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Abstract 
English teaching in the 21st century needs to address learners’ successful engagement with a global milieu 
in intercultural settings, which remains challenging for many EFL teachers worldwide. It was evidenced by 
a number of studies showing that EFL teachers are not well-prepared to integrate intercultural teaching in 
EFL classrooms. It becomes crucial to find out the possible causes of their unpreparedness to integrate 
intercultural teaching in EFL lessons. This study was carried out to record Indonesian EFL pre-service 
teachers’ perceived understandings of intercultural communicative competence (ICC) and their practice in 
implementing the ICC elements during their teaching practicum program. It employed a survey using an 
electronic questionnaire consisting of 31 items. The study involved 106 participants consisting of both the 
alumni and the undergraduate students of ELT program from six different universities in Indonesia. The 
results from the questionnaire were then complemented with the results of the telephone interview obtained 
from selected participants. The findings showed that the participants demonstrated excellent understanding 
of ICC elements; yet, they did not frequently implement ICC-related teaching activities in EFL teaching. 
The minimal integration of intercultural teaching was possibly due to some external factors such as 
restricted time, curriculum, and students’ different proficiency. 
 
Keywords:  EFL pre-service teachers; intercultural communicative competence (ICC); ICC 

implementation, understanding 
 
Introduction 

The increasing number of users of English from non-English speaking countries have 
resulted in the changing roles of English as an additional language (Galloway, 2017), as an 
international language (Renandya & Widodo, 2016), and as a global language and a lingua franca 



Vol. 6, No. 3, 2022  International Journal of Language Education 
 

298 

(Fang, 2017). Such a status of English should also be understood to have a number of implications 
in the economic contexts, especially in today’s 21st century work environment. With the 
establishment of the Association of the Southeast Asian Nations (ASEAN) Economic Community, 
for instance, English has been used as the medium of operation to minimize the unnecessary 
barriers encountered by countries under the ASEAN Plus Three Forum comprising ten members 
of ASEAN and Japan, China, and South Korea (Widiati & Hayati, 2015). Those implications of 
English which have reached beyond governmental, educational, and economic endeavors in 
regional as well as global apparently have positioned English as playing a key role in intercultural 
communication. This implies that English evidently holds a powerful role in both Anglophone and 
non-Anglophone contexts as a contact language by people from numerous language and cultural 
backgrounds (Cogo, 2012). 

In the educational contexts, English has gained its popularity in foreign language education 
contexts since it has been required as a school subject in formal educational curricula from primary 
to tertiary education. Due to such circumstances, the use of the English language should go beyond 
the Anglophone/native speakerism norm (Kusumaningputri & Widodo, 2018). This situation has 
prompted scholars in the area of English pedagogy to probe whether the ultimate goal of English 
language education should be directed to attain native-like linguistic competence and native 
speaker-imposed cultural competence (Choi, 2016; Galloway, 2017; Liu & Fang, 2017). Its critical 
examination is also based on the fact that the number of English users and learners from non-
English speaking countries exceeds that of those from English-speaking countries (Galloway, 
2017). This manifests the role of English as a language of intercultural communication among 
users of English from different countries whose native/primary language is not English. Further, 
it implies that English today is not solely learned to communicate with native speakers but to 
prepare students to be intercultural speakers in multicultural settings instead (Byram & Wagner, 
2018). Hence, the objective of English pedagogy which was initially focused only on 
communicative competence was considered insufficient (Gu, 2016; Byram & Wagner, 2018). 

With respect to the notable role of intercultural communicative competence (ICC) in the 
21st-century language teaching (Fitriyah, 2020), great attention has been taken toward ICC in 
English Language Teaching (ELT) amongst academicians as well as practitioners worldwide. 
Albeit, some have indicated doubts on its applicability to classroom teaching practice. It was 
evidenced by a number of studies on teachers’ beliefs and practices on intercultural teaching which 
reported that strong belief on the necessity of integrating ICC in English as a Foreign Language 
(EFL) teaching was not congruent with its implementation and was not followed with good 
classroom practices (e.g., Tran & Dang, 2014; Li, 2016; Chau & Truong, 2019; Fitriyah, 2020). 
This has motivated scholars in the area of English pedagogy to investigate the fundamental cause 
of teachers’ unpreparedness in integrating ICC into their teaching, possibly because of their 
lacking understanding of ICC. Indeed, to be able to implement intercultural teaching in EFL 
teaching, each element of ICC should be clearly understood by EFL teachers (Deardoff, 2006; 
Idris & Widyantoro, 2019). Deardorff (2006) suggests that teachers’ understanding plays a crucial 
role in developing their prospective students’ ICC since teachers who have a clear understanding 
of ICC can better accomplish the objectives of intercultural learning. 

