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Abstract 
As gender constructs could be disseminated through language, English textbooks could be a fertile arena to 

maintain or deconstruct traditional gender constructs.  Since seventh grade students are in their stage to 

assert their sexual identity, their exposure to English textbook could affect their perception of gendered 

positions in the society. The present study purposefully aimed to analyzed the language used in English 

textbook for Grade 7, because the book was published by the Indonesian Ministry of National Education 

and recommended to be used nationally in public schools in Indonesia. Designed as a descriptive qualitative 

study, the dialogues and monologues in the textbook were examined to reveal the stereotyped concepts of 

gender and the deconstruction of the stereotyped concepts of gender. The data were observed under 

categories on deficit, dominance, and difference approach by Lakoff, supported by critical perspective of 

language and gender from Coates. The result of the study revealed that the textbook represents gendered 

language stereotypes in the use of lexical hedges and fillers, empty adjectives, intensifier along with male 

domination in the conversation. ‘Male firstness’ pattern of mentioning names, choice of topics, and focus 

of the conversation. However, the book has also included efforts to deconstruct the stereotypes through the 

deconstruction of conflict versus compromise and tag question usage. The results implies that future 

textbooks should include more deconstructions of gender stereotypes through language use, while teachers 

should use the present book with more critical approach to raise awareness about gender equity, especially 

through language use. 
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Introduction 

A survey by Australian Indonesian Partnership for Economic Governance (AIPEG) in 2015 

revealed that Indonesian women are marginalized from the aspect of education and participation 

in society. Furthermore, a research by Surbakti & Devasahayam (2015) further revealed that 

Indonesian women are generally underestimated , less educated and financially unstable, with 

many cases of early marriage among girls and high divorce rate contributing to the high number 

of widows. These stereotypes negatively affect women, limiting them from equal social roles and 

carrier opportunities (Ahmad & Shah, 2019; Ferreira & Vasconcelos, 2019). While these studies 

reveal women’s positions in society, more concerns need to be directed to how marginalization of 

women persist in the society and how it can be curtailed to achieve what feminist agenda lists as 

gender equality (Gamble, 2004; Suwastini, 2013).  

This article adopts de Beauvoir’s (2009) argument about the secondary position of women 

in the society, which is continually reproduced by the patriarchal society through social constructs 

(Friedan, 2013). Furthermore, Lakoff (1973) has noticed how language has been used to emphasize 

women’s marginalization by assigning certain use of language as more appropriate for women. 

Millet (2000) highlights how language presents adjectives in binary opposition for men and 

women, which happen to always assign women with the weaker or less desirable adjectives, i.e. 

male/female; men/women; rational/emotional; strong/weak; independent/dependent. Within such 

gendered binary oppositions, men would assume superior position, while women are assigned 

supportive position. Tannen (2004) argues that this hierarchy is maintained in conversations, 

where women seemed to have internalized their inferior positions in the society and voluntarily 

assume the supportive position to be socially acceptable. For Coates (1986), language became an 

arena for gender struggle as men use it to reproduce the patriarchal hierarchies.   

Indonesia Government has established its own Ministry of Women Empowerment and 

Child Protection since 1978; yet the effort to raise awareness about gender bias and women 

marginalization should be shared by various stakeholders, including those in educations. English 

textbooks, for example, includes examples of language use that can easily reproduce patriarchal 

hierarchies and gender-biased binary oppositions (Blangsinga, Suwastini, Lasmawan, Adnyani, & 

Rusnalasari, 2021; Ferreira & Vasconcelos, 2019; Mihira, Suwastini, Artini, Jayantini, & Budiarta, 

2021). Depictions of weak women and inclusion of language use that are typically weaken 

women’s position as speaker can negatively affect students’ perceptions that limit the female 

students' behavioral, linguistic, and social roles (Ahmad & Shah, 2019; Blangsinga et al., 2021; 

Ena, Yulia, & Prabandari, 2016; Lee & Mahmoudi-Gahrouei, 2020; Sulaimani, 2017). 

 Wood (1994) suggest that societies that mainstream gender equality must include and 

infiltrate the concept of gender and gender equality in children. Schools can play their roles to 

educate the students towards gender awareness started from selecting the textbook as the teaching 

media (Roziqoh & Suparno, 2014). The attempt to deconstruct the stereotypes has been made in 

some textbooks shown by the previous studies that show the deconstruction from language and 

visual representations (see Arfiandhani, 2019; Ariyanto, 2018; Lestariyana et al., 2020; Setyono, 

2018). However, gender representation in the textbook has not satisfactorily been abridged, as 

reflected in the overlaps between the stereotyped and deconstructed aspects. Only rarely have 

studies paid attention to both confirmed stereotypes and recognized efforts to deconstruct the 

concept of gender stereotype, especially from language aspects. Therefore, further investigation 

on how gender is represented in the textbook is worth being conducted. Analyzing one EFL 

textbook entitled “When English Rings A Bells” for seventh-grade junior high school, this study 

was aimed at describing the following issues: (1) how language use in the textbooks represent 
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gendered language stereotypes (2) how the deconstruction of gendered language stereotypes are 

represented in the textbook. 

 

Literature review 

Textbook 

EFL textbooks are intentionally designed to provide students with materials that close to 

social actions in the target language (Ariyanto, 2018; Lee, 2019; Setyono, 2018). It functions as 

the basic for language input received by the students which further determined their 

communication in the classroom. Teachers are responsible for ensuring that the textbook is ideal 

for the student's development and relevant to achieve appropriate learning results. Textbooks 

should meet several criteria to be considered as relevant teaching media (Dana, Brown, Dana, & 

Lynch-brown, 2010). Among those criteria, they emphasized that the learning materials in the 

textbooks should be unbiased and non-stereotypical. It means that the textbooks should represent 

both genders equally from the content and illustration (Blangsinga et al., 2021; Lestariyana et al., 

2020; Mihira et al., 2021; Suhartono & Kristina, 2018).  The materials contained in the textbook 

should be able to represent equal chance of males and females students in the classroom. Wen-

cheng et al. (2011)  also defines ideal textbook when there are gender value underneath that could 

raise the sensitivity of male and female roles and societal expectations. 

Language and gender 

The terms gender and sex have been distinguished in the early 70’s seen from how they are 

acquired by individuals (Pilcher & Whelehan, 2004). Sex is acquired naturally once individual was 

born based on sexual characteristics. It is assigned at birth and generally identified as male and 

female. However, gender is acquired as the result of social construction influenced by culture, 

norms and society, categorized as feminine and masculine (Butler, 2006; Probosiwi, 2015). This 

results on different linguistic features and gender roles. The differences in linguistic and 

sociological factors of men and women caused the stereotypes on their communication ways and 

behavior (Lakoff, 1973). Lakoff argues that the concept of gender can be represented by language. 

He proposed nine classifications which are said to be “women’s language” (Lakoff, 1973). First, 

the use of words connected with women's cultures such as color terms and sewing terms which are 

not in men's vocabulary. The second is the use of empty adjectives. The third is the use of tag 

questions and rising intonation with grammatically declarative utterances.  The fourth is the use of 

hedges to avoid being too assertive or direct. The fifth is the use of intensifier. The sixth is the use 

of hypercorrect forms in pronunciation and grammar. The seventh is being super polite. And the 

last is speaking in italics, which presumably refers to women's stress patterns. These categories 

imply the position of women as inferior than man. Women are associated with domestic roles seen 

from sewing and spending their time on color-related activities such as choosing clothes than men 

do. Thus, they have certain vocabularies that do not exist in men’s language. Besides, the use of 

hedges and question tag reflect the uncertainty and lack of confidence of women during speaking. 

Due to their marginalized status, women’s language tend to avoid giving offence and become super 

politeness. In line with Lakoff, Deborah Cameron argued that women’s role in society remains 

inferior. In deficit theory, Cameron stated that women are lack in some characteristics of men. It 

implies that women are powerless and men dominated in all areas. The dominance theory shows 

that speech style of men reproduces their dominance and higher social status. She also argued that 

the language differences between males and females are merely a result of their belonging in 

different cultures (Cameron, 2003) which regarded gender differences as the consequence of 

diverse socialization of boys and girls.    
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Gender representation 

Representation is a signifying practice where the meaning is communicated through signs 

(Merrell, 2005). Thus, language and representation produce meaning. The representation of 

meaning is also influenced by culture where a group of people in a society represent things with 

words, stories, images, emotions, values, and so forth. Gender representation is how images of 

women or men that depict their lives are represented in public sphere (Pilcher & Whelehan, 2004). 

It means that gender that are represented in the textbooks reflect what is acceptable for women or 

men in their life. Gender representation gives each description for women and men. The 

representation of gender can be divided into two; to confirm the stereotype or to deconstruct the 

stereotype. 

Gender stereotype 

Stereotype is defined as the belief of individual generally based on a group of people which 

he/she can be categorized (Jonauskaite et al., 2019; Lestariyana et al., 2020; Syela, 2018). It refers 

to perception about individuals in a group generally have particular behaviors. The positive 

stereotype subjectively benefits a social community however, the negative stereotype result on 

disadvantages for certain group of people such as limiting their chance in career and social roles 

(Siy & Cheryan, 2016). The term gender stereotype refers to the roles assigned to the genders 

based on their perceived or expected by the society (Alters & Schiff, 2009; Basow, 1992; 

Gochman, 2013).  It is constructed based on the characteristics of women and men as a group, 

rather than characteristics that are seen to apply to the self (Guimond, Chatard, Martinot, Crisp, & 

Redersdorff, 2006). In addition, the disparities in gender between male and female may not have 

to do with their biological factors. Stereotypes maintain both sexes in typical professions and 

become incoherent with the different kinds of chance available (Mills & Mills, 1996). This 

following the hierarchical position of men associated with masculinity as the higher place than 

femininity (de Beauvoir, 1956) known as the system of patriarchy. Patriarchy positioned to play 

the central in public sphere such as leader and fathers exert control over his families, children, and 

properties (Whitehead, 2006). Women are stereotyped to have responsibility in the domestic roles 

such as doing household chores and childcare while men in contrast are stereotyped as the leader 

who active in outdoor activities (Blangsinga et al., 2021; Lewandowski, Mattingly, & Pedreiro, 

2014; Mihira et al., 2021; Pilcher & Whelehan, 2004).  

