understanding the language learning process. Since various errors are seen as a means to an end, some researchers tend to discover the appropriate corrective techniques that can aid effective learning and teaching of English. This is because through writing one can evaluate the language competency, capability to recall and capability to think. Saadiyah and Subramaniam (2009) used Error Analysis (EA) to examine errors in a corpus of 72 essays written by 72 participants. Corder, who is the “father” of EA, explained EA in his article entitled “The significance of learner errors” (1967) that errors used to be “flaws” that needed to be eradicated in writing. However, Corder (1967, pp. 19-27) presents a completely different point of view by saying those errors are “important in and of themselves”. In his opinion, systematic error analysis can enable teachers to determine the kind of reinforcement needed in teaching. In this regard, this study has shed light on how students internalize the rules of the target language, which is English. In addition, EA is found to be useful to teachers as it provides information on common trouble spots in language learning to guide preparation of effective teaching materials.
	Furthermore, Wee, Sim & Jusoff (2009) use overt teaching to reduce subject-verb agreement (SVA) errors of Malaysia EAP learners. The explanation of the rules of a new structure either through the deductive (direct) approach or through the inductive (discovery) approach has greatly benefitted the subjects. Comparison of the data from the subjects’ pre-test and post-test shows a drastic decrease in the frequency of errors in the targeted SVA error forms after overt teaching. Besides that, Ruziah (2006) has enhanced the correct use of prepositions through error identification drill exercises among the 17 KPLI (M) students. Even though both findings showed positive outcomes, they are only applicable for certain aspects that are on SVA and prepositions in writing. Further research is needed to explore better ways to reduce the grammatical and mechanical types of errors in L2 students’ writing. 
Krashen (1984) claims that language acquisition occurs naturally and the ability to write is influenced by the exposure to natural materials and not through the learning of grammar in isolation. This has raised concern regarding the suitability of error correction in reducing the errors made by students. According to Corpuz (2011), the approach is said to be lacking in validity, its effectiveness is difficult to be measured and it may be harmful in the context of learning. However, according to his study the error correction technique benefits teachers in creating awareness among learners, in instilling independent reading habits among students besides aiding revision. 
Reflecting on these techniques, we feel that error analysis can help teachers to detect and analyze students’ errors which aims to provide room for improvement. Indeed, this move will shed light on the difficulties faced by the students besides revealing the underlying reasons for these errors. Teachers can also gain benefits in designing or planning strategies and measures to help students overcome their problems and improve their language performance (Muhari & Mansor, 2008). Systematic and planned teaching of a particular grammatical or mechanical feature in language input can be carried out smoothly instead of cramming everything into the daily lessons. Myles (2002) also mentions that feedback is the most significant part of writing and that improvement is impossible without it. Indirectly, these will be able to inculcate awareness among the students of the common types of errors to avoid (Naeini, 2008). 
For EFL students who are starting to learn a new language, it is essential that they learn the basic grammar rules of the target language first. Second language students are unaware of their errors because they have insufficient knowledge of the system of the language that they are learning. This is related to Krashen’s Monitor Model (1982) which emphasizes the study of the rule of the target language as a process of learning. This is also supported by Carter (1997) who suggests that “knowing more about how grammar works is to understand more about how grammar is used and misused”. Knowledge of grammar is not just about mastering by expressing the rules by memorizing but the students have to be aware of the errors they make as well. Brown (1980) asserts that the process of human learning is closely related to the frequency of making errors and this leads to error analysis as linguists have realized how errors can provide clues to problems in L2 learning. Students still need some constant monitoring and explanation from the teachers specifically in developing a good piece of writing. Thus, when the teachers spend some time reading students’ essays and providing feedback, it would help the students to recognize the common errors they made. Upon receiving the feedback, students should work immediately to improve their essays. 