A body of research has demonstrated results concerning how ICC was implemented in EFL 
teaching. Questions of how English teachers perceive language and culture teaching, 
interculturality, and their role as teachers to promote students’ cultural competence have also been 
posed by a growing number of scholars (e.g., Young & Sachdev, 2011; Jata, 2015; Israelsson, 
2017; Cahyono, 2018; Morganna, et al. 2018). Numbers of scholars have investigated EFL 
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teachers’ readiness in implementing ICC such as Cheng (2012) in Taiwan, Olaya and Rodriguez 
(2013) in Colombia, Sifakis and Bayyurt (2015) in Turkey, Choi (2016) in South Korea, and 
Widiati and Hayati (2019) in Indonesia. They similarly found that EFL teachers and/or English 
pre-service teachers have not been well-prepared to incorporate ICC into the teaching process. 
Another major line of research has reported challenges encountered by EFL teachers as well as 
suggested some strategies that potentially help them to promote ICC in EFL teaching (e.g., Lim & 
Griffith, 2016; Lazarevic, 2018; Fitriyah, 2020). Although many techniques for integrating ICC 
into foreign language teaching have been suggested and several studies indicated ICC‘s positive 
effects on learners‘ ability to communicate in the foreign language learned, integration of ICC into 
foreign language teaching is hardly seen in EFL classrooms (Byram et al., 2013; 
Cheewasukthaworn & Suwanarak, 2017). 

The aforementioned studies on EFL teachers’ readiness and challenges in implementing 
ICC-related teaching strategies indicated that they may have a lacking understanding of ICC 
elements. They were also reported to be not well-prepared to implement intercultural teaching in 
EFL teaching. In the Indonesian context, the study by Widiati and Hayati (2019) revealed that the 
lack of preparation for ICC among pre-service teachers might partly be seen from the curriculum 
of the teacher education institutions, very little of which has been devoted to explicitly developing 
pre-service teachers’ ICC. As a follow-up study, this present study aims to record empirical data 
from pre-service teachers while they are doing their teaching practice. This study has been 
triggered by these professional queries that have not been addressed by existing studies: When the 
curriculum of a teacher education institution does not explicitly provide pre-service teachers with 
sufficient knowledge of ICC as found by Widiati and Hayati (2019), how do they view ICC? And, 
to what extent do they implement ICC in their teaching practicum? In other words, the exploration 
of their understandings of ICC should be followed by the evaluation of their practices in 
implementing the elements of ICC with the urgency of seeing whether their understandings are 
congruent with their practices. Hence, an empirical study concerning the extent to which EFL pre-
service teachers understand and practice the elements of ICC should be taken into account. 
Following the foregoing background and attempts, this present study is thus carried out to find 
answers to these two research questions: (1) How well are EFL pre-service teachers’ perceived 
understanding of the ICC elements in terms of knowledge, skills, and attitudes? and (2) How do 
they practice implementing the ICC elements during their teaching practicum in the teacher 
education program? Exploring their understanding of ICC is essential as they will mostly become 
prospective teachers that deal with future students in the era when the need for intercultural 
communication is undeniable. The results of this study are expected to portray their understanding 
of ICC as well as their actual implementation in EFL teaching they experienced during teaching 
practicum in their teacher education program. The exploration of their understanding and practices 
will also be beneficial to inform teacher education institutions for better strategies in preparing 
ELT students to be ICC-aware teachers in the future. 
 
Literature review 
Conceptualization of ICC 

There have been multiple attempts to conceptualize ICC. Mirzaei and Forouzandeh (2013) 
conceptualize ICC as the communicative ability to understand and negotiate the linguistic and 
cultural differences with people of other cultures appropriately using a language as well as the 
capacity to relate to otherness effectively. In a similar vein, Odağ, Wallin, and Kedzior (2016) 
conceptualize ICC as understanding the worldviews of others and being able to effectively 
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communicate and interact with people from other cultures. Kusumaningputri and Widodo (2018) 
and Tran and Duong (2018) emphasize that the objective of ICC is to prepare students to be able 
to communicate with people from other regions or countries who have different cultural 
backgrounds appropriately and effectively. The conceptualization set out by these scholars, as 
suggested by Baker (2016), generates that ICC necessitates multicultural knowledge, linguistic 
competence, communicative competence, personal attitudes, self-awareness, and knowing others' 
values and norms. 

In the most cited work of Byram (1997), there are four main components of ICC. The first 
is knowledge, which refers to the understanding of social groups and their cultural beliefs, 
practices, and artifacts, in one's own and in one's interlocutor's country at societal and individual 
levels. The second is attitudes, covering elements of respect, willingness, curiosity, openness, 
interest, self-awareness, and readiness to suspend disbelief about other cultures and beliefs about 
one's own. The third element is skill. This involves the capability of making sense of a cultural 
document/event from another culture so as to expound it and connect it with documents/events 
from one's own as well as the ability to navigate and explore cultural beings (people), 
perspectives/knowledge, practices, and artifacts and the capability of translating cultural 
knowledge, attitudes, and skills into authentic communication and interaction. The last element is 
awareness, which refers to the capacity to critically examine cultural perspectives, practices, and 
artifacts in one's own and other countries. 