Gender deconstruction 

Norris (1987) defines deconstruction as the movement to break down the hierarchical 

system and binary opposition in philosophy. This system cause one member of the pair is assumed 

to have more power and fundamental while the other is powerless and derivative. The examples 

of binary opposition are speech/writing, men/women and the white race/the black race. 

Deconstruction attempts to analyze and criticize the binary opposition used in philosophy by 

highlighting the discursive power (Derrida, 1976; Güney & Güney, 2008; Kates, 2005). 

Deconstruction works by highlighting what is excluded in the text. In other words, deconstruction 

does not necessarily aim to fight against binary opposition but give impulse to find anything that 

has not gained attention. Gasché  (2000)through his book entitled The Train of the Mirror: Derrida 

and the Philosophy of Reflection added two more steps as a continuation of the steps proposed in 

Position. The first step is identifying the opposition of hierarchy in the text, the second is 

determining which terminology is privileged, the third is changing or reversing the hierarchy in 
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the text, and the last is introduce a new term or idea which apparently cannot be included in the 

page of the old hierarchy category. To deconstruct the text is to identify to the sections of text 

which have been ignored and deal with the binary oppositions that are included in texts (Derrida, 

1981).“After identifying the opposition of hierarchy in the text, the second step is to determine 

which terminology is privileged.” It can be done by considering how one binary is central and 

privileged while the other is ignored, repressed and marginalized. “Thirdly, the structure is 

temporarily subverted, so that the text is the reverse of what initially seemed to say. “It creates 

neutral position which gives both sides of the opposition right to represent themselves.” Finally, 

the neglected part then is questioned in order to bring different perspectives and create alternative 

meanings.” 

 

Research method 

Research design 

This study was a qualitative research design based on Miles, Huberman, and Saldana 

(2014). In this design, the process of data categorization, data display, and conclusion drawing 

were conducted simultaneously. Meanwhile, the conclusion drawn was continuously compared 

with the data collection to ensure trustworthy process and result. In these processes, the researchers 

became the main instrument of data collection and analysis, supported with observation checklist 

and notes.  

 

 
Figure 1. Research design based on Miles, Huberman, and Saldana (2014) with the perspectives 

of Language and Gender from Lakoff (1973) and Coates (1986)  

The subject of the study 

The subject of the present study was an ELT textbook entitled "When English Rings A 

Bell" for seventh-grade junior high school. The Indonesian Ministry of National Education 

publishes the book for schools that applied curriculum 2013. The seventh-grade book was chosen 

as the present study’s research subject because the book is used by 12-13 year-old students, who 

are socioemotionally in their adolescence (Santrock, 2015) and their cognitive development is at 

the early stage of the  formal operational stage (Piaget, 1964). Socioemotionally, adolescence 

children are in the stage of sexual maturity, where gender difference affect the perceptions of their 

identities and places in the society (Santrock, 2011). Cognitively, Piaget maps the early teenagers’ 
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cognitive development has started to explore more abstract, idealistic, and logical concepts. 

However, as 12-13 year-old, seventh grade students have just passed their concrete operational 

stage, which means they still rely much on their perception of concrete examples while using their 

stage of logical reasoning has allowed classifications and conservations of systematic categories 

(Santrock, 2016). In this socioemotional and cognitive stage, examples of how language is used in 

English textbooks are essential in shaping the seventh grade students’ perception of how language 

is used by boys/men and girls/women, which in turn, could affect their perception of what is proper 

or improper for the two respective genders in their behaviour and thinking (Coates, 2004; Lakoff, 

1973).  

The object of the study 

The data in the form of monologues and dialogues were observed under five categories, 

namely (1) women's tentative language; (2) masculine’s dominance construction; (3) masculine 

generic construction; (4) different styles in communication; (5) the choice of topics as seen in 

appendix 1. The categories on women's language features were adapted from (Lakoff, 1973); the 

categories under the pattern of communication such as male dominance theory and report vs. 

rapport were adapted from (Coates, 2004), and the different styles of communication were adopted 

from Tannen (1990).  

Data analysis 

The data in the form of dialogue were collected by using document analysis technique, 

following four steps, namely reading, note-taking, classifying, and documenting. The data were 

analyzed simultaneously with data collection, data reduction, data display, conclusion drawing, 

and verification. The researcher as the main instrument was helped by the table of identification 

to make data collection more systematic and easier (Arikunto, 2000). The related information was 

then classified into sub-categories based on the criteria in the blueprint. Documentation was done 

by selecting pictures or text that represent the concept of gender in the textbook to support the 

analysis. The data were described and elaborated through comparing with the previous research 

and literature. Finally, triangulation by data sources following Miles et al. (2014)was carried out 

by using different data related to the research to support the validity of the data and the conclusion 

drawn. 

 

Findings and discussion  

The analysis results revealed that the concept of gender was presented through the 

dialogues and monologues shown by the characters in the textbook. The many dialogues confirmed 

the stereotyped gender concepts, although the attempts to deconstruct the stereotypes have also 

been identified.  

The representation of gendered language stereotypes in the Indonesian EFL textbook  

Seven categories were said to be stereotyped to certain gender based on deficit, dominance, 

and difference approach. Each of the findings can be explained as follow. 

The use of lexical fillers and hedges  

The first identification is the use of lexical hedges and fillers. Hedges are produced to 

express an inability to completely commit to the value of a statement (Hyland, 1998), such as 'you 

know,' 'sort of,' 'kind of,' 'I think' and 'perhaps.' It was found that the female characters in the 
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textbook frequently uttered these features where the functions of each type aimed to present the 

tentativeness of women in a subordinate position, as seen in table 1. 

Table 1. The identification of lexical hedges and fillers produced by female characters 

No. Types  Functions f Page 

1 I think, to soften the orders; as a mark of hesitation 2 16, 151 

2 Ah, as a filler in the conversation 1 151 

3 Oh ya, to give the speakers sequence time to think what they will 

say next  

1 160 

Table 1 describes the use of lexical hedges and fillers uttered by female characters in the 

textbook. Three types of lexical hedges and fillers were identified, namely 'I think,' 'ah,' and 'oh 

ya.' The hedge ‘I think’ that appeared twice in their speech is to soften the orders and mark 

hesitation. The female characters also produce fillers 'ah' as a filler in the conversation which 

appeared once. Another filler, 'oh ya,' were also appeared to give the speakers sequence time to 

think what they will say next, which appeared once.  

The use of lexical hedges was stereotyped as women’s language that signals tentativeness 

and uncertainty (see Engström, 2018, Kaatari, 2018). Hedges and fillers were also meaningless 

particles in the speech that functioned to fill the breath gap and show a lack of self-confidence, 

uncertainty, doubt, and confusion (Oktapiani, Natsir, & Setyowati, 2017). One of its functions is 

to soften the orders as expressed by a mom to her daughter in example (1): 

 

(1) Mom : How are you, Siti? 

 Siti : I’m not feeling well, mom. I have a headache 

 Mom : I think you need to take a rest. 

 

Example (1) happened in a conversation between mom and her daughter, Siti. In this 

conversation, Siti said that she was not feeling well due to the headache. Her mom then suggested 

that she take a rest. This single-sex conversation revealed that women tend to use tentative 

language when speaking to others. Moreover, this is highly stereotyped because they talked with 

the same gender as an oppressed group who are not too assertive (Leaper & Robnett, 2011). It was 

shown in this conversation, where even with the same gender and has higher status as a mom, she 

tends to speak politely to her daughter. This finding supports the assumption that women are 

expected to speak politely and tentatively due to their subordinate position in the social hierarchy 

(Lakoff, 1973). The present study shows that hedges belong to pragmatics that lower the intensity 

of something being said by a speaker (Dabbagh, 2016; Emilia, Moecharam, & Syifa, 2017; 

Sommerlund, 2017). When women were unsure about something, they produced hedges to show 

hesitancy. It revealed that women are less confident in conversation and stating their idea due to 

their powerless and inferior position in society. 

Another finding is the use of filler 'ah' which was identified appears in page 151, as seen 

in example (2). 

 

(2) Dayu  : … I don’t know where she is now. She’s in batik and black pants 

 Lina : But all the ladies here are wearing batik and black pants 

 Dayu : You are right. Ah, there she is. She is big lady with glasses. 
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In example (2), Dayu described about Mrs. Herlina to Lina. When Dayu finally saw Mrs. 

Herlina, she produced an empty article 'ah' followed by the main utterance.  This filler functions 

as an empty particle in conversation. It shows that fillers are sounds or phrases that could appear 

anywhere in the sentences that disrupt speech flow (Navratilova, 2015). As categorized by Rose 

(2008),, this filler was as unlexicalized fillers, containing empty lexical. Examples of this type are 

‘ee, erm,' err,' ehm,' and 'eh.' 

The use of filler was also found in the medial position. It was used to stale the time span as 

speakers search for the next upcoming words to utter and elaboration signals, as shown in this 

textbook. The use of these fillers can be seen in example (3) as follow. 

 

(3) I love my mum very much. She is an Elementary School teacher. She is very patient. 

