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Abstract 
This study aims to find out how students' perspectives on learning English use 21st century learning 
strategies through a multimodal approach to teaching English for EFL students. A lecture was conducted 
online for one semester (four months) by using Islamic topics as learning materials. The learning materials 
were presented and discussed, then students were asked to write or talk about the topics. This study uses a 
descriptive qualitative approach to data collection through the provision of questionnaires and interviews 
with 47 students of the Islamic Broadcasting Program at the Faculty of Islamic Religion at a private Islamic 
university in Bogor, Indonesia, in the English language course. From the data collected through a set of 
questionnaires and interviews it can be concluded that, 1) the majority of respondents are interested in using 
Islamic materials to learn English; 2) the majority of respondents state that Islamic materials assisted them 
in improving their English language skills; 3) The majority of respondents are interested in using online 
Islamic resources using multimodal approach. Furthermore, the respondents stated that the multimodal 
approach to learning is very interesting, effective, and can help them to learn English. In addition, students 
wished that direct interaction between lecturers and students could continue to function well. Hence, the 
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use of multimodal-based Islamic materials could provide interactive opportunities between lecturers and 
students. 
 
Keywords:  21st century learning; multimodal approach; English learning; Islamic material 
 
Introduction  

The 21st century educational paradigm has experienced a shift marked by differences in 
learning orientation (Karami, 2019; Muhali, 2019). Learning in the previous century emphasized 
literacy in reading, writing, and mathematics, which in the twenty-first century is used as the 
foundation for developing new literacies, namely human, data, and technology literacy, which are 
critical in dealing with the current and future globalization era (Tan et al., 2020). Innovative 
learning in the 21st century is activity-oriented towards training of essential skills according to the 
21st century skills framework, namely life and career skills, innovation and learning skills, and 
information, media, and ICT skills (Sakulprasertsri, 2020). Moreover, the development of the 21st 
century world is marked by the use of information and communication technology in all aspects 
of life, including in the learning process (Baroya, 2018). This is marked by the use of information 
and communication technology in all aspects of life, including in the learning process. 

Along with the rapid development of technology, technological advances have created 
great expectations among many teachers, administrators, researchers, and policy makers, who 
believe that digital devices offer great promise as learning tools (Khotimah & Wahyu, 2020). 
Understanding literacy or literateness is important, not only for understanding texts, but for broader 
learning, success in education, and work. It is even important for our social life, because of email, 
text, and social networking sites (Khusniyah & Lustyantie, 2017). The emergence of the first 
digital media in the form of digital books in Indonesia in 1998 continued to move book writers and 
other publishers to create and sell their works in digital versions (Khotimah & Wahyu, 2020). With 
the rapid development of advances in digital technology, it is dramatically changing all the learning 
tools available to teachers and students. This technological advancement has created excitement 
among many people because of its potential to be used as an instructional tool for literacy or 
literacy education.  

Researchers find multimodal-based media to be very attractive because they not only 
simulate the experience of reading or listening to stories, but also provide technological 
improvements that make the reading, viewing and listening experience qualitatively different from 
just a traditional paper book. Electronic media usually contains a combination of features, such as 
animated images and background sounds and music that dramatize the text (Bus et al., 2015; 
Sakulprasertsri, 2020). Digital media is an activity of combining narrative stories with digital 
content in which there are images, sound, music, and videos so that they can produce an interesting 
short film that can be made in an instructional format for teaching, persuasive, historical, or as a 
reflection activity (Yi et al., 2019). From the statement above, it can be concluded that multimodal-
based digital media books are widely used because they have several advantages, namely easy 
access and can support the teaching and learning process (Irawati, 2018). Many education experts 
believe that digital media can be applied to several subjects, and can accommodate a variety of 
student learning styles (Moody, 2010; Wu, 2020). Furthermore, Moody said that digital media has 
a variety of features that are equipped with sophisticated technology (Moody, 2010). In addition, 
previous research reported that the utility of multimodal approach in the English learning is 
essential. However, it is obvious that almost none of them involves the Islamic religious material 
in the teaching learning processes. Therefore, this research was conducted to know how are the 
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students’ perspectives when the lecturer provided Islamic materials to blend with the material of 
English language for online English learning using multimodal approach. 