Vo (2017) avers that EFL classes are recognized as a potent condition for promoting ICC. 
Situated in EFL teaching, ICC is a catalyst for an intercultural dialog among users and learners of 
English in different lingua-culture settings where English plays a role as a global lingua franca 
(Hoff, 2014; Galloway, 2017). Further, it is also widely agreed that integrating ICC in today’s 
English language education is required and should no longer be a choice, but rather a crucial part 
of ELT. As has been reviewed by Wello, Nur, and Azis (2017), the ultimate goals of English 
language learning are to provide EFL learners with knowledge about cultural diversity and to assist 
them to be aware of their own culture as well as to respect the culture of others. The development 
of ICC, referring to Fitriyah et al. (2019), will initiate the individual and social development of the 
learners since it enables them to develop cultural knowledge and the ability to understand the target 
culture as well as their own. Pia˛tkowska (2015) adds that with ICC, language learners are expected 
to be able to extend their communicative skills beyond the boundary of their cultural territories. 
 
Research method 
Research design 

This study employed a survey research design to collect data at one point in time to examine 
attitudes, opinions, or practices by using a questionnaire (Creswell & Guetterman, 2019). 
Referring to Creswell (2012), the questionnaire allowed us to seek factual information such as 
background information and perceptions of the respondents. Thus, the questionnaire was used in 
this study to find out the pre-service teachers’ background information and their perceptions about 
how well they understand ICC elements which are represented through several ICC-related 
statements and to what extent they have implemented ICC-related teaching strategies during their 
teaching practice. 
 
Participants 

This study involved students and alumni of undergraduate programs majoring in ELT from 
various cities and different provinces in Indonesia who once participated in the teaching practicum 
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program and enrolled in culture-oriented course. These criteria were included in the beginning 
section of the questionnaire and, thus, participants who did not meet the criteria were excluded as 
they could not fill in the subsequent sections of the questionnaire. To access the prospective 
participants, we contacted colleagues and acquaintances to share the Google Form link of the 
questionnaire and approached them to invite other voluntary pre-service teachers’ participation 
that they knew of in responding to the questionnaire.  

After two weeks of waiting, the number of returned responses from the participants was 
106. From the total of 106, 87 pre-service teachers (82%) were from several universities in our 
province, East Java, and the rest (18%) were 19 pre-service teachers from universities from other 
provinces such as Jambi, North Sumatra, North Sulawesi, and Central Java. In terms of their 
participation in the teaching practicum program, the majority of the pre-service teachers (67.9%) 
joined the program in 2019, 26.4% in 2018, and the rest (15.09%) were in 2020. Concerning the 
information about culture-oriented courses, the pre-service teachers under this study responded 
that they had participated in the cultural course provided by the department, namely Cross-Cultural 
Understanding (CCU). 
 
Research instruments 

The main instrument used to collect the data were items of the questionnaire adopted from 
Zhou (2011) with several adjustments so that they fitted the Indonesian pre-service teachers’ 
contexts. Prior to its distribution, the items of the questionnaire had been validated by a professor 
in teacher professional development and a senior lecturer who is an expert in the field of CCU and 
other culture-related courses. The questionnaire is divided into three sections, namely 1) 
background information, 2) understandings of ICC elements, and 3) practices of ICC elements. 
More detailed information about the questionnaire item distribution is shown in Table 1. 

 
Table 1. Questionnaire on ICC elements: Item distribution 

Questionnaire Sections Information to Elicit 

I. Background Information 

- personal information (name, email address, phone number) 
- university 
- participation in teaching practicum program 
- cultural course 

II. Understandings of ICC 
elements 

Elements Item Number 
Knowledge 1,2,3,4,5,6 
Skills 7,8,9,10,11,12 
Attitudes 13,14,15,16,17,18,19,20 

 
III. Practices of ICC 

elements 

Elements Item Number 
Knowledge 1,2,3 
Skills 4,5,6,7 
Attitudes 8,9,10,11 

 
Section I: Background information 

The participants were asked to answer several questions about their background 
information related to their name, email address, phone number, university, the year of 
participation in the teaching practicum program, and the name of the cultural-oriented course they 
had been enrolled in. 
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Section II: Pre-service teachers’ perceived understandings of ICC elements 
Pre-service teachers were asked to answer 20 items which were set up on a 6-point scale 

from 0=not at all, 1=very low, 2=low, 3=average, 4=high, and 5=very high. The instrument 
measured three elements of ICC, namely knowledge, skills, and attitudes. The first six items aimed 
to rate participants’ perceptions of their knowledge of ICC represented in ICC-related statements. 
The items are intended to find out the level of participants’ knowledge of social groups and their 
cultural beliefs, practices, and artifacts, in their own and other countries of English-speaking 
people at individual and societal levels. The next six items aimed to rate participants’ perceptions 
of their skills of ICC represented in ICC-related statements comprising the skills of interpreting 
and relating and the skills of discovery and interaction. The last eight items aimed to rate 
participants’ perceptions of their attitudes of ICC represented in ICC-related statements. 
Section III: Pre-service teachers’ perceived practices of implementing the ICC elements 

Pre-service teachers were asked to answer 11 items on how they think they have 
implemented the elements of ICC by indicating the frequency they applied teaching activities 
which reflected the three elements of ICC based on their experience during the participation in the 
teaching practicum program. Among all the questionnaire items in section III, teaching activities 
indicated in items number 1, 2, 3 are to develop students’ knowledge of ICC, activities in items 
number 4, 5, 6, and 7 are to enhance students’ intercultural skills, and activities in items number 
8, 9, 10, and 11 are to promote students’ attitudes of ICC. In this section, the participants were 
asked to indicate the frequency by choosing one from four options, namely, Never, Sometimes, 
Often, and Always.  
 