Pedagogical Grammar
Pedagogical grammar can be viewed as the version of grammar that seeks to find, frame, and describe criteria for language education and rules of language use. It helps to identify optimal ways for teaching and learning L2 language in a classroom (Ellis, 2006; Westney, 1994). L2 pedagogical grammar is an area of controversy (Ellis, 2002) because grammar has footings in the linguistic theory, the learning psychology and language pedagogy. Entrenched in the complexity of the human mind and language, the intricacy of the biological, psychological, and socio-cultural subtleties underpinning language acquisition, use, and education, many questions pertaining to L2 pedagogical grammar have rather remain issues of theoretical and philosophical contestations. According to Scott Thornbury (1999, p. 14), “the history of language teaching is essentially the history of the claims and counterclaims for and against the teaching of grammar”. Similarly, articulating the difficulty and the flux about grammar and lack of consensus about its instruction in classroom context, Hudson (1998, p. 4) asked, “is grammar teachable”? Ample research on pedagogical grammar has addressed three major questions: (a) what is the nature of language grammar?, (b) what theoretical paradigms can offer a satisfactory account for the acquisition of grammar? ,i.e., “what pedagogical rules represent, in linguistic and psychological terms, how such rules relate to acquisition and how they are perceived by their users” (Westney, 1994, p. 72), and (c) what optimal methods can be taken in order to teach grammar to language learners? The three questions which pedagogical grammar research seeks to answer are still a matter of controversy (Ellis, 2002).
One major contention about grammar pedagogy is a definitional issue that stems from the linguistic theory. The notion ‘grammar’ has been varyingly and controversially defined (Hartwell, 1985). Francis (1954, p. 299-300) distinguished three grammar paradigms: Grammar 1: “the set of formal patterns in which the words of a language are arranged in order to convey larger meanings’, Grammar 2: “the branch of linguistic science which is concerned with the description, analysis, and formalization of formal language patterns”, and Grammar 3: “linguistic etiquette”. Another controversial issue about grammar teaching resides in the psychology of learning or the acquisition mechanisms. What theoretical paradigm may account for the underpinnings of the learning process, and inform an optimal teaching practice? In the 1960s, Chomsky suggested the Universal Grammar (UG) formal model of language acquisition. Language for Chomsky is grammar, inborn knowledge in the mind, i.e., an innate, universal faculty. Thus, Chomsky highlights grammar but debunks the role of input, hence, the function and teaching of grammar. Although Chomsky’s UG is meant to explicate the mechanisms underpinning L1 acquisition, his model has been widely adopted by second language acquisition (SLA) researchers (Clahsen & Muysken, 1986; Hawkins, 2002; Schachter, 1988), who seem to focus on learning not teaching grammar. With the advent of the sociolinguistics enterprise in the late 1960s and systemic linguistics (Halliday, 1973), the role of grammar teaching was downplayed (Male, 2011) due to the vogue of the communicative approach to language under the newly growing fields. Unlike Chomsky, Krashen (1981) proposes an input-based model, yet (like Chomsky) highlighted learning rather than teaching grammar. Bresnan (1982) proposes the lexical-functional model to grammar that balances form and function, stresses their indispensability, and emphasizes that grammar input should be interactional. Thus, the theoretical controversy about grammar learning eventuated in a methodological contention about its instruction. The controversy centered on what teaching practices is optimal for grammar presentation; is it an implicit vs. an explicit approach to grammar teaching and a formal vs. a functional approach to grammar teaching? Correction has also been debated in grammar instruction.

Research method

Research Design
This paper is a descriptive study which explicitly describes what the grammatical errors committed by EFL students are and its pedagogical implication to EFL teachers, syllabus designers, and test developers. According to Gay (2009), descriptive method involves collecting data in order to answer the questions concerning the current status of the subject of the study. Furthermore, according to Gall et.al (2007), descriptive method involves making careful description of educational phenomena. 
The participants of this study were 30 second year-students who enrolled Essay Writing class. They have passed Intensive Course, Basic Grammar and Paragraph Writing class in the previous semesters. To get the data of this study, the students were instructed to compose an essay consisting at least 300 words in 60 minutes. The essay can be in narrative, recount, report, procedure, explanation, or other genres which had been taught in essay writing classes during the semester. It was administered in natural situation-essay writing examination.

Data Analysis
The data were manually analyzed in order to reveal a detail error which cannot be detected by a grammar checking applications. They were checked per essay in detail for the grammatical errors. The errors were categorized into eight domains including verbs, nouns, prepositions, pronouns, adverbs, determiners, adjectives, and conjunctions. Those were counted for their frequency percentage and interpreted by using Seven Likert Scale of Quality as follows:

Table 1. Quality Interpretation of Error Frequency Percentage
	Error Frequency Percentage (%)
	Interpretation

	0
	Exceptional

	1-10
	Excellent

	11-25
	very good

	26-40
	Good

	41-55
	Fair

	56-80
	Poor

	81-100
	Very poor



Result/Findings 

The Grammatical Errors Committed by EFL Students in Essay Writing
Below is the analysis result in form of number of errors committed by the students based on the error types.

Table 2. The Distribution of Grammatical Errors Made by Each of EFL Students in Writing Essay
	No.
	Name
	Type of Error

	
	