She is never angry…Oh ya, she can sing! She has a beautiful voice. 

 

Example (3) shows a monologue of a female student who described her mom as her favorite 

person. She produced filler in the middle of the speaking. This filler was to give the speakers a 

sequence time to think what they would say next. She said, "I can talk to her about anything. Oh 

ya, she can sing," to pause and allow her to prepare for the other things she could describe as in 

(3).  

This finding shows that women lack status in society; thus, the expression of uncertainty is 

favored during speaking. It was caused by the cultures where women’s culture is indirect, 

elaborate, and person-focused while men’s culture is direct, status-oriented, and object-focused 

(Blangsinga et al., 2021; Curaming & Curaming, 2020; Dabbagh, 2016; Emilia et al., 2017; Mihira 

et al., 2021; Mulac, Bradac, & Gibbons, 2006). This confirmed the stereotyped that gender deals 

with the process of how should men and women play a role and act in accordance with the values, 

social norms, and culture where they live (Eckert, 2003). It corroborates that society maintains the 

power where men's language is privileged due to the patriarchal system and positioned men to 

have the leading roles in the public sphere (Blangsinga et al., 2021; Mihira et al., 2021; Whitehead, 

2006). It is also associated with the deficit approach where women lack some characteristics of 

men. The deficit approach implies that men dominated in all areas thus leads women into 

subordinate positions (Cameron, 2003). Men's language is considered more favorable than 

women's, known as Androcentrism (Bem, 1996; Dabbagh, 2016; Emilia et al., 2017). It tends to 

view men and men's experiences and behaviors as central, normative, and valued. Coates explained 

that women tend to use hedges in their speech to avoid "the appearance of playing the expert." 

Women believe themselves as having lower social status. Thus, they have to use softer language 

as the politeness marker, highlighting men as having a greater extent than women (Holmes, 1987).  

The element of doubt in female speech implies that women cannot think clearly and be 

involved in a serious discussion. This inferior trait associated with women caused career and social 

roles limitation (Parker, Larkin, & Cockburn, 2017; Sadeghi & Maleki, 2016; Siy & Cheryan, 

2016; Yonata, Riau, Mujiyanto, & Semarang, 2017) (Siy & Cheryan, 2016). The previous 

researchers also proved that hedges and fillers were produced mainly by women (Engström, 2018; 

Mulac, 2001). Engström (2018) provided examples of two tokens produced mainly by women: 'I 

think' and 'I'm sure.' The use of hedges 'I think' as the weak assertive predicates reduce the 

statement (Kaatari, 2018). Therefore, the analysis revealed that the textbook remains confirmed 

the stereotyped concept of gender identified from the linguistics aspects.  
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The use of empty adjectives 

The second identification is the use of empty adjectives produced by both male and female 

characters in the textbook. The present study identified that the use of empty adjectives was 

produced mainly by female characters. The identification can be seen in table 2. 

Table 2. The use of empty adjectives by the characters in the textbook 

Chapter Female Page Male Page 

Chapter V 6 111, 112, 115, 120, 121, 

124 

- - 

Chapter VI 1 128 1 147 

Total 7  1  

Table 2 presents the use of empty adjectives produced by female and male characters in 

the textbook. It was found that female characters frequently used empty adjectives, which appeared 

seven times in chapters V and VI. Compared to male characters, it was found that male characters 

only used this feature one time in chapter VI.  

Empty adjectives express only an emotional response instead of precise information. 

Lakoff (1973) defines it as a category that represents the appreciation or praise of the speaker for 

something. He listed 'women only' adjectives like 'adorable', 'charming', 'sweet', 'lovely', and 

'divine'. It conveys only an emotional reaction instead of specific information since women are 

stereotyped as affectionate, emotional, and sensitive (Busby, 1974; Crawford, 1995; Streicher, 

1974). The analysis found that the female characters in the textbook frequently produced empty 

adjectives such as 'wonderful,' 'adorable,' and 'shiny' to describe things.  

The use of empty adjectives in the textbook was identified when the characters tried to 

exaggerate physical appearance, such as a conversation between Lisa and Mira in example (4) as 

follows. 

 

(4) Lina : Mira, you cut your beautiful hair. Why did you do that? You had 

beautiful shiny long hair. 

 Mira : Because it’s more practical. I don’t have to spend much time for hair 

care. 

 

In example (4), Lisa and Mira had a conversation about hairstyle. Mira cut her hair which 

made Lisa complained about it because Mira has healthy long hair. Lisa exaggerated her speech 

by saying that Mira has beautiful shiny long hair. It means that since her hair is healthy, it seemed 

to shine.  

Regarding example (4), the study revealed that females are more likely to be characterized 

as affectionate, emotionally expressive, and passive (Davis, Evans, & Lorber, 2006). It is in 

accordance with Porreca (1984), who described that women produce empty adjectives when 

describing emotionality, physical appearance, environment, and physical state or condition. Eagly 

(1987) argued that gender acquired through social mediation to regulate behavior cause different 

expectation towards men and women. Women are expected to use non-assertive language 

indicated as socially warm, sensitive, friendly, and sincere as the association of femininity instead 

of assertive language that is more masculine (Quina, Wingard, & Bates, 1987). Lakoff (1973) 

argued that if a man uses the women’s adjectives, it will damage his reputation. However, a woman 
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may freely use neutral words. Eckert & McConnell-Ginet (2003)assert that we think emotion and 

desire as natural, but both are highly structured and learned. It is generally said. Thus, the present 

study confirms the stereotype that women tend to use empty adjectives in their speaking than men. 

The use of an intensifier 

The third identification is the use of an intensifier produced in the textbook. Intensifiers 

indicate that the speaker seeks to dampen a statement as a way of not sounding too assertive 

(Pertejo & Martínez, 2014). The production of intensifiers by women aimed to emphasize certain 

effects and boost the utterance's effect. The use of intensifiers is also thought to be associated with 

a positively polite style, which is said to be characteristic of the language of women (Holmes, 

1987). The identification of the use of intensifiers can be seen in table 3. 

Table 3. The use of intensifiers by the characters in the textbook 

Chapter Female Page Male Page 

Chapter I 2 14 1 7 

Chapter III 1 53 - - 

Chapter V 15 104, 106, 107, 111, 112, 117, 

120, 122 

9 107,120, 121, 122 

Chapter VI 1 128 1 147 

Chapter VII 2 147, 160 2 147, 161 

Total 21  13  

Table 3 shows that female characters were found to use intensifiers frequently. The 

intensifier produced by female characters was found in five out of eight chapters in the textbook. 

Female characters produce 21 intensifiers. Meanwhile, there are 13 intensifiers produced by male 

characters. It shows that the use of intensifiers was produced mainly by female characters.  

The use of intensifiers produced by female characters can be seen in example (5) as follow. 

 

(5) Beni  : Do you know Rani Maharani?  

 Siti : Yes, I do. 

 Beni : What is she like? 

 Siti : She is very kind and polite. She’s clever too. She’s very impressive. 

 

Example (5) shows a conversation between Beni and Siti. Beni asked Siti to describe how 

Rani Maharani looked. In describing the personality of Rani Maharani, Siti produced intensifiers 

twice in 'very kind and polite' and 'very impressive.' From this finding, intensifiers can be defined 

as a linguistic term for adverbs that modify the degree of another word, such as very and so 

(Liebrecht, Hustinx, & van Mulken, 2019; Sardabi & Afghari, 2015; Suryaningsih & Hardjanto, 

2021). Hornby (1974)defines intensifiers as strengthening the meanings of the utterance, such as 

'so,' 'very,' 'totally,' and 'awful.' It is in line with the use of the intensifier 'very' in (5). It does not 

contribute to the propositional meaning of a clause but serves to enhance and give additional 

emotional context to the word it modifies (Liebrecht et al., 2019; Sardabi & Afghari, 2015; 

Suryaningsih & Hardjanto, 2021). Intensifiers increase the effect of a verb by using an adverb that 

strengthens the emotional content of the word. In (5), Siti produced intensifiers to suggest to Beni 

how he should feel delicately. 

Women generally have lower status than men; thus, getting the attention of their listeners 

through using intensifiers might be a linguistic strategy for women to help establish and maintain 
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personal relationships. Also, since women are more emotionally oriented in their behavior and 

speech, using intensifiers might be an attempt to express their strong feelings and attitudes toward 

different topics. Many researchers have noted that, in general, women tend to exhibit a relational 

orientation in interactions with others, whereas men tend to exhibit a more independent and 

unemotional orientation (Merchant, 2012; Zbigniew et al., 2019). It implies that in mixed-sex 

groups, women would be given fewer opportunities to make task contributions, receive less 

support for their contributions, and be less influential than men (Carli, 2008). It was believed that 

women who speak tentatively are considered less intelligent than men who speak tentatively, so 

the use of tentative speech would appear to interfere with a woman's ability to influence others 

more than a man's. For example, women may be ignored to be a leader of a project affected by the 

notions of emotional women’s language (Itmeizeh, 2017). In addition, men and women's high 

status or high dominance display a greater amount of verbal and nonverbal power.  

Previous studies also found that adjective intensification is the most common form of 

intensification produced by women. It also enriches the finding regarding male and female 

differences in vocabulary, which appealed that women highly produced intensifiers than men 

(Fuchs, 2017; Liebrecht et al., 2019; Sardabi & Afghari, 2015; Suryaningsih & Hardjanto, 2021). 

The male domination in conversation 

The fourth identification is the male domination in conversation. Dominance refers to 

aggressive behavior in which a person uses assertive, restraining, or forceful means of authority  

(Carli, 2008). It is the result of patriarchy where masculine is placed as the center of one's 

worldview. Male domination marginalized women in terms of the chance to hold a conversation 

(Liddell et al., 1968).  The identification can be seen in table 4. 