Procedure of data collection 

To collect the data, the researcher sent the link of the online questionnaire in the Google 
Form format through individual’s phone number and WhatsApp group messages to personal 
acquaintances and hundreds of members of undergraduate students and alumni ELT program from 
different universities in Indonesia. To complement the collected responses from the questionnaire, 
semi-structured interviews were done to some selected participants. The selection was done by 
scrutinizing each of the individual’s scores from the questionnaire of section II. For the second 
section of the questionnaire, participants’ mean scores which ranged from 4-5 were categorized as 
extremely high, while participants’ mean scores which ranged from 0-3 were categorized as 
extremely low. Ten out of 106 names consisting of 5 pre-service teachers who had extremely high 
scores and 5 pre-service teachers who had extremely low scores were prospected to be the 
participants of the interview. However, only 6 out of 10 pre-service teachers who had been 
prospected were successfully contacted and were willing to be the participants of the interview. 
The interview was conducted in both English and Bahasa Indonesia. Telephone interviews ranging 
from 45 to 55 minutes for each participant were carried out based on the participants’ convenience 
in terms of time. 
 
Data analysis 

Upon the data collection, the returned data were descriptively analyzed. The pre-service 
teachers’ individual scores for understandings of ICC elements were gained for each element by 
calculating and then averaging the scores of the items to get the mean percentages from all of the 
participants. The average indicated how well pre-service teachers understand ICC elements which 
were categorized into three degrees of quality: 0 to 1 indicated poor understanding, 2-3 indicated 
moderate understanding, and 4-5 indicated excellent understanding. 
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In analyzing the pre-service teachers’ responses to the third section, a single, composite of 
the score was generated for each participant by adding up and then averaging the score of all the 
11 items, which ranged from 1 to 4 (Never, Sometimes, Often, Always) to see the percentage and 
the tendency whether they frequently applied the elements of ICC in their EFL teaching. The 
average indicated how frequent pre-service teachers implement teaching activities which represent 
ICC elements as listed in the items of the questionnaire. The categorization designates how the 
four scales, ranging from 1-4, were converted into the two degrees, namely frequent and not 
frequent. The average percentage indicating scale 1 and 2 (Never and Sometimes) were classified 
into Not Frequent while the average percentage indicating scale 3 and 4 (Often and Always) were 
classified into Frequent. 

As for the interviews, since they were conducted in both English and Bahasa Indonesia, 
the responses obtained from the participants were of both languages. For the purpose of 
presentation of research findings, the participants’ responses which were originally narrated in 
Bahasa Indonesia were transferred into their English equivalents. The analysis process was 
focused on characteristics of the language as communication with attention to the content or 
contextual meaning of the interview data, which is referred to as content analysis (Hsieh, 2005). It 
aimed to organize and elicit meaning from the data collected and to capture key thoughts or 
concepts and draw realistic inference from it (Bengtsson, 2016; Hsieh, 2005). 

 
Findings and discussion 

As explained previously, section II and III of the questionnaire were meant to obtain data 
about the understandings and practices of ICC perceived by English pre-service teachers. Their 
responses to the 31 items are presented in the sections that follow in regard to understandings and 
practices of ICC elements. 
 
EFL pre-service teachers’ perceived understandings of ICC elements 

The findings regarding EFL pre-service teachers’ understanding of ICC elements are 
divided into three sub-sections: knowledge, skills, and attitudes. 
 
Knowledge of ICC 

Taking a part in the pre-service teachers’ perceived understandings of ICC knowledge, our 
data in the form of frequencies and percentage of pre-service teachers’ perceived understandings 
obtained from the questionnaire responses is presented in the Table 2. 
 

Table 2. Frequencies and percentages of pre-service teachers’ knowledge of ICC elements 
Item 0 (NAA) 1 (VL) 2 (L) 3 (F) 4 (H) 5 (VH) 

1 0 (0%) 1(0.9%) 7(6.6%) 40(37.7%) 46(43.4%) 12(11.3%) 
2 0(0%) 10(9.4%) 26(24.5%) 44(41.5%) 22(20.8%) 4(3.8%) 
3 0(0%) 0(0%) 8(7.5%) 34(32.1%) 42(39.6%) 22(20.8%) 
4 0(0%) 0(0%) 1(0.9%) 14(13.2%) 35(33%) 56(52.8%) 
5 0(0%) 0(0%) 7(6.6%) 29(27.4%) 47(44.3%) 23(21.7%) 
6 0(0%) 3(2.8%) 14(13.2%) 40(37.7%) 36(34%) 13(12.3%) 