	Verbs
	Nouns
	Pron.
	Adj.
	Det.
	Adv.
	Prep.
	Conj.
	Total 

	1
	Student 1
	11
	3
	2
	3
	1
	1
	4
	0
	25

	2
	Student 2
	9
	3
	2
	4
	2
	1
	2
	2
	25

	3
	Student 3
	3
	1
	2
	1
	0
	0
	2
	0
	9

	4
	Student 4
	11
	5
	1
	0
	2
	0
	0
	1
	20

	5
	Student 5
	6
	1
	0
	0
	0
	2
	0
	2
	11

	6
	Student 6
	4
	2
	0
	1
	0
	0
	0
	0
	7

	7
	Student 7
	7
	2
	3
	1
	2
	2
	0
	0
	17

	8
	Student 8
	11
	1
	2
	1
	2
	1
	0
	0
	18

	9
	Student 9
	4
	1
	0
	0
	0
	0
	0
	0
	5

	10
	Student 10
	1
	1
	0
	0
	2
	1
	1
	0
	6

	11
	Student 11
	9
	1
	1
	3
	3
	1
	2
	0
	20

	12
	Student 12
	3
	1
	1
	0
	0
	0
	2
	0
	7

	13
	Student 13
	2
	3
	1
	0
	0
	1
	1
	0
	8

	14
	Student 14
	2
	2
	0
	0
	0
	0
	2
	0
	6

	15
	Student 15
	3
	0
	0
	0
	1
	0
	3
	1
	8

	16
	Student 16
	8
	0
	0
	0
	0
	1
	0
	0
	9

	17
	Student 17
	4
	0
	0
	0
	0
	1
	4
	0
	9

	18
	Student 18
	7
	2
	0
	1
	0
	1
	1
	1
	13

	19
	Student 19
	7
	1
	0
	0
	2
	0
	2
	1
	13

	20
	Student 20
	12
	1
	2
	0
	5
	0
	2
	1
	23

	21
	Student 21
	9
	2
	3
	0
	1
	2
	3
	1
	21

	22
	Student 22
	6
	1
	1
	0
	1
	1
	0
	0
	10

	23
	Student 23
	4
	1
	0
	0
	1
	1
	0
	0
	7

	24
	Student 24
	3
	2
	0
	0
	0
	1
	0
	2
	8

	25
	Student 25
	3
	1
	1
	0
	1
	0
	0
	1
	7

	26
	Student 26
	3
	0
	1
	0
	0
	0
	0
	1
	5

	27
	Student 27
	12
	2
	3
	1
	1
	1
	0
	1
	21

	28
	Student 28
	2
	1
	0
	1
	0
	0
	0
	1
	5

	29
	Student 29
	5
	1
	1
	1
	1
	0
	0
	1
	10

	30
	Student 30
	7
	2
	1
	1
	1
	2
	0
	1
	15

	TOTAL
	178
	44
	28
	19
	29
	21
	31
	18
	368



Based on table 2, the distribution of grammatical errors of each student is varying. Let us see student 1. He made 11 errors in verb use but no error in conjunction use. Student 20 made 12 errors in verb use but he did no error in adjective and adverb use.
If the data is sorted by the total number of each student’s errors, it can be seen that the most errors were made by student 1 and student 2 with the total number 25 errors. Meanwhile, the least amount of errors was performed by student 9, student 26, and student 28 by the number of 5.
Furthermore, the frequency percentage of those errors can be seen in table 3 and the interpretation is in table 4. Those are as follow.

Table 3. The Frequency of Grammatical Errors Made by EFL Students in Writing Essay
	No.
	Type of Error
	Frequency
	Percentage (%)
	Percentage After Rounded 
(%)
	Interpretation

	1
	Verbs
	178
	48.36956522
	48
	Fair

	2
	Nouns
	44
	11.95652174
	12
	Very Good

	3
	Pronouns
	28
	7.608695652
	8
	Excellent

	4
	Adjectives
	19
	5.163043478
	5
	Excellent

	5
	Determiners
	29
	7.880434783
	8
	Excellent

	6
	Adverbials
	21
	5.706521739
	6
	Excellent

	7
	Prepositions
	31
	8.423913043
	8
	Excellent

	8
	Conjunctions
	18
	4.891304348
	5
	Excellent

	Total
	368
	100
	100
	


 
Table 4. The Number Sequence of Grammatical Errors Made by EFL Students in Writing Essay
	No.
	Type of Error
	Frequency
	Percentage (%)
	Percentage After Rounded 
(%)
	Interpretation

	1
	Verbs
	178
	48.36956522
	48
	Fair

	2
	Nouns
	44
	11.95652174
	12
	Very Good

	3
	Prepositions
	31
	8.423913043
	8
	Excellent

	4
	Determiners
	29
	7.880434783
	8
	Excellent

	5
	Pronouns
	28
	7.608695652
	8
	Excellent

	6
	Adverbials
	21
	5.706521739
	6
	Excellent

	7
	Adjectives
	19
	5.163043478
	5
	Excellent

	8
	Conjunctions
	18
	4.891304348
	5
	Excellent

	Total
	368
	100
	100
	



From table 4, it can be seen that the most frequent grammatical error was in verb use as it existed 178 times or 48% in the students’ essays. If it is referred to the interpretation, it can be said that the students have fair ability in applying verb use in writing their essays. In addition, table 4 shows that the second most common error was in nouns. It was detected for 44 times or 12% and falls within interpretation as very good. It means that the students are very good in using appropriate nouns for their essays. Meanwhile, the table also presents the sequence of the rest types of error which were not significantly different in which the range was about 5% to 8%. Errors in prepositions, determiners, and pronouns have the same percentage. However, prepositions whose frequency 31 is the largest one among them, continued by determiners whose frequency 29 and pronouns whose frequency 28. Adjectives and conjunctions were also same in percentage as 5%, one point below adverbial whose percentage 6%. Therefore, if they are interpreted, it can be said that the students are excellent in using appropriate pronouns, determiners, prepositions, adverbials, adjectives, and conjunctions in writing their essays.