Table 4. The male domination in conversation 

Chapter Situation Page f 

Chapter V 

Mixed-sex conversation at the zoo where male students stir the 

conversation through changing the topic several times 

115 3 

Mixed-sex conversation at the park where male students keep 

changing the topic of conversation 

101 3 

Total 6 

Table 4 shows male domination during the conversation, which appeared six times. Two 

situations were identified where they dominate the conversation through stirring and keep 

changing the topic of conversation. It was found that in the mixed-sex conversation, male 

maintained their power and saw the conversation as a contest.   

Male dominance can be attributed to the fact that men are more likely to interrupt in mixed-

sex conversations than women. As seen below, it was shown through the dialogue (6) between six 

students in a zoo.  
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(6) 

Example (6) shows a mixed-sex conversation between Siti, Lina, Beni, Udin, Edo, and 

Dayu in a zoo. They were looking around the animals such as giraffes, zebras, and tigers. They 

described the physical appearance of the animals and were involved in a conversation. In this 

conversation, Lina was being supportive by responding to Siti's talk about giraffes. However, Beni 

changed the topic of the conversation into talking about zebra, followed by Udin, who changed 

the topic into a tiger. It shows that female students tend to be supportive by responding to the topic 

being talked about in a conversation. In contrast, male students tend to be competitive by steering 

the conversation into different topics to dominate the conversation. It implies that the textbook 

shows an imbalance representation of gender towards gender dominance in communication.  

Example (6) is in line with Coates (2004), who defined this communication pattern as 

'cooperative-competitive' ways of talking where men pursue a style of interaction based on power, 

while women pursue a style based on solidarity and support. Fishman (1980) found that men 

interrupt their partners, delay or omit back-channel support, reject topics offered by women, and 

hold the floor for far more extended periods than women. Example (6) represents male characters 

who being dominant during mixed-sex conversation toward female characters. Men hierarchically 

see the world as Tannen (1992) proposed that one person must be in a superior position and another 

in an inferior position during a conversation. It was also due to the egocentric possessed by men 

(Ariyanto, 2018; Boudersa, 2018; Yadav, 2015). Male dominance in conversation corroborates 

their status in society as more powerful than women. Women make an effort to be supportive 

where the conversation intends to maintain a good relationship among the speakers. Tannen (1990) 

identified male approach conversation as a 'contest' where they steer into a different direction to 

lead the conversation. Meanwhile, women tend to be more cooperative or collaborative within a 

conversation. It means that women's speech styles try to achieve solidarity instead of competing 

for the floor. Meanwhile, men's speech contains high characteristics of competitiveness to maintain 

their hierarchies within the group.  

This finding was in line with the previous works towards the gendered aspect in the 

textbooks, who found that males are more represented in the textbooks (see Barton & Sakwa, 2012; 

Curaming & Curaming, 2020; Lee, 2014; Lee & Mahmoudi-Gahrouei, 2020). Asriyama et al. 

(2019) and Yadav (2015) agreed that men are the dominant speakers concerning gender 

conversational roles and women are the deferential speakers. Yonata & Mujianto (2017) also 

added that male characters controlled the conversation and mostly became initiators while women 

only gave feedback in conversation. Moreover, male speakers had more turns in conversation than 

their female counterparts. Thus, the male dominance in conversation remained to maintain the 

stereotype concept of gender in this textbook. 
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The ‘male firstness’ pattern of mentioning names 

The fifth identification is the ‘male firstness’ pattern of mentioning names in the textbook. 

It is language variances where men were mentioned first as the result of male dominance within 

society. Male firstness can be said as one of the manifestations of a patriarchal social order (Talbot, 

1998). The findings revealed that the textbook presented the use of male firstness produced by the 

characters, as seen in table 5. 

Table 5. The pattern of mentioning names in the textbook 

Chapter Male Page Female Page 

I 3 8 2 11,18 

II 3 33 -  

VI 3 128,130,131 -  

Total 9  2  

Table 5 shows the number of male and female characters mentioned first in the textbook. 

It was found that the male names were mentioned first, followed by female names as seen in the 

table, which appeared nine times. Meanwhile, the pattern of mentioning female names in the initial 

position appeared only twice.  

The following example (7) highlights some of the recurring patterns of firstness of male 

names in the textbooks: 

 

(7) There are five people in my family: my father or my dad, my mother or my mom, 

my younger sister, my little brother, and myself. My father is Mr. Henry. He is a 

farmer. My mother is Mrs. Yulia. She is a housewife.  

 

Example (7) shows a monologue of a male student who described his family. He described 

that his family consists of five members. Seen from the pattern of mentioning the name, this 

example shows that males automatically appeared in the first order. Firstness has to do with male 

and female pairings of words. Generally, when two nouns are mentioned, the male will be placed 

first. The present study found that male names were mentioned first, such as Mr. and Mrs. Ahmad, 

Father and Mother, Beni and Dayu. The names that appeared in the initial position or mentioned 

first can be interpreted as having a higher status (Stockdale, 2006). It places men as the priority 

over women in society. Pillay & Maistry (2018) explained that men are more important than 

women in almost every society, suggesting that it is necessary to place them first everywhere. This 

automatic ordering is likely to reinforce the second-place status of women. Previous studies also 

found that some textbooks have the likely effect of endorsing the principle of the 'firstness' and 

masculine superiority (see Ahmad & Shah, 2019; Lestariyana et al., 2020; Setyono, 2018; Yang, 

2016).  

The choice of topic 

The sixth identification is the choice of topic in a conversation between male and female 

characters in the textbook. It is the result of different styles in communication due to different ways 

of socializes between the genders (Coates, 1986, 2004; Tannen, 1990). This approach is also 

defined as two cultures theory, as it represents differences that could also be applied to different 

cultures (Cameron, 2003; Tannen, 1990). The identification can be seen in table 6 as follow.  
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Table 6. The identification of the choice of topic in the textbook 

 Female Page Male Page 

The choice of 

topic 

Gift 14 public places 59, 67, 153 

Market 44, 121, 152 sport 121, 135 

hairstyle 121 music 104 

tame animal 100, 120 wild animal 111, 121, 149 

House 76, 106, 107, 120 technology 122, 150 

Family 44   

Kartini Day 52   

Total 7  5  

 

Table 6 shows different kinds of the topic being discussed during conversation both in 

single and mixed-sex conversation. Twelve different topics appeared to be discussed between male 

and female characters. Female characters frequently discussed seven topics, and male characters 

frequently discussed five topics. Women tend to choose topics involving their personal relationship 

and feminine topics such as hairstyle, Kartini Day, shopping at the market, talking about pets and 

gifts. However, men tend to choose topics involving public places, sport, music, wild animal, and 

technology.  

This finding shows that men and women have different selection topics (Bischoping, 1993; 

Dasopang, 2019; Irawan & Triandjojo, 2017; Plug et al., 2021). It was in line with the experts who 

found that sport, politics, business, and leisure time are major topics selected by a male character. 

On the other hand, clothes, interior decoration, education, and family are the major topics selected 

by women. In other words, cultures and society have shaped men to be masculine and women to 

be feminine.  Hence, girls play with dolls, and boys play with cars. These gendered social practices 

strongly associate men with public life and women with domestic life (Bischoping, 1993; 

Blangsinga et al., 2021; Dasopang, 2019; Mihira et al., 2021). Men should be masculine through 

their actions and speech. Thus, they were taught to be brave, strong, colder, and more hostile. It 

indicates that society has transferred the traditional stereotype concepts of gender where men are 

supposed to deal with something fierce while women deal with something beautiful. 

The focus of conversation 

The seventh identification is the focus of the conversation. Tannen (1990) argued that men 

and women speak differently, and they just do not understand each other. Women engaged in a 

communication style to maintain social affiliation and emotional connection known as 'rapport 

talk.’ In contrast, men engage in a style that is more focused on exchanging information with little 

emotional involvement, known as 'report-talk.' It was found that this textbook remained to show 

the different focus of the conversation between men and women. The identification can be seen in 

table 7. 

Table 7. The identification of the focus of conversation in the textbook 

Female Page Male Page 

to maintain the 

relationship  

100, 107,112, 121, 

141 

to report factual 

information 

100, 135 

Total 5  2 
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Table 7 shows that the present study found seven different conversation focuses between 

male and female characters in the textbook. Female characters tend to maintain the relationship 

with their interlocutor meanwhile male characters tend to report factual information.  

To provide a clearer explanation, the followings are the comparison between the focus of 

male and female characters in conversations: 

 

(8) Beni  : Good morning, Siti. How are you today?  

 Siti : I’m doing very well. 

 Beni : You arrive very early. Do you arrive early every day? 

 Siti : Yes, I do. I always come to school early. I always leave at 6. I don’t 

want to be late. 

 

(9) Edo  : Lisa, let’s jog tomorrow morning.  

 Lisa : What time? 

 Edo  : at 6 a.m. 

 Lisa : Do you always jog every weekend? 

 Edo : Not only weekend. I usually jog 3 times a week. 

  

Example (8) shows a conversation between Beni and Siti in the classroom. Beni greeted 

Siti, who arrived early this morning. Siti said that she always came to school early because she did 

not want to be late. Example (9) shows a conversation between Edo and Lisa. They planned to jog 

tomorrow morning. Edo told Lisa that they would jog at 6 a.m. tomorrow morning.  From this 

comparison, example (8) shows that women maintain their relationship with the interlocutor 

through elaborating their conversation. When Siti was asked about her habitual activity, she 

provided more than what was being asked, such as telling that she left at six because she did not 

want to be late. Compared to the (9) where Lisa asked Edo about the time they will jog tomorrow, 

it shows how men just provide the required information without elaborating or being involved in 

an emotional relationship with the interlocutor. Edo just stated the time they would start jogging 

and how often he jogged in a week.  