Σ (%) 0 2.18 9.8 31.6 35.85 20.45 
 2.18 41.4 56.3 
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Perceiving good understanding of the knowledge of ICC elements seems to be essential in 
determining their ability to view on ICC in which then it can lead them to have the right 
conceptualization of the ICC elements. Table 2, propitiously, suggests pre-service teachers under 
this study perceived that they have understood the elements very well. On average, 2.18% of pre-
service teachers demonstrated poor understanding, 41.4% demonstrated moderate understanding, 
and 56.3% demonstrated excellent understanding of the knowledge of ICC. As a response to the 
main concern of how English pre-service teachers  understand the elements of ICC knowledge, 
findings of this study were mainly consistent with the major line of the existing studies showing 
that English teachers have understood the elements of ICC very well  (Israelsson, 2016; Fitriyah, 
2020). We learn from our data that the overall pre-service teachers’ perceptions with reference to 
their knowledge of ICC elements comprising their familiarity, cognition, and their opinion about 
different cultural norms, communicative behaviors, and possible misunderstandings could be 
deemed as giving a promising inference that they have very good understandings. In the 
researchers’ view, supported by Kusumaningputri and Widodo (2018), the above perceptions of 
the pre-service teachers may be attributed to the fact that Indonesian people have been accustomed 
to multi-languages and cultural backgrounds since they were young. 

As suggested by Cheewasukthaworn and Suwanarak (2017), pre-service teachers’ very 
good understanding of cultural differences can be justified by the fact that they may not be totally 
new to the situation where they live in the various cultural and language backgrounds. 
Appealingly, during the interview, some of the participants of this study also conveyed some 
highlighting quotes such as “we should follow the habits and customs of people around the place 
we live'', “the differences are unique”, “if we could not appreciate cultural differences, at least 
don’t judge them”, “every human is unique, every family has its habits, and every group of people 
also has its own cultures. We couldn’t deny that, and let’s just accept that''. Those positive views 
on cultural differences were also evidenced by their ability in recognizing when some Indonesian 
people communicate inappropriately to English-speaking people. The examples given by the pre-
service teachers were asking foreigners to take pictures, asking for sensitive and personal 
information to foreigners in the first meeting, and greeting foreigners not inappropriately.  

Another potential explanation regarding the high understandings of ICC elements 
perceived by pre-service teacers under this study can be related to the data about background 
information. Our data showed that all of pre-service teachers have been enrolled in the cross-
culture related programs. This might be relevant to the study by Sunardi (2019) reporting that EFL 
teachers who are exposed to the situation of cross-culture communication are expected to be able 
to function properly the concept of ICC elements. It was also supported by Ratnasari (2018) who 
suggests that cross-culture understanding (CCU) is even more important to be mastered in foreign 
language teaching. Moreover, it was also empirically found that integrating ICC elements might 
be difficult if there is insufficient knowledge of them (Sunardi, 2019). Our data showing the high 
understanding of ICC knowlede perceived by pre-service teachers might manifest the quality of 
CCU programs at universities that have been successfully provide learners with the correct 
understanding of cross-cultural concept. 

 
Skills of ICC 

Taking a part in the pre-service teachers’ perceived understandings of ICC skills, our data 
in the form of frequencies and percentage of pre-service teachers’ perceived understandings 
obtained from the questionnaire responses is presented in the Table 3. 
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Table 3. Frequencies and percentages of pre-service teachers’ skills of ICC elements 
Item 0 (NAA) 1 (VL) 2 (L) 3 (F) 4 (H) 5 (VH) 

7 1(0.9%) 7(6.6%) 28(26.4%) 41(38.7%) 23(21.7%) 6(5.7%) 
8 2(1.9%) 7(6.6%) 18(17%) 43(40.6%) 31(29.2%) 5(4.7%) 
9 0(0%) 6(5.7%) 11(10.4%) 39(36.8%) 40(37.7%) 10(9.4%) 
10 1(0.9%) 2(1.9%) 1(0.9%) 28(26.4%) 45(42.5%) 29(27.4%) 
11 1(0.9%) 2(1.9%) 8(7.5%) 43(40.6%) 38(35.8%) 14(13.2%) 
12 0(0%) 1(0.9%) 2(1.9%) 31(29.2%) 45(42.5%) 27(25.5%) 

Σ (%) 0.76 3.93 10.68 35.38 34.9 14.31 
 4.69 46.06 49.21 
The level of teachers’ understanding of the skills of ICC elements has a close relationship 