Grammatical Error in Verbs
Among all indicated grammatical errors, verb use is the most common prevailing errors of the students in their essay writing. However, the interpretation still falls within fair category. It means that the students have enough abilities in using appropriate verbs in writing their essays. 
Error in verb is the wrong choice of word forms that indicate an action. It can be error in form of subject-verb agreement and in regular and irregular verbs. Below is the analysis result of verb use.

Table 5. The Distribution of Grammatical Error in Verb Use
	Type of Error
	Vs
	Vi
	Vr
	Total

	Total
	150
	16
	12
	178

	Percentage (%)
	84
	9
	7
	   100

	Interpretation
	Very poor
	Excellent
	Excellent
	


Note:
Vs=Subject-Verb Agreement 
Vi= Irregular Verbs
Vr= Regular Verbs

Based on table 5, error in subject-verb agreement is the most error made by the students. There are 150 of 178 errors committed in this type, suggesting the students’ dilemma in forming the sentences correctly. The frequency percentage of error in this type was 84% which means that the students were very poor in using appropriate verbs for their essays. The majority of the students faced problems in agreement, as they could not make subject and verbs agree because the verbs do not follow their subject closely and the number of subject is unclear. It can be seen in the examples below:

Table 6. Example of Grammatical Error in Subject-Verb Agreement Made by EFL Students in Writing Essay
	Student
	Error
	Correction    

	Student 10 
	The people was talking about the woman.
	The people were talking about the woman. 

	Student 13 
	The government are good enough in managing the education. 
	The government is good enough in managing the education.



Table 6 shows that some students were not able to apply the use of grammar rule properly that if the subject is singular then the verb is also singular, and when the subject is plural then also the verb must be in plural form. See the error did by the Student 10. People is the plural subject, but the student used was as the auxiliary verb which is actually for third singular subject. The same case was also made by Student 13. She might think that government is plural since it consists of many people, so she used are as its auxiliary verb which caused there is no agreement between the subject and the verb. 
Regarding verb form, table 5 presents that only 9% error for regular and 7% error for irregular found in the students essays. Those data means that the students were excellent in using the appropriate verb form in writing their essays. Below are the examples of the errors.

Table 7. Example of Grammatical Error in Regular and Irregular Verbs Made by EFL Students in Writing Essay
	Student
	Error
	Correction

	Student 5
	Yesterday, I receive a letter from my old friend, Gina.
	Yesterday, I received a letter from my old friend, Gina.

	Student 11
	They swim there two days ago.
	They swam there two days ago.



Based on table 7, Student 5 failed to form a simple past sentence which should use past verb in his sentence. He wrote receive which is present verb in regular form instead of received which is the past form of it. Regarding irregular verb, Student 11 wrote swim instead of swam. He actually presented a past event which requires past verb use. Swim belongs to irregular verb which should be swam when it is used in a simple past sentence.

Grammatical Error in Nouns
Based on the result of data analysis, table 4 shows that noun use is the second mostly found in students’ essay writing. There were 44 errors or 12% error in this type made by the students. The table below shows the distribution of error in nouns.

Table 8. The Distribution of Grammatical Error in Noun Use
	Type of Error
	Nsg
	Npl
	Nct
	Nuc
	Total

	Total
	11
	25
	0
	8
	44

	Percentage
	25%
	57%
	0
	18%
	100%

	Interpretation
	Very good
	Poor
	Exceptional
	Very good
	



Note:
Nsg: Singular Nouns
Npl: Plural Nouns
Nct: Countable Nouns
Nuc: Uncountable Nouns

From table 8, it can be seen that error in plural nouns is the most commonly found in the students’ essays. Its frequency is 25 or 57% which means more than a half of the whole errors in nouns. Therefore, it is interpreted by poor category which means that the students were poor in applying the rule plural noun use in their writing. It is followed by error in singular nouns whose frequency 11 or 25% which is exactly one-fourth of the whole errors in nouns. This number falls within very good category which means that the students were very good in using singular nouns for their essays. The same interpretation comes to error in uncountable nouns. This error type was found eight times or 18% in the students’ essays. However, in the scope of error in nouns, the students presented an outstanding performance on their writing that no error found in case of countable nouns in their essays. 

Table 9. Example of Grammatical Error in Nouns Made by EFL Students in Writing Essay
	Student
	Error
	Correction

	Student 1 
	There was a men walking behind the woman.
	There was a man walking behind the woman.

	Student 3 
	He could not use his two foots to walk. 
	He could not use his two feet to walk.

	Student 18
	The government has imported many rices from Thailand.
	The government has imported much rice from Thailand.