Promoting religious education in the teaching and learning process is crucial as it is 
believed to be able to instil noble values or good character in students' lives (Anshari & 
Widyantoro, 2020; Cahyo et al., 2019; Djamdjuri, 2020). In addition, combining religious values 
with language learning may equip students with good skills as well as commendable morals. By 
so doing, it is expected that Muslim students will find it easier to understand the English lesson. 
For this purpose, the learning design must be adapted to comply with the needs of students 
(Dewanti & Iskandar, 2012; Purnawati & Iskandar, 2019). Based on this, this research was focused 
on the students' perspectives of the use of Islamic materials in the English learning delivered online 
using a multimodal approach. 
 
The multimodal perspective on language and literature learning  

The world of work also demands changes in competence. The ability to think critically, 
solve problems, and collaborate are important competencies in entering the life of the 21st century 
(Halimah et al., 2020; Muhali, 2019). Schools are required to be able to prepare students to enter 
the 21st century. The subjects of the 21st century consist of English (the official language of each 
country), the world's lingua franca, art, mathematics, economics, natural science (science), 
geography, history, government, and citizenship, while the theme of the 21st century includes 
global awareness; financial, economic, business and entrepreneurial literacy; awareness as a 
citizen; health literacy; and environmental literacy (Karami, 2019). The characteristics of learning 
to practice these essential skills lead to an interactive, holistic, integrative, scientific, contextual, 
thematic, effective, collaborative, and student-centred learning process, so that educators can 
design activities in practice by selecting learning method models that can accommodate the 
characteristics as a whole comprehensively (Muhali, 2019; Unsworth & Mills, 2020) . Assessment 
in 21st century learning is structured and developed to measure student learning achievement, 
which includes knowledge competence (critical thinking and problem solving, creativity and 
innovation, collaboration, communication), intrapersonal competence (team work skills, 
collaboration, communication, cooperation, and coordination), and interpersonal competence (the 
ability to work with others, such as self-management skills, cooperation, effective communication, 
and the ability to maintain emotional relationships with others) (Tan et al., 2020; Unsworth & 
Mills, 2020). Thus, innovative learning in the 21st century creates human resources who are literate 
with information, data and technology needed to face competition in life and the labour market in 
the current and future globalization era. 

Multimodal learning refers to an embodied learning situation involving multiple sensory 
systems and learner action systems (Lustyantie & Arung, 2020; Massaro, 2012). This type of 
learning has traditionally been emphasized by students with learning challenges, and can include 
a variety of visual inputs in addition to text. Images, art, films, videos, and graphic organizers are 
some examples. Auditory input can include text-to-speech synthesizers, various forms of singing 
and musical instruments, rhymes, and spoken language games (Massaro, 2012). In particular, 
multimodal is closely related to language, which is a perspective to approach meaningful 
communication interaction both verbally and nonverbally (Lustyantie & Arung, 2020). 
Furthermore, (Lustyantie & Arung, 2020) mentioned that a meaningful interaction can be 
produced from a simple form of symbol, sign, or symbol, which is usually called a tent system or 
information channel (mode) that is visual, audio, or audio-visual. When it comes to learning, there 
is no "one size fits all". That is, we don't know a strategy that fits everyone. Although this statement 
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seems plausible, the everyday realities of student life in schools are often in sharp contrast to this 
basic teaching. Schools often apply only one strategy that applies to all students. Learning becomes 
monotonous and students find it difficult to develop. Expert teachers will make use of multiple 
modes, rather than blindly following one approach, as this is a way of ensuring that all learners 
experience success as learners (Narey, 2017). There are ways to avoid the rigid set of polarizations 
and find places where teachers can deftly navigate learners' needs while also relying on complex 
research. Clearly, it is possible to respect students' ways of knowing while meeting academic 
standards. It is obvious that modern education today combines theory, research, and practice 
(Narey, 2017). Multimodal experiences, particularly those focused on developing the learner's 
capacity to produce and interpret visual texts, are essential for twenty-first century learning. 
Visually rich digital and media-based texts stand out in educational discourse about preparing 
learners for the global future of the twenty-first century (Victor, 2016). In discussions of learning, 
many early literacy professions also express familiarity with the term multimodality, although not 
necessarily a substantive understanding of its application in practice.  