with how they will be promoted to learners. Perceiving good understanding of the skills of ICC 
elements is thus essential to see their ability in promoting the elements of ICC skills that involves 
the capability of making sense of different cultures as well as to transfer their knowledge into 
practices in teaching. Table 3 suggests that on average, 4.69% of pre-service teachers demonstrated 
poor understanding, 46.06% demonstrated moderate understanding, and 49.21% demonstrated 
excellent understanding of the skills as the second element of ICC. When the data about the 
understandings of the skills of ICC were examined further, the pre-service teachers’ responses to 
several numbers of items were notable compared to those to the other questionnaire items showing 
similar trends in terms of the agreement, namely items number 8 and 10. The responses obtained 
from item 8 designated the lowest score on the understanding compared to other items. To elicit 
more information concerning the participants’ responses to the questionnaire item 8, during the 
interviews, the six interview participants were asked to give more detailed information related to 
the question about whether they are able to describe important historical/social/political events that 
have shaped English cultures as well as the history of relationships between Indonesia and English-
speaking people. Some respondents have confirmed that have limited views about 
historical/social/political events. Meanwhile, some other have correctly mentioned several events 
they knew of. However, when they were asked about events from English-speaking countries, all 
participants also perceived the countries which refer to English and United States and the events 
they mentioned were also limited to British-American boundaries. In the researcher‘s view, the 
above perception of the participant is not beyond expectation and can be justified by the fact that 
the participants did not get many exposures of historical/social/political events from highly 
mentioned and highly discussed countries as what the participants mentioned (Young & Schadev, 
2011; Tran & Duong, 2014; Cheewasukthaworn and Suwanarak, 2017). 

As a response to the common question of pre-service teachers’ perceptions on what 
English-speaking people refer to, some of their understandings were consistent with theoretical 
definitions provided by Byram (1997) about English-speaking people, but some were not. 
Emerged from the findings of this study, it was reported that some pre-service teachers who 
demonstrated excellent understanding were able to conceptualize English-speaking people as 
people who come from not only English-speaking countries, but also from non-English speaking 
countries. It was evidenced by the example given by the participants during the interview as they 
narrated that the countries could refer to their local culture (Indonesia), English-speaking countries 
(British-America), and non-English speaking countries (Japan, South Korea, China, India). 
Reporting similar results, a study by Fitriyah (2020) revealed that when being asked about what 
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cultures should be addressed, participants under her study asserted that they should address their 
home cultures, western cultures, and other foreign cultures. 

The next noteworthy item was number 10 which asked pre-service teachers about their 
behavior in interacting with English-speaking people. The responses obtained from this item 
designated the highest score on the understanding compared to other items. They were asked 
whether they adjust their behavior, body language, and gesture according to what is considered 
appropriate by them while interacting with English speaking people. Our data showed that 74 pre-
service teachers, or 69.9% from the total of 106 participants, demonstrated very high 
understanding. To complement the data, when being asked about their judgement about the item, 
all the participants of the interview responded that all of them acknowledged their ability to adjust 
their behavior when interacting with English-speaking people. The result of the interview showed 
that the respondents’ responses were majorly in line with the concept of ICC. It was evidenced by 
their ability to mentioned several examples and events portrayed from their own experience.  
 
Attitudes of ICC 

Taking a part in the pre-service teachers’ perceived understandings of ICC attitudes, our 
data in the form of frequencies and percentage of pre-service teachers’ perceived understandings 
obtained from the questionnaire responses is presented in the Table 4. 

 
Table 4. Frequencies and percentages of pre-service teachers’ attitudes of ICC elements 

Item 0 (NAA) 1 (VL) 2 (L) 3 (F) 4 (H) 5 (VH) 
13 0(0%) 0(0%) 2(1.9%) 15(14.2%) 39(36.8%) 50(47.2%) 
14 0(0%) 0(0%) 1(0.9%) 11(10.4%) 47(44.3%) 47(44.3%) 
15 0(0%) 1(0.9%) 1(0.9%) 13(12.3%) 39(36.8%) 52(49.1%) 
16 1(0.9%) 1(0.9%) 4(3.8%) 25(23.6%) 37(34.9%) 38(35.8%) 
17 0(0%) 2(1.9%) 9(8.5%) 50(47.2%) 37(34.9%) 8(7.5%) 
18 1(0.9%) 1(0.9%) 3(2.8%) 22(20.8%) 44(41.5%) 35(33%) 
19 0(0%) 2(1.9%) 9(8.5%) 39(36.8%) 37(34.9%) 19(17.9%) 
20 0(0%) 2(1.9%) 6(5.7%) 40(37.7%) 40(37.7%) 18(17%) 

Σ (%) 0.33 1.05 4 25.37 37.72 31.47 
 1.38 29.37 69.19 

 
Table 4 reveals that on average, 1.38% of pre-service teachers demonstrated poor 

understandings, 29.37% demonstrated moderate understandings, and 69.19% demonstrated 
excellent understandings of the attitudes as the first element of ICC. When the data about the 
understandings of the attitudes of ICC were examined further, it was found that the mean 
percentage for this element showed the highest results of the perceived understanding. It iss 
apparent then because in dealing with willingness, interest, or awareness of ICC, pre-service 
teachers may perceive the aspects listed in the items differently from the two previous elements, 
namely knowledge and skills. In other words, the high results of pre-service teachers’ responses 
to high and very high scales might due to the fact that pre-service teachers do not have to deal with 
the knowledge or ability to demonstrate. Instead, their willingness, interest, and awareness only 
manifest the quality or state of being prepared to do particular activities as listed in the items. 