Table 9 shows the examples of students’ errors in nouns. Student 1 made error in indicating singular noun. He wrote a men instead of a man. A is an article which precedes a singular noun. Therefore, the phrase should be a man since men belongs to plural noun. The error could be caused by the similarity in pronunciation between the word man /mᴂn/ and men /men/.
The table presents an error made by Student 3 which is about forming plural noun. She wrote two foots instead of two feet. The word two which indicates plural should be followed by plural noun. She might have no knowledge about the plural form of foot, so she just added –s after it, so it became foots. The right plural form of foot is feet.
The third row of the table shows an error made by the Student 18 in indicating uncountable noun. She wrote many rices instead of much rice. Rice belongs to uncountable noun which cannot be added by –s to form it plural but there is no change in its word. All uncountable nouns, including rice, have same form both in singular and plural form. In addition, uncountable nouns should not be preceded by quantifier many which should actually precede a countable noun. In this case, rice should be preceded by much as its appropriate quantifier.

Grammatical Error in Prepositions
The errors committed by the students in using prepositions are the inappropriate using of a word, such as in, from and to, that are used before a noun or pronoun to show place, position, time or method. Based on table 3 and 4, they show there are 31 errors or 8% error in prepositions found in the students’ essays. The interpretation falls within excellent which means that the students were excellent in using preposition for their essays. It can be seen from these examples:

Table 10. Example of Grammatical Error in Preposition Made by EFL Students in Writing Essay
	Student
	Error
	Correction

	Student 2 
	No one could not account to the accident.
	No one could not account for the accident.

	Student 12 
	The room is on the river.
	The room is by the river.



It can be seen that the students just randomly chose the preposition to be written. As what student 2 wrote account to instead of account for, and students 12 who wrote on the river instead of by the river. They did those errors which they thought right as they might be influenced by the common word used in their native language, Bahasa Indonesia.

Grammatical Error in Pronouns
Pronoun errors were found 28 times in the students’ essays. In other word, they take 8% from all errors made by EFL students in writing their essays. Pronoun includes personal pronouns, possessive pronouns, reflexive pronouns, demonstrative pronouns, interrogative pronouns, relative pronouns, indefinite pronouns and reciprocal pronouns. The error frequency distribution can be seen in the table below.

Table 11. The Distribution of Grammatical Error in Pronouns
	Type of Error
	Pr
	Ps
	Rf
	D
	It
	Rl
	In
	Rc
	Total

	Total
	5
	7
	0
	2
	0
	11
	3
	0
	28

	Percentage
	18%
	25%
	0
	7%
	0
	39%
	11%
	0
	100%

	Interpretation
	Very good
	Very good
	Exceptional
	Excellent
	Exceptional
	Good
	Very good
	exceptional
	


Note:
Pr= Personal pronouns 
Ps= Possessive pronouns 
Rf= Reflexive pronouns
D= Demonstrative pronouns 
It= Interrogative pronouns 
Rl= Relative pronouns
In= Indefinite pronouns
Rc=Reciprocal pronouns

Based on table 11, specifically, the students mostly made the errors in relative pronouns use since it was found 11 errors or 39% of the whole pronoun errors found in the students’ essays. However, its interpretation still falls as good. Possessive pronouns take 25% of the whole errors in pronouns which is interpreted as very good. In addition, the same interpretation also goes to personal pronouns for 18% and indefinite pronouns by 11%. Regarding demonstrative pronouns, they take 7% of all pronoun errors which is interpreted as excellent. On the contrary, the researchers find no error committed by the students in reflexive pronouns, interrogative pronouns and reciprocal pronouns. The table below shows the example of those errors.

Table 12. Example of Grammatical Error in Pronouns Made by EFL Students in Writing Essay
	Student
	Error
	Correction

	Student 4 
	I hope I can see they on holiday soon. 
	I hope I can see them on holiday soon.

	Student 7 
	The big house there is actually her, but he has sold it and brings the money away. 
	The big house there is actually hers, but he has sold it and brings the money away.

	Student 8 
	When I went to a bookstore, I found there were so many interesting books. That books so amazed me.
	When I went to a bookstore, I found there were so many interesting books. Those books so amazed me.

	Student 13 
	When graduation time comes, it means that we should leave the university which we study many things with our friends and lecturers.
	When graduation time comes, it means that we should leave the university where we study many things with our friends and lecturers.

	Student 20
	Neither of the lecturers are available for the meeting.
	Neither of the lecturers is available for the meeting.



Referring to table 12, Student 14 made an error in using personal pronouns. She wrote in her writing they instead of them. They is used when it is in subject position, but in her writing, they is placed in object position which should be them.  Student 7 made an error in possessive pronoun. He wrote her to tell the readers the owner of the big house. Her actually belongs to possessive pronoun but it must be followed by the thing owned. If it is not, it should be hers. Relating demonstrative one, Student 8 made an error in this type of pronouns. He wrote that books instead of those books. The word books is plural, so the demonstrative word to point them should be in plural also, that is those. Furthermore, Student 13 made an error in relative pronouns. She wrote the university which instead of the university where to relate university, which means a place, to the next clause. The last kind of pronoun error showed by table 14 is about indefinite pronouns performed by Student 20. He wrote neither of the lecturers are instead of neither of the lecturers is. Even the word lecturers is plural, in his sentence, it acts as collective noun. So if it is preceded by an indefinite pronoun neither in this case, it agrees with singular verb. Finally, it can be seen that the students were not able to choose the correct pronouns in their writing because of their confusion and carelessness in linking to the referred word(s).