Throughout history, humans have used visual, auditory, kinesthetics, and sensory 
modalities to generate and consume various forms of text. From ancient storytelling traditions to 
modern web pages on the Internet, people have tried to make meaning through images, sounds, 
gestures, and touch (Eisenmann & Summer, 2020; Narey, 2017; Wu, 2020). Cultural beliefs and 
values influence textual production and consumption because needs and goals are assigned to 
resources, technology, and access. Over time, cultural shifts inevitably trigger changes in textual 
forms and functional modalities for creating meaning. Recently, advances in digital technology 
and widespread media using trigonometry have experienced a recent cultural shift where graphic 
sources (e.g., photos, videos, graphics) serve as the primary form of communication (Lustyantie 
& Arung, 2020; Narey, 2017). From the explanation above, it can be concluded that 21st century 
learning has developed rapidly. The use of a technology-based and internet-based multimodal 
approach is one of the most effective learning methods. According to (Zubaidah, 2019), life in the 
21st century demands various skills that must be mastered by a person, so it is expected that 
education can prepare students to master these skills in order to become successful individuals in 
life (Abu-Ayfah, 2019). Important skills in the 21st century are still relevant to the four pillars of 
life, which include learning to know, learning to do, learning to be and learning to live 
together. Each of these four principles contains specific skills that need to be empowered in 
learning activities, such as critical thinking skills, problem solving, metacognition, communication 
skills, collaboration, innovation and creation, information literacy, and various other skills. 
 
Online English learning  

Technology continues to play a significant role in today's English language classrooms in 
order to promote language development (Hussein & Barzani, 2021). The use of technology in 
current curricula was limited, but it was dominated by the use of Technology Literacy, which was 
prominently included in the components of Assessments, Learning Media, and/or Learning 
Methods (Purnawati & Iskandar, 2019). Though E-learning, with its various terms, has emerged 
since 2002, it is the art and science of integrating a variety of relevant learning materials and 
activities into which students can collaborate and brainstorm (Chaeruman et al., 2020). E-learning 
is a pedagogical technology that encourages students to study in more individualized, active, and 
cooperative ways. Knowledge is no longer passed down from authority but rather constructed in 
an open, changing, and dialogic environment, allowing for the growth of communal intelligence 
(Fandiño & Velandia, 2020). Through the use of media and technology tools, as well as a sustained 
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and dialogic conversation, e-learning focuses on developing and maintaining people's networks in 
their personal contexts.  

The integration of social media as an auxiliary tool for EFL learners to study language 
effectively has been investigated quite a lot in many countries(Irawan et al., 2020; Khan et al., 
2021; Wang & Chen, 2020). It is predicted that the growth of social media in the form of 
instructional such as YouTube and Telegram will be able to supply solutions. YouTube, in addition 
to being a source of entertainment and news, may also be used to study (Irawan et al., 2020; Wang 
& Chen, 2020). Learning English on YouTube was thought to be more flexible, entertaining, and 
participatory than formal classroom learning. However, students who wished to improve their 
English or prepare for English examinations found this casual learning technique to be less 
effective (Wang & Chen, 2020). Other media is Telegram. According to (Abu-Ayfah, 2019; 
Alakrash et al., 2020; Lestari & Wardhono, 2020) the majority of EFL students in higher education 
viewed Telegram as a valuable tool for English language study, particularly vocabulary building. 
In addition, the integration of Telegram Bot API into EFL students' learning progressed 
significantly, and the majority of them were satisfied with this media use (Lestari & Wardhono, 
2020). Moreover, through quassy-experimental design, it has been proved that the telegram is an 
effective teaching tool that stimulates students to acquire vocabulary in a fun way. According to 
the results of the experimental post-test, the report concludes with implications and 
recommendations (Alakrash et al., 2020). Those e-learning media are multimodal media 
comprising text-to-speech synthesizers, various forms of singing and musical instruments, rhymes, 
and spoken language games, and include all visuals, art, films, videos, and graphic organizers. 