It was worth noting that pre-service teachers have shared their positive views on how to 
communicate appropriately. It was evidenced by their ability to give examples, share the 
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experience, and provide rationales. Such circumstances were not beyond expectation because, 
referring to (Kusumaningputri & Widodo, 2018), Indonesian people were accustomed to paying 
attention to the speech levels, body gestures, a degree of intonation while speaking, keeping eye 
contact with an interlocutor, and other behaviors in order to respect to the interlocutor. As also has 
been narrated by one of the participants, it is even crucial to adjust behavior when communicating 
with Indonesian people, let alone from people from other countries. They also conveyed other 
examples to adjust their behaviors such as not asking personal questions, using formal language, 
learning the body language of the interlocutors, and not saying something which triggers 
interlocutors to give negative reactions such as using impolite language. 

It is interesting to note that pre-service teachers’ high awareness of ICC was evidenced by 
their high interest in learning unfamiliar aspects of English-speaking people’s cultures. Some pre-
service teachers conveyed that they were interested in knowing the cultures of the countries such 
as South Korea, Japan, Germany, and China by learning the language and customs, watching 
drama series and movies, enjoying signature foods, and searching for information about cultural 
issues. Besides, pre-service teachers under this study were also curious how Indonesian cultures 
were perceived by English-speaking people. They mostly perceived that many people from other 
countries were interested in learning several cultural aspects from Indonesian such as tourism, 
language, food, and tradition.  
 
EFL pre-service teachers’ perceived practices of implementing the ICC elements 

The third section of the questionnaire comprised 11 items eliciting information about the 
pre-service teachers’ practices of ICC. The items of the questionnaire were meant to find out their 
frequency in ICC-related teaching strategies in EFL teaching during teaching practicum program 
as presented in Table 5. 

 
Table 5. Frequencies and percentages of pre-service teachers’ practices of ICC elements 

  Not Frequently Frequently 

Knowledge 

1 29(27.4%) 54(50.9%) 18(17%) 5(4.7%) 
2 31(29.2%) 42(39.6%) 24(22.6%) 9(8.5%) 
3 27(25.5%) 47(44.3%) 24(22.6%) 8(7.5%) 

Σ (%) 27.36% 44.93% 20.73% 6.9% 

Skills 

4 22(20.8%) 57(53.8%) 22(20.8%) 5(4.7%) 
5 33(31.1) 41(38.7%) 28(26.4%) 4(3.8%) 
6 21(19.8%) 38(35.8%) 36(34%) 11(10.4%) 
7 45(42.5%) 38(35.8%) 20(18.9%) 3(2.8%) 

Σ (%) 28.55% 41.025% 25.025% 5.425% 

Attitudes 

8 25(23.6%) 46(43.4%) 27(25.5%) 8(7.5%) 

9 31(29.2%) 44(41.5%) 23(21.7%) 8(7.5%) 
10 34(32.1%) 41(38.7%) 25(23.6%) 6(5.7%) 
11 31(29.2%) 42(39.6%) 22(20.8%) 11(10.4%) 

Σ (%) 28.525% 40.8% 22.9% 7.775% 
Σ (%) 28.21 42 23.08 6.68 
 70.21 29,76 
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Table 5 shows that on average, 28.21% of pre-service teachers demonstrated never and 

42% of pre-service teachers demonstrated sometimes in integrating intercultural teaching. These 
two groups being considered having the same values imply that, in total, 70.21% of the pre-service 
teachers in our study did not frequently integrate ICC-related teaching strategies in EFL teaching 
during participating in the teaching practicum program. The rest of the teachers reflect 23.08% of 
often and 6.68% of always integrating ICC-related teaching strategies in their teaching practice. 
These two groups being considered having the same values imply that, in total, only 29.76% of 
the total 106 pre-service teachers in our study frequently integrated ICC-related teaching strategies 
during their teaching practicum. Being asked about their perceptions on to what extent they have 
implemented ICC elements into their EFL teaching, pre-service teachers under this study admitted 
that they did not frequently integrate ICC elements represented in ICC-related teaching strategies 
during their teaching practicum. Pertinent to the implementation of ICC-related teaching strategies 
in the EFL teaching context, findings of this study correspond to numbers of studies on teachers’ 
practices of ICC which resulted that mostly, language teachers were not prepared yet to implement 
ICC elements in their teaching (Cheng, 2012; Olaya & Rodriguez, 2013; Sifakis & Bayyurt, 2015; 
Choi, 2016; Widiati and Hayati, 2019; Chau & Truong, 2018). Reporting similar results, findings 
of this study are also in line with some studies on teachers’ beliefs and practices of ICC declaring 
results of the discrepancy which existed between what English teachers perceived about ICC 
elements and how they implement them in their teaching (Tran & Duong, 2014; 
Cheewasukthaworn & Suwanara, 2017; Bajongjit & Atipat, 2018; Fitriyah, 2020). 