Grammatical Error in Adverbs
Based on the analysis result, errors in adverbs account for 6% of students’ errors in their essay writing or they were found 21 times there. The interpretation of this error type falls within excellent. Below are the examples of the adverb errors found in the students’ essays.

Table 13. Example of Grammatical Error in Adverbs Made by EFL Students in Writing Essay
	Student
	Error
	Correction

	Student 10 
	The government has worked so hardly to cut the distribution of drug among the students.
	The government has worked so hard to cut the distribution of drug among the students.

	Student 5 
	The time run too fastly so they could not finish their work.
	The time run too fast so they could not finish their work.



Table 13 shows that Student 21 and Student 22 made the same error in using adverb of manner. Student 21 wrote hardly instead of hard, and Student 22 wrote fastly instead of fast. In using the word hard and fast as adverb of manner, they must be in their adjective form or have no change. They must not be added by –ly at the end of the word. The examples present the confusion of the students in forming adverb of manner. They actually have got the material about adverbs since in their first semester of university study, but they seemed still confused to apply it correctly.

Grammatical Error in Determiners
8% of errors were of this type. It is interpreted as excellent which means that the students are excellent in using determiners for their essays. There are two kinds of error in determining determiners, they are articles and quantifiers. The table below shows the distribution of the error:

Table 14. The Distribution of Grammatical Error in Determiners
	Type of Error
	Art.
	Q
	Total

	Total
	26
	3
	29

	Percentage
	90%
	10%
	100%

	Interpretation
	Very poor
	Excellent
	



Note:
Art.	: Articles
Q	: Quantifiers

Table 14 presents the analysis result of error in determiners. It shows that errors in articles were found mostly for 26 times or 90% of all errors in pronouns. It means that the students were very poor in using appropriate articles in writing their essays. In other hand, the rest for only 10% was the errors found in quantifiers which means that the students were excellent in using quantifier. Below are the examples of the students’ errors in determiners.

Table 15. Example of Grammatical Error in Determiners Made by EFL Students in Writing Essay
	Student
	Error
	Correction

	Student 23 
	She was such crying when she pointed at house.
	She was such crying when she pointed at the house.

	Student 25
	Much people attended the night festival which was held by the government of Padang.
	Many people attended the night festival which was held by the government of Padang.



Error in using articles can be seen in Student 23. He wrote pointed at house instead of pointed at the house. The should be added to determine house. Concerning error in deciding quantifiers, it can be seen in Student 25 writing where he wrote much instead of many. It was considered error since people is countable while much is used to precede an uncountable noun. 

Grammatical Error in Adjectives
Few students made error in adjectives. This type takes only 5% of all errors or was found for 19 times in the students’ essays. It can be said that the students are excellent in using adjectives in writing their essays. The examples can be seen in the table below:

Table 16. Example of Grammatical Error in Adjectives Made by EFL Students in Writing Essay
	Student
	Error
	Correction

	Student 29 
	The today’s weather is more bad than it of yesterday.
	The today’s weather is worse than it of yesterday.

	Student 30 
	He looked like a confuse man when he lost his wallet.
	He looked like a confused man when he lost his wallet.



From the table above, it can be seen that the students 29 was got confused in determining comparative form of the word bad. He wrote more bad instead of worse. He thought that bad can be preceded by the word more to express a comparison like most adjectives which are more than two syllables. This error also demonstrates that the students were influenced by their native language, Bahasa Indonesia in forming a sentence. In addition, Student 30 made an error in deciding adjective which explains the object. He wrote a confuse man instead of a confused man. Here, confused is the right adjective which explains man.

Grammatical Error in Conjunctions
There are three kinds of conjunctions. They are coordinating conjunctions, correlative conjunctions and subordinating conjunctions. From all data, errors in conjunctions take the smallest number, same with adjective error frequency percentage, that is only 5% of all errors committed by the students in writing their essays. The difference was on their frequency. Errors in conjunction were found 18 times, a point below those of adjectives. The number can be interpreted that the students are excellent in using conjunctions for their essays. The distribution can be seen in the following table.

Table 17. The Distribution of Grammatical Error in Conjunctions
	Type of Error
	Coor.
	Corre.
	Sub.
	Total

	Total
	9
	6
	3
	18

	Percentage
	50%
	33%
	
17%
	100%

	Interpretation
	Fair
	Good 
	
Very good
	


Note:
Coor	: Coordinating Conjunctions
Corre	: Correlative Conjunctions
Sub.	: Subordinating Conjunctions

It was shown by table 17 that there were not many students made errors in using conjunctions in their writing. Errors in coordinating conjunctions were found 9 times or 50%, a half of all errors in conjunctions. It can be interpreted that the students have fair ability in using coordinating conjunctions. The errors in correlative conjunctions were 6 times found or 33% of all errors in conjunctions. It can be said that the students are good in using correlative conjunctions in writing their essays. Meanwhile, only 3 errors found in subordinating conjunction type or 17% of all conjunction errors. The interpretation falls within very good. The examples can be seen in the table below.