 
Islamic teaching materials  

Due to its prominence as a worldwide language for communication, whether in commerce 
or academic, English has been the most popular language to study as a foreign/second language 
for generations (Rehman & Perveen, 2021). The Ministry of National Education of Indonesia states 
that language has a critical role in students' intellectual, social, and emotional development, as well 
as being a key component of academic achievement in all subjects (Apriani et al., 2019). Language 
learning is supposed to assist students get to know themselves, their culture, and the cultures of 
others, express themselves in the language, and discover and utilise their analytical and 
imaginative abilities. Learning English is required to make students able to communicate with 
politeness and courtesy both verbally and in writing for various purposes (e.g., in building social 
ties, enhancing knowledge through data exchange) (Pohan & Malik, 2018). The foundation of 
interaction that must be upheld is the civility principles that apply in a civilized culture. They also 
include tolerance, respect for the other person, the ability to collaborate, confidence, diligence, 
creativity, tenacity, and the ability to adapt to kindness and honesty (Pike et al., 2020). 

Teaching materials, according to the Indonesian Ministry of National Education (2011: 2), 
are all forms of materials used to assist teachers in carrying out the educational process (Apriani 
et al., 2019; Ratih & Taufina, 2019). The materials are also a collection of materials that are 
arranged systematically so as to create an environment or atmosphere that allows students to learn. 
Those consist of printed materials and interactive teaching materials (Sarip et al., 2018). The 
teaching materials used in the educational process will determine the achievement of each of the 
basic competencies proclaimed. Likewise, teaching materials can be an effective means of 
instilling character or moral values (Boeriswati, 2013). Teaching materials that meet good criteria 
can give birth to an efficient educational process (Ratih & Taufina, 2019). On the other hand, if 
the teaching materials do not match the criteria, there will be various cases in education. However, 
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the teaching materials used should not only help the educational process but also look at the overall 
achievement of the basic competencies to be achieved as stated in the 2013 Curriculum. Indeed, a 
number of schools have begun to emerge that integrate values into religious and general science 
(Djamdjuri & Wulandari, 2018; Rohmah, 2012). As many scholars believe that if someone is 
desperate to learn English as a second language, he must be open to the language and comfortable 
using it in everyday situations, as all native speakers do (Assiddiq, 2019; Rehman & Perveen, 
2021; Umirova, 2020). 

The use of Islamic materials in learning is intended to balance the current flow of 
communication and information (Cahyo et al., 2019; Darmayenti et al., 2021). With the massive 
internet media, it opens up opportunities for students to be able to access various information 
without filters. For this reason, in addition to having expertise according to 21st century 
competencies, students need to be equipped with Islamic characters and an understanding of good 
religious principles (Rohmah, 2012; Sih, 2020). To obtain good character values, it is necessary to 
select teaching materials that are in accordance with the identity background of the students (Pohan 
& Malik, 2018). Especially if it is associated with the identity of the majority of Indonesians as 
Muslims (Kendiani, 2020). Religious teachings are believed to be the main reference for 
inculcating character values that are in accordance with the identity of a nation that believes in the 
one and only God (Suprayitno et al., 2019; Ummah, 2019). Islamic values can be integrated into 
language teaching through the use of teaching materials (Djamdjuri, 2020; Sarip et al., 2018). As 
such, those teaching materials can also contain cultural values and affect students' lives (Lekawael 
et al., 2018). 

In terms of improving students' English skills, researchers used a multimodal approach 
through utilizing Islamic teaching materials in the form of online videos by English native speakers 
from Youtube that discuss Islamic themes. From this material, it would develop into class 
discussions and questions and answers that would involve English language skills in terms of 
listening, reading, speaking and writing. In addition, students were also asked to present and 
provide comments and conclusions on the materials they were studying. Integrating Islamic values 
into teaching English could lead students to have a better attitude towards English (Rohmah, 2012). 
Several previous studies have mentioned the effectiveness of Islamic teaching materials in learning 
English (Anshari & Widyantoro, 2020). Islamic materials which are integrated into English 
learning can attract students' interest (Djamdjuri, 2020; Gusmuliana et al., 2020). As well the use 
of Islamic film or movie can increase students' motivation in learning English (Djamdjuri & 
Wulandari, 2018). It can increase students' learning motivation in addition to improving their 
interest in learning. 