This finding corroborates the assumption that men tend to object and impersonal topics 

while women involve in psychological and social processes (Newman, Groom, Handelman, & 

Pennebaker, 2008). Biber & Burges (2000)also found that men and women have different focuses 

of conversation. Women focus on personal and interactional aspects of conversation, whereas men 

focus more on transferring information. Furthermore, Tannen (1990) stated that men tend to be 

self-centered by telling stories about themselves to maintain their status. On the other hand, women 

are less concerned with their power. They prefer self-disclosure to offer sympathy by sharing their 

problems and experiences. They place themselves on the same level as the people around them. 

Thus, the social relations between the speakers can be sustained. This finding emphasized that men 

and women are essentially different and by socialization (Coates, 1986). Cameron argued that the 

language differences between males and females are merely a result of their belonging in different 

cultures (Cameron, 2003), which regarded gender differences as the consequence of the diverse 

socialization of boys and girls. Therefore, it was found that the textbook confirmed the stereotyped 

concepts of gender seen from the different focus of communication. 
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The deconstruction of gendered language stereotypes in in the Indonesian EFL textbook  

The attempt to provide a new perspective towards the stereotyped concept of gender was 

identified in the textbook. By stressing what is excluded in the textbooks, deconstruction tried to 

provide a new viewpoint on what is already perceived as a negative stereotype in society toward 

the binary position of men toward women (Derrida, 1976; Kates, 2005). Deconstruction does not 

explicitly attempt to counter binary opposition but rather generates new ideas that mark the 

differences (Güney & Güney, 2008).  It was found that this textbook tried to deconstruct the 

stereotypes as follows. 

 

Deconstruction of conflict vs. compromise dichotomy 

The first identification of attempt to deconstruct gender stereotyped in the EFL textbook 

was found on the difference in how men and women face a conflict defined as conflict vs. 

compromise. According to Tannen (1998), men tend to use language to confront disagreement, 

while women tend to avoid conflicts and use language to attempt resolving disagreement without 

direct confrontation. The EFL textbooks investigated in this study, however, represents male 

characters avoid conflicts more often than women. The identification can be seen in table 8 as 

follow. 
 

Table 8. Deconstruction of conflict vs compromise dichotomy 

 

 

 

 

Table 8 shows that male characters tend to avoid conflict while female characters start the 

conflict in conversation. The book included three conversations that show male characters 

avoiding starting the conflict both in mixed- and single-sex conversations. On the contrary, the 

book includes a mixed-sex that shows the female characters started conflict instead of avoiding it.  

The first situation where male characters avoid starting a conflict was shown by Udin when 

Beni forgot to bring the shirt that had he borrowed from Udin, as seen in example below. 

 

(10) Beni : I’m sorry. I forgot to bring your sport shirt.  

 Udin  : That’s okay, Beni. You can bring it tomorrow. I have another one. 

  

Example (10) shows a conversation between two male students, Udin and Beni. In this 

conversation, Beni apologized to Udin because he forgot to bring his sport shirt. Udin apologized 

Beni and asked him to bring the sport shirt the next day. In this conversation, Udin did not raise 

conflicts about the forgotten shirt. Instead, Udin offered a solution and a comforting comment that 

ended the conversation without any conflict.  

The second event involved Siti, a female student, and Mr. Gunawan, a male teacher in a 

conversation. The conversation is displayed in example (11). 

 

(11) Siti : Good afternoon, Mr. Gunawan. I’m sorry I’m late. 

 Mr. Gunawan : Good afternoon. Okay. Don’t be late again next time. Ok? 

 

Identification Page f 

Male characters avoiding conflict 14, 15, 17 3 

Female characters starting conflict 15 1 
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Example (11) shows that Mr. Gunawan compromised when Siti asked for permission for 

being late. In this conversation, Mr. Gunawan as a male teacher instantly resolved the conversation 

without raising any conflict about Siti’s tardiness.  

Example (12) bellow presents a contrasting response from a female teacher when a male 

students came late.  

 

(12)  Edo : Good morning, Mrs. Vina. I’m sorry I’m late. 

 Mrs. Vina : Good morning, Edo. Why are you late? 

 

 In Example (12) has symmetrical oppositions with Example (11) where the sex of the 

teachers and the students are crossed-over. However, the response of the female teacher toward 

the late male students further highlights the contrast: while Example (11) shows compromise was 

offered by a male teacher, Example (12) shows that the female teacher confronted Edo by asking 

his reason of being late.   

 The contrast between the situations in Example (11) and (12) deconstruct the belief that 

women tend to hold their positive connection with their interlocutor by avoiding language conflict 

at all costs considering their status as the oppressed group, as argued by Tannen (1998). In other 

words, Tannen views men as oppressors are not afraid of confrontation and women build solidarity 

among the oppressed. Yet, in this book, male characters are depicted to be more flexible, while the 

female character tend to be more confrontative. This argument becomes stronger when example 

(10) is brought into the equation, where male characters are shown very flexible in their male-to-

male conversation. It is not in line with the conversational style approach, where men are said to 

vocally protest what they dislike (Boudersa, 2018; Dabbagh, 2016; Emilia et al., 2017). Mrs. Vina 

in (12) openly opposed her interlocutor by asking the reason for Edo's tardiness instead of being 

negotiable.  

The comparison between (10), (11), and (12) can be interpreted in three possible points of 

view. The first point of view is from the potential of using conversational texts to disrupt gendered 

conflict vs compromise dichotomy. Comparison between (11) and (12) symmetrically crossed the 

opposition and place female teacher as more demanding than the male teachers. This opposition 

contrasts the traditional dichotomy where the female teacher should be more negotiating and 

flexible compared to the male teacher.  

The second interpretation results from the comparison between (10) and (12), where the 

presence of sexual difference and power relation become determining factors. In (10), the 

conversation happened between 2 male interlocutors. In this conversation, the situation presents 

Beni as the guilty party who initiated the apology, while Udin readily forgave and offered 

comforting comment. In contrast, (12) present a male student being tardy when a female teacher 

was in charge. The straightforward negotiation between Udin and Budi can be read as a settlement 

between two people of the privileged sex, thus there was no need to assert dominance between 

Beni and Udin. Moreover, the conversation implies that Beni and Udin are play mates, as reflected 

from the casual content of their conversation: borrowing sport shirt. Because sport shirt is used in 

sweaty activity, it is very personal to borrow one from another, unless they are close enough to be 

friends.  

On the other hand, (12) presents the teacher and the student in juxtaposed power relations. 

The first one is the opposing sexes of the interlocutors, with which the history of women’s 

oppression is implied. At the same time, there was a power relation between teacher and student 

that place the female and male character hierarchically: the female character was the teacher, while 
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the male character is the student. Thus, the actions of both interlocutors are laden with power 

relations. First of all, a student’s tardiness represents a challenge to the teacher’s authority.   

However, the juxtaposition of Edo’s sex as a male student and the teacher as a female character 

complicates the conversation furthers. Edo’s tardiness to Mrs. Vina’s class is not only a matter of 

tardiness of a student in a random class. It is a challenge from a male student to a female authority. 

In this case, Edo’s tardiness can be read as a denial of the female’s authority as a teacher, simply 

because the teacher was female. This interpretation could explain Mrs. Vina confronted Edo 

assertively in (12). 

 The third point of view compares the teachers’ responses in (11) and (12), where two 

students were late in two respective classes. In (11), the teacher was male, and the student was 

female; while in (12), the teacher was female, and the student was male. In the two similar 

situations, the male teacher leaned to compromise as he did not confront the female students, while 

the female teacher confronted the male students instead of compromising. This comparison may 

raise a question why should the two teachers reacted differently? One possible interpretation about 

the two different responses could be the different power relations that existed in the two 

conversations. In (11), the teacher was a male person whose interest had been the priority of 

patriarchal society. Thus, her position as the teacher in that conversation only strengthen the 

hegemony. The male teacher’s authority in that classroom was strongly established, that a late 

student who readily apologized would not be perceived as a challenge. It does not matter the sex 

of the student; the power relations had doubly placed the teacher in the benefited position.  On the 

other hand, the female teacher’s authority was only granted by the hierarchy of the teacher/student 

relationship, without affirmation from the male/female power relations. Thus, a tardiness from a 

male student can be perceived as a challenge toward the fragile gender relations. As a teacher, Mrs. 

Wina was on a higher position yet as a person she was the inferior sex. This interpretation could 

explain why Mrs. Vina felt it important to confront the late male student for his tardiness. 

Meanwhile, women see conflict as a threat to a relationship. Thus, they avoid conflict and 

prefer to compromise. Men are more likely to voice their opposition to a suggestion in the 

workplace or home, while women are less likely to object and assert themselves. They might delay 

their opposition to the suggestions and complain later. Tobalase & Ogbonna (2019) define the 

compromising mode as moderate assertiveness and moderate cooperation, which means that it can 

be seen as a giving up or win-win solution depending on the situation closely related to the roles 

of gender. For example, because they are men, men were taught to always stand up to something; 

however, women were taught to be obedient; thus, they are more likely to use persuasive mode 

than men. This finding was in line with Urlikayanti (2012), who found that although women tend 

to avoid conflict, they can confront it. However, they prefer to compromise with the concerns 

which cannot be separated from the patriarchal system in society. Because of this trait, women 

have been excluded from political life and decision-making processes.  