Table 18. Example of Grammatical Error in Conjunctions Made by EFL Students in Writing Essay
	Student
	Error
	Correction

	Student 15 
	My two favorite subjects when I was at Senior High School were English or Math.
	My two favorite subjects when I was at Senior High School were English and Math.

	Student 19 
	Padang is neither hot or cold, so it is an ideal city to live in.
	Padang is neither hot nor cold, so it is an ideal city to live in.

	Student 24
	When Jakarta flooded, the people spent all day cleaning up their houses and surroundings helped by many volunteers.
	After Jakarta flooded, the people spent all day cleaning up their houses and surroundings helped by many volunteers.



Referring to table 18, Student 15 made an error in using coordinating conjunctions in writing English or Math instead of English and Math. It is considered an error since she wrote my two favorite subjects. The phrase indicates an addition, not an option, so it should be and. Furthermore, Student 19 made an error in using correlative conjunctions in writing neither hot or cold instead of neither hot nor cold. Neither and nor are used together to link two words to express a negative statement. Meanwhile, Student 24 made an error in using subordinating conjunction. She wrote When Jakarta flooded, … instead of After Jakarta flooded, …. It is considered as an error because the following clause the people spent all day cleaning up their houses and surroundings helped by many volunteers indicates an action done after the flood. Therefore, the subordinating conjunction should be after.


Discussion 

Pedagogical Implication in This Study Viewed from Errors Made by the Students
As presented in the data, there are eight types of grammatical errors made by EFL students, including errors in verbs, nouns, pronouns, prepositions, adjectives, determiners, adverbs and conjunctions. The analysis of the students’ grammatical errors revealed that these students have not got good understanding yet of the English language. Errors are expected in the process of learning and it is very important to identify the cause behind their occurrence. In most cases, errors occurred from what Richards (1973) proposes as overgeneralization and ignorance of rule restrictions. This study can illuminate certain issues pertaining as to how school teachers can help their students to produce better essay writing by understanding students’ weaknesses in writing. Teachers can modify their teaching materials based on the students’ needs or writing errors. The students made grammatical errors in their writing as they had inadequate grammatical knowledge. The results of this study suggest some ways for ESL teachers to enhance students’ writing, specifically by providing some feedback after marking their essays and also making the students rewrite the essays after corrections. They also can apply peer evaluation in writing class to provide feedback. Myles (2002) states that a feedback is the most significant part of writing and an improvement is impossible without it. Indirectly, these will be able to inculcate awareness among the students of the common types of errors to avoid (Naeini, 2008). 
Teachers can integrate grammar instruction with writing instruction; they should use the grammar terms that make sense to the students (Chin, 2000). By incorporating grammar terms naturally into the processes of editing, revising, and proofreading, teachers can help students understand and apply grammar purposefully to their own writing. Strategies such as writing conferences, partnership writing, grammar mini lessons, and peer response groups are all valuable methods for integrating grammar into writing instruction (Chin, 2000). Although this study was undertaken on a very small scale, the results of the study are quite significant. They show the possibility of teachers employing various strategies to assist students in applying grammatical concepts to achieve their writing purpose.
From the analysis of data, the followings are some pedagogical implications which can be drawn to explain the phenomena above.

Implications for EFL Teachers
Teachers can benefit from the findings of error analysis in different ways. Long before the theoretical dimension of error analysis came into existence, learners' errors were identified and classified by classroom teachers in an attempt to deal with their practical needs and to devise appropriate materials and teaching techniques. This sentence sounds like a quote to me. From the study of learners' errors, teachers can identify the problematic areas for learners at different levels of instruction. They will be able to infer the nature of the learner's knowledge of the target language at a given stage in their learning career and discover what they still have to learn. A course based on the frequency of errors will enable the teacher to teach at the point of error and to put more emphasis on those areas where the error frequency is higher. They should give more teaching and exercises repeatedly on those areas. 
As mentioned earlier, errors provide feedback; they tell the teachers something about the effectiveness of their teaching materials and teaching techniques and show them what parts of the syllabus they have been following have been inadequately learned or taught and need further attention. They enable them to decide whether they can move on to the next item in the syllabus or they must devote more time to the item they have been working on. If the condition says that they must stay on a topic because some difficulties found there, they should consider about time allocation decided in the syllabus. If it is not enough to overcome the students’ problems on the topic or it needs more time to get them understood about the difficulties, they can provide extra lessons to be done outside the class.
 
Implications for Syllabus Designers
Errors are significant to syllabus designers to see what items are important to be included in the syllabus and what items are redundant and should be excluded. An error-based analysis can provide reliable results upon which remedial materials can be constructed. In other words, the analysis of second language learners' errors can help to identify the learners' linguistic difficulties and needs at a particular stage of language learning. This can serve as a basis for remedial courses and programs of re-teaching. Error analysis can be used as a means for both assessing the student's learning in general and the degree of overlap between the learner's learning syllabus and that of the teacher's. Therefore, in the syllabus, those eight types of grammatical errors made by the EFL students, including errors in verb, noun, pronoun, preposition, adjective, determiner, adverb and conjunction should be primary topics which have to be designed in longer period, so they get more time allocation. Those can also be placed in more than a section or inserted in other topics so they can be taught repeatedly. This way will make the students get better understanding on them. It is in line with what Muhari & Mansor (2008) explain that designing or planning strategies and measures can help students overcome their problems and improve their language performance.