Concerning which cultures should be addressed, the responses showed that there was an 
incongruity between pre-service teachers’ understandings and practices. Pre-service teachers 
perceived that the cultures which should be addressed involve the cultures of students’ local, 
western cultures, and other foreign cultures from non-English speaking countries. However, when 
bringing into practice, they admitted that most of the pre-service teachers under this study gave 
much emphasis on students’ local cultures, as also found by and put very little attention to western 
cultures, let alone other foreign cultures. In the Indonesian contexts, this also happens to several 
studies which reported that Indonesian EFL teachers preferred to integrate local cultures and 
believed that it might be beneficial in their EFL teaching (e.g. Cahyono, 2018; Morganna et al, 
2018; Mahardika, 2017). However, the tendency in integrating students’ local cultures in EFL 
teaching has contradicted the concept of ICC proposed by (1997). To develop students’ ICC, as 
Liddicoat et al. (2003) and Byram (1997) asserted, EFL teachers should provide activities to allow 
students to explore their own culture (Indonesian), target language cultures (British-American), as 
well as cultures of other non-English speaking countries. 

The importance of understanding the elements of ICC in parallel with the implementation 
of ICC elements in EFL teaching supported by numerous studies have resulted in the greatest 
pedagogical challenges, including this study, namely shifting the understandings of ICC elements 
as a concept to the development of practical implementation in EFL teaching (Israelsson, 2017). 
The minimal integration of ICC elements in EFL teaching was not evidently influenced by the pre-
service teachers’ understandings as what has been reported by previous studies (Young & Schadev, 
2011; Cheewasukthaworn & Suwanarak, 2017) and was not congruent with the common scholars’ 
argument stating that teachers’ belief drives directly teachers’ classroom practices (Byram, 1997; 
Deardoff, 2006, Tian, 2013). While in fact, this study reported that the minimal integration was 
also caused by several challenges encountered by pre-service teachers. 
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The major challenge in integrating ICC-related teaching strategies admitted by pre-service 
teachers under this study was due to inadequate learning and instructional materials. This challenge 
was also reported by Gu (2016) and Tran and Duong (2018) faced by EFL teachers under their 
study. In the Indonesian contexts, it was found that most of the cultural content of the textbook 
also generally touches upon the students’ local cultures (Haryati, 2017). It was also reported that 
there is a concentration on ‘national’ culture and little attention to aspects of culture beyond those 
already found in textbooks (Israelsson, 2017). In addition to the inadequate materials, it was also 
found that pre-service teachers under this study were not able to touch upon cultural topics because 
they had limited time to cover cultural content, as also reported by (Karbinar & Guler, 2013). It 
was majorly due to the fact that pre-service teachers under this study only participated in the 
teaching practicum for six to seven weeks. 
 
Conclusion  

This study was carried out to seek information on how well pre-service teachers’ perceived 
understandings of ICC elements were and to what extent they practiced implementing ICC-related 
teaching strategies in EFL teaching during the teaching practicum program. The pre-service 
teachers under this study perceived that they understood ICC elements very well. However, when 
bringing them into practice, they admitted that they did not frequently implement ICC-related 
teaching strategies in their efforts to develop students’ ICC. These findings suggest that very good 
understandings of a concept do not drive directly to good practices. It is important to note that the 
minimal integration of ICC-related teaching strategies was not solely caused by the understanding 
of the pre-service teachers. Rather, it was also possibly due to other factors such as inadequate 
learning sources and materials, restricted time, the abundance of curriculum, and different 
students’ English proficiency. 

Implications that this study has on ELT can be of three orientations. First, the elements of 
ICC which comprise knowledge, skills, and attitudes in the theories should be operationally 
designed to help pre-service teachers acquire the concepts of ICC elements and apply them into 
practice. It would minimize possible confusion among pre-service teachers regarding the gap 
between understanding the concepts of ICC and the practice. Second, cultural-related courses 
provided by the department might sufficiently facilitate ELT students to develop their ICC as 
merely English learners but not yet as English teachers. Hence, teacher education institutions need 
to widen the coverage of the attainment of culture-related course learning outcomes to develop 
students’ ICC from merely as English learners to as English teachers. Besides, teacher educators’ 
teaching strategies of developing ICC should function as role models for their students, namely 
EFL pre-service teachers, so that they can acquire and apply the strategies to their own teaching 
contexts in the future. Last, there is a need for providing sufficient support which is intended to 
improve pre-service teachers’ skills to intensively learn how to prepare and design English 
instructions, choose appropriate learning sources and materials, and classroom management. 

Several issues can be the topics of investigation in the future. First, given that the data 
collection process of this study was only two weeks waiting for the participants to fill in the 
questionnaires, it can be extended and replicated with other methods so as to involve bigger 
numbers of participants. A different type of study that can be extended from this study is a study 
that explores the effectiveness of cultural courses provided by the department in enhancing pre-
service teachers’ ICC level. In other words, future studies could be conducted to investigate 
whether or not cultural courses provided by the department can actually improve students’ ICC; 
and to what extent their level of ICC can affect their implementation in EFL teaching. The last, 
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deeper exploration and further investigation involving English teachers who have longer 
experience in teaching, face-to-face interviews, and other instruments such as observation and 
teachers’ self-reports are highly recommended for future researchers to obtain a more 
comprehensive account of EFL pre-service teachers‘ understanding and practice of ICC. 
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