Through this finding, the textbook attempted to reconstruct men’s acts in a certain manner 

because they occupy the dominant position in the social hierarchy. It is in line with first-wave 

feminists' effort to seek financial and political equality between men and women, emphasizing that 

women also have the right to speak, and thus they should be allowed to vote (Beasley, 2005). It is 

also in line with the Universal Declaration of Human Rights, which states that everyone has the 

right to take part in the government of their country. Through this reconstruction, women may 

have a new perception towards their right to express their thought. The compromise shown in (10) 

and (11) also deconstruct the assumption of status and power in language, which states that 

communication style is the matter of either men or women are in a subordinate position (LaFrance 
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& Vial, 2015). It means that men and women can perform this style both for them in superior and 

subordinate positions. Therefore, this textbook attempted to reconstruct the 'men-centered mindset 

in society and elevate the binary position of women.  

The deconstruction towards the use of tag question 

The second identification is the deconstruction of the use of tag questions. The present 

study identified the deconstruction towards this feature as seen in table 9 as follows 

 
Table 9. The deconstruction towards the use of tag questions in the textbook 

Chapter Male page Female Page 

Chapter VII - - 1 147 

Chapter VII 1 156 2 151, 168 

Total 1  3  

 

Table 9 shows that both male and female speakers produced tag questions as one of the 

tentative languages proposed by Lakoff (1973). The present study identified that both male and 

female characters in the textbook produced the use of tag questions, resulting in ambivalence 

toward the concept of gender.  

The use of tag questions is associated with women’s language (Lakoff, 1973). In contrast, 

this textbook shows that this feature was performed by both male and female characters. Siti used 

the question tag 'can we?' when speaking to Lina (13) as in the dialogue: 

 

(13) Lina : My house has a handicraft from Tana Toraja hanging on the front door. 

It is a triangle with beautiful carvings. 

 Siti  : But when the door is open, we can't see it from the street, can we?  

 Lina : You are right. 

  

Example (13) happened in a single-sex conversation between Siti and Lina. In this 

conversation, Lina described that her house has a handicraft from Tana Toraja hanging on the 

front door. It is a triangle with beautiful carvings. With hesitation, Siti commented that they could 

not see the handicraft from the street when the door was open. Lina then confirmed her by saying, 

"you are right."  

The single-sex conversation also shows the use of tag questions between the male 

characters (14) as in the dialogue: 

 

(14) Edo : Hallo. I’m in the bus terminal now, but I still can’t find Simon. What is 

he like? 

 Beni : He’s a bit fat and chubby. He’s wearing a black hat. 

 Edo : Oh ya. I see him now. He’s walking toward me. He’s carrying a 

backpack, isn’t he? 

 Beni : I think so. Okay, see you later. 

 

In (14), Edo was asking for information about Simon to Beni. Beni described his 

characteristics as fat and chubby, with a black hat. When Edo saw someone who matched with the 
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characteristics mentioned by Beni, but he was still unsure about it, he emphasized his statement 

by saying, "he's carrying a backpack, isn’t he?” 

Examples (13) and (14) show the balanced use of tag questions between male and female 

characters. The use of tag questions in those conversations is a type of tentative language since 

adding a tag to the declarative means that the speakers intend their argument validated (Lakoff, 

1973). It is used to lessen the statement when the speaker has less than total confidence in its 

validity. Concerning 'dominance' ideology, women must adjust their interactive behaviors to reach 

parity with men (Coates, 1986). However, this textbook attempted to deconstruct the stereotype 

by presenting male characters that produced these features. It implies that the use of powerless 

language is not gender-related but with two other factors: first, with the speaker's social status, and 

secondly, with the speaker's previous experience (Barr & Atkins, 1980). Example (14) 

deconstructs the belief towards the use of tag question that is functioned to show politeness since 

these two male students are stranger to each other. The use of tag questions reduces the threat to 

the hearer's positive face by stressing agreement (Talbot, 1995). It is a way of respecting the 

speakers and avoiding offending them. Politeness creates positive concerns of speakers that 

deliberately not imposing the distance between speakers and interlocutors (Cameron, 2003).  

Through showing the balanced use of tag questions in the dialogue between men and women, the 

textbook allows readers to have a new perspective towards how men and women perceived their 

style in communication. Some experts agreed that women's language features are not always 

associated with a sign of uncertainty and their social insecurity (Cameron, 2003; Coates, 2013). 

These deconstructions bring insight that both men and women should access the broadest possible 

variety of styles. Coates highlighted that the ideal androgynous speaker might shift from 

affirmative to tentative. It implies that the different ways of speaking between men and women are 

merely a matter of style. The discrepancies in the communication style between all women and 

men represent subcultural differences to acquire recognition that women's conversation merits the 

sociolinguistic aspects as men's speakers (Coates, 1986). In line with this, the language features 

and patterns of communication associated with certain gender need to be critically examined (Barr 

& Atkins, 1980). Furthermore, Aries (1996) argued that the differences in communication toward 

men and women are inconsistent and small. Therefore, this textbook attempted to deconstruct the 

stereotype towards using and interpreting the tag question formation, which depended on the 

context, not gender.  

 

Conclusion 

The present study was aimed at describing the concepts of gender represented in the EFL 

textbook. Following interactive qualitative research design by Miles, Huberman, and Saldana, the 

data in the form of dialogue were observed under categories on language features and power by 

Lakoff supported with Coates. The result of the study revealed that seven findings were said to be 

stereotyped, namely (1) the use of lexical hedges and fillers, (2) the use of empty adjectives, (3) 

the use of intensifier, (4) the male domination in the conversation, (5) the ‘male firstness’ pattern 

of mentioning names, (6) the choice of topic, (7) the focus of the conversation. However, the 

textbook attempted to deconstruct the stereotypes. The deconstructions towards the stereotyped 

concept of gender were represented through (1) the deconstruction of conflict vs. compromise; (2) 

the deconstruction towards the use of tag question. In conclusion, the textbook still maintained the 

confirmed stereotypes, although there were attempts to deconstruct the concept of gender. It was 

expected that educators should pay attention to gender equality while delivering the instructional 

content. 



Vol. 7, No. 1, 2023  International Journal of Language Education 

 

114 

 

Declaration of conflicting interest 

The authors declare that there is no conflict of interest in this work.  

 

Funding acknowledgment 

This research is funded by  the DIPA BLU Funding of Universitas Pendidikan Ganesha with the 

contract number: 597/UN48.16/LT/2021, 16 April 2021. We thank the Rector of Universitas 

Pendidikan Ganesha for funding this research. 

 

 

References 

Ahmad, M., & Shah, S. K. (2019). A critical discourse analysis of gender representations in the 

content of 5th grade english language textbook. International and Multidisciplinary Journal 

of Social Sciences, 8(1), 1–24. Retrieved from https://doi.org/10.17583/rimcis.2019.3989 

Alters, S., & Schiff, W. (2009). Essential concepts for healthy living. Jones & Bartlett Publishers. 

Arfiandhani, P. (2019). Gender Representation in English as a Foreign Language (EFL) Textbooks 

for Senior High School in Indonesia. PROMINENT Journal, 2(1), 124–133. 

Aries, E. (1996). Men and women in interaction: Reconsidering the differences. Oxford University 

Press. 

Arikunto. (2000). Metode Research II. Yogyakarta: Andi Offset. 

Ariyanto, S. (2018). A portrait of gender bias in the prescribed Indonesian ELT textbook for junior 

high school students. Sexuality and Culture, 22(4), 1054–1076. Retrieved from 

https://doi.org/10.1007/s12119-018-9512-8 

Asriyama, W. F., Saleh, M., & Fitriati, S. W. (2019). Multimodal Representation of Gender in 

Two Senior High School English Textbooks, 10(1), 115–123. 

Barr, W. M. O., & Atkins, B. K. (1980). Women’s language or powerless language. In McConnell-

Ginet, Borker, and Furman (pp. 93–110). 

Barton, A., & Sakwa, L. N. (2012). The representation of gender in English textbooks in Uganda. 

Pedagogy, Culture and Society, 20(2), 173–190. Retrieved from 

https://doi.org/10.1080/14681366.2012.669394 

Basow, S. (1992). Gender: Stereotypes and roles. Thomson Brooks/Cole Publishing Co. Thomson 

Brooks/Cole Publishing Co. 

Bem, S. (1996). The lenses of gender: Transforming the Debate on sexual inequality. New Haven: 

Yale University Press. 

Biber, D., & Burges, J. (2000). Historical Change in the Language Use of Women and Men: 

Gender Differences in Dramatic Dialogue. Journal of English Linguistics, 28(1), 21–37. 

Retrieved from https://doi.org/10.1177/00754240022004857 

Bischoping, K. (1993). Gender differences in conversation topics, 1922-1990. Sex Roles, 28(1–2), 

1–18. Retrieved from https://doi.org/10.1007/BF00289744 

Blangsinga, G. W. K. A. A., Suwastini, N. K. A., Lasmawan, I. W., Adnyani, N. L. P. S., & 

Rusnalasari, Z. D. (2021). Patriarchal binary oppositions in narrative texts included in 

English textbook for senior high school in Indonesia. In 2nd International Conference on 

Technology and Educational Science (ICTES 2020) (pp. 135–141). Atlantis Press. Retrieved 

from https://doi.org/https://dx.doi.org/10.2991/assehr.k.210407.227 

Boudersa, N. (2018). A Theoretical Account of the Differences in Men and Women’s Language 

Use. Journal of Studies in Langugae, Culture, and Society, 1(1), 177–187. 



Vol. 7, No. 1, 2023                                                  Suwastini, Wiraningsih & Adnyani 

115 

Butler, J. (2006). Gender Trouble. New York: Routledge. 