Implications for Test Developers
The discussion of the pedagogical implications of error analysis would not be complete without a brief note on testing, since it is believed that teaching and testing do, indeed, go hand in hand. Thus, testing should be based on what has been taught and the test developers should be familiar with students' difficulties and errors. Test constructors can concentrate on parts of the teaching materials which are proved by error analysis to be more difficult for the students. 
Moreover, errors can form good distracters for test constructors, especially in multiple-choice items. The distracters of a multiple-choice test designed for eliciting data from second language learners should be selected from the common errors of the students. Having mentioned the pedagogical values of error analysis, a word of caution seems necessary here. First of all, care should be taken not to give undue attention to errors. While errors are, indeed, revealing of a system at work, the foreign/second-language teacher may get so much involved in paying attention to errors that the correct utterances in the target language may go unnoticed. Thus, in their observation and analysis of errors, teachers must take the necessary precautions not to pay too much attention to errors and lose sight of the positive reinforcement in communication. Secondly, teachers should be aware of the strategy of avoidance, i.e. the tendency of second language learners to avoid producing forms they do not comprehend and are not sure of. As Schachter (1974) points out, a learner who, for one reason or another, avoids a particular sound, word, structure, or discourse category may be assumed by the teacher to have no difficulty therewith. The absence of error, therefore, does not necessarily reflect native-like competence, since learners may be avoiding the structures that pose difficulty for them. However, the present author believes that avoidance can be controlled to some extent by using certain elicitation techniques (e.g. direct translation from Ll into L2) which forces the learners to produce the grammatical structures or lexical items under investigation. Studies by Benson (2002); Cedar (2004); Chen & Huang (2003); Collins (2002); Ghabool et al. (2012); Jarvis (2000) and Seyyed (2012) conclude that there is an impact or interference from their first language during the process of writing in English. Therefore, the writing test developers should consider the most suitable theme or topic which is familiar to the students and where the grammar rules which have been taught can be applied there. It is as what Chin (2000) says that teachers can integrate grammar instruction with writing instruction. Researchers agree that it is more effective to teach punctuation, sentence variety, and usage in the context of writing than to approach the topic by teaching isolated skills (Calkins, 1980; DiStefano & Killion, 1984 and Harris, 1962 in Hanganu, 2015). When students revise and edit their writing, teachers can facilitate grammar instruction that directs students in their efforts to recognize and correct errors in usage (Chin, 2000).

Error Correction and Attitudes towards Errors
Another pedagogical implication of error analysis is error correction and attitudes towards errors. Over the past few decades, there has been a significant change in foreign language methodologies and teaching materials. Similarly, there has been a significant change in attitude towards students' errors. Throughout the 50s and well into the 60s, when contrastive analysis and the audiolingual approach to teaching foreign languages were at the peak of their popularity, a rather negative attitude towards errors was prevalent. Some of the well-known scholars during that period regarded second language learners' errors from a somewhat puritanical perspective. For example, Brooks (1960) in his then-famous book, Language and Language Learning, which became a manifesto of the language teaching profession of the 60s, considers errors to have a relationship to learning resembling that of sin to virtue. He stated, "Like sin, the error is to be avoided and its influence overcome, but its presence is to be expected" (p. 58). Brooks suggests an instructional procedure that would help language learners produce error-free utterances: "The principal method of avoiding error in language learning is to observe and practice the right model at sufficient number of times; the principal way of overcoming it is to shorten the time lapse between the incorrect response and the presentation once more of the correct model" (p. 58). In other word, a fast response or correction are required to avoid more errors. 

Conclusion 
By noticing the research findings in the previous chapter, it can be concluded that most of English department students of Universitas Negeri Padang generally are able to write a good writing but they still made some errors in parts of speech. The most common error made by the students was in verb use. In general, they also made errors in using nouns, pronouns, adjectives, determiners, adverbs, prepositions and conjunctions. It can be concluded that the students made the errors because of the factor of rules ignorance and confusion. It happens because they were not sure about the rule of grammar and their first language inference. Thus, they tended to approximate the rule of grammar even the words in their writing to ease their burden in writing an essay. Related to the research findings in the previous chapter, there are some suggestions that can be given to the teachers as the implication of pedagogical grammar. They need to be more strategic in teaching grammar, i.e. by integrating grammar and writing instruction. Furthermore, they have to explain the rules of verb use more clearly and focus, provide extra lesson to the most problematic areas, give more exercise and pay more attention to students’ writing by giving fast response in form of corrections to avoid more errors. Peer evaluation can also be applied in providing feedback to the students’ writing.
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