Cameron, D. (2003). Gender and Language Ideologies. In J. Holmes & M. Meyerhoff (Eds.), The 

Handbook of Language, Gender, and Sexuality: Second Edition (pp. 447–467). Retrieved 

from https://doi.org/10.1002/9781118584248.ch14 

Carli, L. L. (2008). Gender, language, and influence,. Journal of Personality and Social 

Psychology, 59(5), 941–951. 

Coates, J. (1986). Women, men and language: A sociolinguistic account of sex differences in 

language. London & New-York: Longman. 

Coates, J. (2004). Women, Men and Language: A Sociolinguistic Account of Gender Differences 

in Language. Longman. 

Coates, J. (2013). Women, men, and language. (G. Leech & M. Short,Eds.) (3rd ed.). New York: 

Routledge. 

Curaming, E. M., & Curaming, R. A. (2020). Gender (In)equality in English textbooks in the 

Philippines: A critical discourse analysis. Sexuality and Culture, 24(4), 1167–1188. 

Retrieved from https://doi.org/10.1007/s12119-020-09750-4 

Dabbagh, A. (2016). Gender representation under critical image analysis: The case of Iranian ELT 

textbooks. International Journal of English Language & Translation Studies, 4(4), 39–52. 

Dana, N. F., Brown, C. L., Dana, N. F., & Lynch-brown, C. (2010). Moral Development of the 

Gifted : Making a Case for Children ’ s Literature, (January 2015), 37–41. Retrieved from 

https://doi.org/10.1080/02783199109553373 

Dasopang, A. F. (2019). Gender Conversation in Workplace Context. In Proceedings of The 4th 

Annual International Seminar on Transformative Education and Educational Leadership 

(AISTEEL) (pp. 261–265). 

Davis, K., Evans, M., & Lorber, J. (2006). Handbook of Gender and Women ’ s Studies. SAGE 

Publications Ltd. 

De Beauvoir, S. (2009). The Second Sex. London: Jonathan Cape. 

Derrida, J. (1976). Of Grammatology. Maryland: John Hopkins University Press. 

Derrida, J. (1981). Positions: Athlone Contemporary European Thinkers. Athlone: Athlone. 

Eckert, P. (2003). Language and adolescent peer groups. Journal of Language and Social 

Psychology, 22(1), 112–118. Retrieved from https://doi.org/10.1177/0261927X02250063 

Eckert, P., & McConnell-Ginet, S. (2003). Language and Gender. Cambridge. Cambridge: 

Cambridge University Press. Retrieved from 

https://doi.org/10.1017/CBO9781107415324.004 

Emilia, E., Moecharam, N. Y., & Syifa, I. L. (2017). Gender in EFL classroom: Transitivity 

analysis in English textbook for Indonesian students. Indonesian Journal of Applied 

Linguistics, 7(1), 206–214. Retrieved from https://doi.org/10.17509/ijal.v7i1.6877 

Ena, O. T., Yulia, M. F., & Prabandari, C. S. (2016). Gender Roles and Representations in the 

English E-Textbooks for Junior High School in Indonesia. The Asian EFL Journal 

Professional Teaching Articles, (96), 83–99. 

Engström, A. (2018). I ’ m sure women use more hedges , I think A study comparing male and 

female usage of hedges. University of Gavle. 

Ferreira, D. M. M., & Vasconcelos, M. A. (2019). Meme Discourse: (De)Memetizing Antifeminist 

Ideology / Discurso de memes: (Des)memetizando ideologia antifeminista. Revista de 

Estudos Do Discurso, 14(June 2019), 46–64. 

Friedan, B. (2013). The Feminine Mistique (50th Anniv). USA:  W. W. Norton & Company. 

Fuchs, R. (2017). Do women (still) use more intensifiers than men? International Journal of 



Vol. 7, No. 1, 2023  International Journal of Language Education 

 

116 

Corpus Linguistics, 22(3), 345–374. Retrieved from https://doi.org/10.1075/ijcl.22.3.03fuc 

Gamble, S. (2004). The Routledge Companion to Feminism and Postfeminism. The Routledge 

Companion to Feminism and Postfeminism. Routledge. Retrieved from 

https://doi.org/10.4324/9780203011010 

Gasché, R. (2000). Deconstruction and Hermeneutics. Deconstructions, 137–150. Retrieved from 

https://doi.org/10.1007/978-1-137-06095-2_8 

Gochman, D. S. (2013). Handbook of health behavior research II: Provider determinants. 

Springer Science & Business Media. Retrieved from https://doi.org/doi: 10.1007/978- 1-

4899-1760-7 

Guimond, S., Chatard, A., Martinot, D., Crisp, R. J., & Redersdorff, S. (2006). Social comparison, 

self-stereotyping, and gender differences in self-construals. Journal of Personality and 

Social Psychology, 90(2), 221–242. Retrieved from 

https://doi.org/https://psycnet.apa.org/doi/10.1037/0022-3514.90.2.221 

Güney, A., & Güney, K. (2008). A brief description of Jacques Derrida’s deconstruction and 

hermeneutics. E-Journal of New World Sciences Academy, 3(2), 137–150. Retrieved from 

https://doi.org/10.1007/978-1-137-06095-2_8 

Holmes, J. (1987). Hedging, fencing and other conversational gambits: An analysis of gender 

differences in New Zealand speech. In Women and Language in Australian and New Zealand 

Society (pp. 59–69). Sydney: Australian Professional Publications Te Reo. 

Hornby, A. S. (1974). Oxford Advanced Learner’s Dictionary of Current English (3rd ed.). 

Oxford: Oxford University Press. 

Hyland, K. (1998). Hedging in scientific research articles. John Benjamins Publishing. 

Irawan, J., & Triandjojo, I. (2017). Gender Differences in Daily Conversation in ‘It’s A Boy Girl 

Thing’ Movie Script. Culture, 4(1), 34–63. 

Itmeizeh, M. J. (2017). Evolution of Gender Roles and Women’s Linguistic Features in the 

Language of Disney The Evolution of Gender Roles and Women’s Linguistic Features in 

the Language of Disney. Journal of Literature, Languages and Linguistics  , 36(August), 

29–38. 

Jonauskaite, D., Dael, N., Chèvre, L., Althaus, B., Tremea, A., Charalambides, L., & Mohr, C. 

(2019). Pink for Girls, Red for Boys, and Blue for Both Genders: Colour Preferences in 

Children and Adults. Sex Roles, 80(9–10), 630–642. Retrieved from 

https://doi.org/10.1007/s11199-018-0955-z 

Kaatari, H. (2018). On the syntactic status of I’m sure. Corpora, 13(1), 1–25. Retrieved from 

https://doi.org/10.3366/cor.2018.0134 

Kates, J. (2005). Essential History: Jacques Derrida and the Development of Deconstruction 

(Studies in Phenomenology and Existential Philosophy). Illinois: Northwestern University 

Press. 

LaFrance, M., & Vial, A. C. (2015). Gender and nonverbal behavior. In APA handbook of 

nonverbal communication. (pp. 139–161). Retrieved from https://doi.org/10.1037/14669-

006 

Lakoff, R. (1973). Language and Woman’s Place. Language in Society, 2(1), 45–80. Retrieved 

from https://doi.org/10.2307/4166707 

Leaper, C., & Robnett, R. D. (2011). Women are more likely than men to use tentative language, 

aren’t they? a meta-analysis testing for gender differences and moderators. Psychology of 

Women Quarterly, 35(1), 129–142. Retrieved from 

https://doi.org/10.1177/0361684310392728 



Vol. 7, No. 1, 2023                                                  Suwastini, Wiraningsih & Adnyani 

117 

Lee, J. F. K. (2014). Gender representation in Hong Kong primary school ELT textbooks - a 

comparative study. Gender and Education, 26(4), 356–376. Retrieved from 

https://doi.org/10.1080/09540253.2014.916400 

Lee, J. F. K. (2019). In the pursuit of a gender-equal society: do Japanese EFL textbooks play a 

role? Journal of Gender Studies, 28(2), 204–217. Retrieved from 

https://doi.org/10.1080/09589236.2018.1423956 

Lee, J. F. K., & Mahmoudi-Gahrouei, V. (2020). Gender representation in instructional materials: 

A study of Iranian English language textbooks and teachers’ voices. Sexuality and Culture, 

24(4), 1107–1127. Retrieved from https://doi.org/10.1007/s12119-020-09747-z 

Lestariyana, R. P. D., Widodo, H. P., & Sulistiyo, U. (2020). Female representation in government-

mandated English language textbooks used in Indonesian junior high schools. Sexuality and 

Culture, 24(4), 1150–1166. Retrieved from https://doi.org/10.1007/s12119-020-09752-2 

Lewandowski, G. W., Mattingly, B. A., & Pedreiro, A. (2014). Under pressure: The effects of 

stress on positive and negative relationship behaviors. Journal of Social Psychology, 154(5), 

463–473. Retrieved from https://doi.org/10.1080/00224545.2014.933162 

Liebrecht, C., Hustinx, L., & van Mulken, M. (2019). The Relative Power of Negativity: The 

Influence of Language Intensity on Perceived Strength. Journal of Language and Social 

Psychology, 38(2), 170–193. Retrieved from https://doi.org/10.1177/0261927X18808562 

Merrell, F. (2005). Charles Sanders Peirce’s concept of the sign. In The Routledge Companion to 

Semiotics and Linguistics (pp. 28–39). London: Taylor and Francis Group. 

Mihira, L. S. N., Suwastini, N. K. A., Artini, N. N., Jayantini, I. G. A. S. R., & Budiarta, I. W. 

(2021). Gender Inequality Represented in English Textbooks: A Literature Review. Jurnal 

Ilmu Sosial Dan Humaniora, 10(3), 576. Retrieved from https://doi.org/10.23887/jish-

undiksha.v10i3.39209 

Miles, M. B., Huberman, A. M., & Saldana, J. (2014). Qualitative data analysis: A methods 

sourcebook. (H. Salmon, K. Perry, K. Koscielak, & L. Barret,Eds.) (3rd ed.). California: 

SAGE Publications. 

Millett, K. (2000). Sexual politics. Feminist Literary Criticism. Urban and Chicago: University of 

Illinois Press. Retrieved from https://doi.org/10.4324/9781315846163 

Mulac, A., Bradac, J., & Gibbons, P. (2006). Empirical support for the gender-as-culture 

hypothesis. Human Communication Research, 27(1), 121–152. Retrieved from 

https://doi.org/10.1111/j.1468-2958.2001.tb00778.x 

Navratilova, L. (2015). Fillers Used By Male And Female Students Of English Education Study 

Program in Argumentative Talks. Journal of Linguistics and Language Teaching, 2(1), 10–

17. 

Newman, M. L., Groom, C. J., Handelman, L. D., & Pennebaker, J. W. (2008). Gender differences 

in language use: An analysis of 14,000 text samples. Discourse Processes, 45(3), 211–236. 

Retrieved from https://doi.org/10.1080/01638530802073712 

Norris, C. (1987). Philosophy and Theory after Deconstruction. New York & London: Metheun. 

Oktapiani, T., Natsir, M., & Setyowati, R. (2017). Women’s Language Features Found in Female 

Character’s Utterances in the Devil Wears Prada Movie. Ilmu Budaya: Jurnal Bahasa, 

Sastra, Seni Dan Budaya, 1(3), 207–220. 

Parker, R., Larkin, T., & Cockburn, J. (2017). A visual analysis of gender bias in contemporary 

anatomy textbooks. Social Science and Medicine, 180, 106–113. Retrieved from 

https://doi.org/10.1016/j.socscimed.2017.03.032 

Piaget, J. (1964). Part I: Cognitive development in children: Piaget development and learning. 



Vol. 7, No. 1, 2023  International Journal of Language Education 

 

118 

Journal of Research in Science Teaching, 2(3), 176–186. Retrieved from 

https://doi.org/10.1002/tea.3660020306 

Pilcher, J., & Whelehan, I. (2004). 50 Key Concepts in Gender Studies. Encyclopedia of Violence, 

Peace, and Conflict. London: SAGE Publications Ltd. Retrieved from 

https://doi.org/10.1016/B978-012373985-8.00071-4 

Pillay, P., & Maistry, S. (2018). The ‘firstness’ of male as automatic ordering: Gendered discourse 

in Southern African Business Studies school textbooks. The Journal for Transdisciplinary 

Research in Southern Africa, 14(2), 1–9. Retrieved from 

https://doi.org/10.4102/td.v14i2.484 

Plug, I., Stommel, W., Lucassen, P. L. B. J., olde Hartman, T. C., van Dulmen, S., & Das, E. 

(2021). Do women and men use language differently in spoken face-to-face interaction? A 

scoping review. Review of Communication Research, 9, 43–79. Retrieved from 

https://doi.org/10.12840/ISSN.2255-4165.026 

Probosiwi, R. (2015). Perempuan dan Perannya dalam Pembangunan Kesejahteraan Sosial. Jurnal 

Natapraja, 3(1), 41–72. 

Quina, K., Wingard, J. A., & Bates, H. G. (1987). Language style and gender stereotypes in person 

perception. Psychology of Women Quarterly, 11(1), 111–122. Retrieved from 

https://doi.org/10.1111/j.1471-6402.1987.tb00778.x 

Rose, R. L. (2008). Filled Pauses in Language Teaching : Why and How. 

Roziqoh, R., & Suparno, S. (2014). Pendidikan Berperspektif Gender Pada Anak Usia Dini. Jurnal 

Pendidikan Dan Pemberdayaan Masyarakat, 1(1), 86. Retrieved from 

https://doi.org/10.21831/jppm.v1i1.2359 

Sadeghi, B., & Maleki, G. (2016). The representation of male and female social actors in the ILI 

English series. Journal of Language Teaching and Research, 7(2), 307–317. Retrieved from 

https://doi.org/10.17507/jltr.0702.09 

Santrock, J. (2015). Life-Span Development (15th ed.). New York: McGraw-Hill. 

Sardabi, N., & Afghari, A. (2015). Gender differences in the use of intensifiers. International 

Journal of Applied Linguistics and English Literature, 4(4), 200–204. Retrieved from 

https://doi.org/10.7575/aiac.ijalel.v.4n.4p.200 

Setyono, B. (2018). The Portrayal of Women in Nationally-Endorsed English as a Foreign 

Language (EFL) Textbooks for Senior High School Students in Indonesia. Sexuality and 

Culture, 22(4), 1077–1093. Retrieved from https://doi.org/10.1007/s12119-018-9526-2 

Siy, J. O., & Cheryan, S. (2016). Prejudice Masquerading as Praise: The Negative Echo of Positive 

Stereotypes. Personality and Social Psychology Bulletin, 42(7), 941–954. Retrieved from 

https://doi.org/10.1177/0146167216649605 

Sommerlund, K. (2017). Critical Overview: Gender and Tentative Language. Leviathan: 

Interdisciplinary Journal in English, 1(1), 16–26. Retrieved from 

https://doi.org/10.7146/lev.v0i1.96778 

Stockdale, D. A. (2006). Gender representation in an EFL textbook. International Conference 

Centre Kitakyushu Japan. University of Birmingham. 

Suhartono, S., & Kristina, D. (2018). Gender Bias in Textbooks and Test Items of English 

Language Learning in the Indonesian Context. In PRASASTI International Conference on 

Recent Linguistics Research (Vol. 166, pp. 425–428). Atlantis Press. Retrieved from 

https://doi.org/10.2991/prasasti-18.2018.78 

Sulaimani, A. (2017). Gender Representation in EFL Textbooks in Saudi Arabia: A Fair Deal? 

English Language Teaching, 10(6), 44–52. Retrieved from 



Vol. 7, No. 1, 2023                                                  Suwastini, Wiraningsih & Adnyani 

119 

https://doi.org/10.5539/elt.v10n6p44 

Surbakti, S., & Devasahayam, T. (2015). Women and Girls in Indonesia: Progress and Challenges. 

UNFPA Indonesia Monograph Series, 118(5), 1–118. 

Suryaningsih, Y., & Hardjanto, T. D. (2021). Types of English Intensifiers on Social Media. 

Language Circle: Journal of Language and Literature, 15(2), 201–208. Retrieved from 

https://doi.org/10.15294/lc.v15i2.27787 

Suwastini, N. K. A. (2013). Perkembangan Feminisme Barat dari abad kedelapanbelas hingga 

Postfeminisme: Sebuah kajian teoretis. Jurnal Ilmu Sosial Dan Humaniora, 2(1), 198–208. 

Retrieved from https://doi.org/http://dx.doi.org/10.23887/jish-undiksha.v2i1.1408 

Syela, A. (2018). The analysis of gender position in ELT (English Language Teaching) textbooks 

for eleventh grade students. Universitas Islam Negeri ‘Sultan Maulana Hasanuddin’ Banten. 

Tannen, D. (1990). You Just Don ’ t Understand. 

Tannen, D. (2004). Communication Matters I: He Said, She Said Women, Men and Language. 

Retrieved from http://www.learnoutloud.com/Catalog/Social-Sciences/Gender-Studies/He-

Said-She-Said/3492 

Tobalase, A., & Ogbonna, E. (2019). Conflict and resolution: the roles of language, culture, gender 

and literature. Retrieved Online 23rd February, (February). Retrieved from 

https://www.researchgate.net/profile/Adegbite_Tobalase/publication/317661533_CONFLI

CT_AND_RESOLUTION_THE_ROLES_OF_LANGUAGE_CULTURE_GENDER_AN

D_LITERATURE/links/594795dea6fdccfa5948090b/CONFLICT-AND-RESOLUTION-

THE-ROLES-OF-LANGUAGE-CULTURE-GENDER-AND-LITERA 

Wen-cheng, W., Chien-hung, L., & Chung-chieh, L. (2011). Thinking of the Textbook in the ESL 

/ EFL Classroom, 4(2), 91–96. Retrieved from https://doi.org/10.5539/elt.v4n2p91 

Whitehead, K. (2006). Concerning images of women in government offices in the early twentieth 

century: What difference does age make? Australian Historical Studies, 37(127), 25–42. 

Retrieved from https://doi.org/10.1080/10314610608601202 

Wood, J. T. (1994). Gendered Media: The Influence of Media on Views of Gender. Gendered 

Lives: Communication, Gender and Culture, 231–244. Retrieved from 

https://www1.udel.edu/comm245/readings/GenderedMedia.pdf 

Yadav, S. (2015). Gendered 'Dominance’ and ‘Difference’ in Interactional Sociolinguistics. 

International Journal on Studies in English Language and Literature (IJSELL) Volume, 

3(12), 11–17. 

Yang, C. C. R. (2016). Are males and females still portrayed stereotypically? Visual analyses of 

gender in two Hong Kong primary English Language textbook series†. Gender and 

Education, 28(5), 674–692. Retrieved from 

https://doi.org/10.1080/09540253.2015.1103839 

Yonata, F., Riau, K., Mujiyanto, Y., & Semarang, U. N. (2017). The Representation of Gender in 

English Textbooks in Indonesia. Language Circle - Journal of Language and Literature, 

12(1), 91–102. Retrieved from https://doi.org/10.15294/lc.v12i1.11473. 

 


	The representation of gendered language stereotypes in the Indonesian EFL textbook
	The deconstruction of gendered language stereotypes in in the Indonesian EFL textbook
	Conclusion