 
Research methodology 

This study was conducted using a descriptive qualitative approach (Creswell & Creswell, 
2018; Huges, 2003; Mills & Gay, 2018). Regarding this, a survey, followed by an open-ended 
interview was made at the Islamic Broadcasting program, Faculty of Islamic Religion, at one of 
the Islamic Universities in Bogor, Indonesia, in the academic year 2020/2021.  For this purpose, a 
holistic approach was applied to investigate how students perceive the incorporation of Islamic 
materials in the English learning delivered online. The data derived from 47 students (21 male and 
26 females) were analyzed to provide conclusions based on the results of questionnaires and 
student interviews.   

The interview was made after administering the questionnaires to verify the students’ 
responses.  For this purpose, the interviewees were selected in line with the types of questions and 
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five out of forty- seven responses were randomly chosen to represent the whole respondents. In 
this regard,  three open-ended interview questions were raised to find out the students’ perspectives 
on the use of Islamic English materials delivered through multimodal approach in the teaching of 
English.  

The derived data were analyzed using systematic analysis procedures (Gall et al., 2007). 
This form of analysis starts with reading and comprehending the entire data set, coding the entire 
data set, storing the coded data in the matrix, and selecting key categories among sub-themes. The 
data from questionnaires are presented using charts and descriptions, while the interview findings 
are presented using R1 (participant number 1), R2 (participant number 2), and R3 in that sequence. 
The result report is divided into 2 columns: participants on the left and their extracts on the right. 
 
Finding and discussion 
Finding 

As noted, the data were derived from the questionnaires and verified through interviews on 
learning English using Islamic materials. There were 47 students majoring in the Islamic 
Broadcasting Program in the Faculty of Islamic Religion Semester 2 in the academic year 
2020/2021 who took English classes delivered online. Online or distance learning was conducted 
due to the pandemic condition in this era. Based on the data obtained, the authors analysed the 
results of this study into two main parts: 1) the results of a questionnaire regarding students' 
perspective on the learning of English using Islamic materials and 2) the results of interviews 
revealing students' perspective on the application of multimodal approach. 

 
Learning English using Islamic materials  

From the results of data collection, the following data was obtained from the questionnaire.  
Question number 1: Are you interested in using Islamic materials in learning English? 

The data from Figure 1 shows a total of 47 responses. It can be broken down into the 
following categories based on the 47 respondents who responded: A total of 28 people or 59.6% 
of respondents expressed that they were interested in. There were 14 respondents or 29.8% stated 
that they were very interested in. Then there were 5 respondents or 10.6% stated less interested in. 
From this data, the researchers concluded that most of the respondents or 59.6% were interested 
in. Moreover, there were 14 respondents or 29.6% were very interested in using Islamic materials 
in learning English. From the calculation of the data, it can be concluded that most of the 
respondents or 89.4 % were attracted to using Islamic materials. It can be apparent from the 
following Figure 1: 
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Figure 1. Students' interest in using Islamic material in learning English 
 

Question number 2: Do Islamic materials help you improve your English skills?  
The following Figure 2 shows the 47 respondents who gave responses. It can be broken 

down into the following categories: There were 9 respondents or 19.1 % stated that Islamic 
material was very helpful for them. A total of 30 people or 63.8% of respondents stated that Islamic 
materials helped them. Then there were 8 respondents or 17% stated that those were not really 
helpful. From this data, the researchers concluded that most of the respondents or 82.9% stated 
that Islamic materials facilitated them in improving their English language skills, as it can be 
perceived from the following Figure 2: 

 

Figure 2. Islamic materials improve English language skills 

Question number 8: Are you interested in the Islamic material created by your lecturer through 
multimodal approach (a combination of text, images, sound, video and web)? 

The following Figure 3 question number 8 shows from the 47 respondents who gave 
responses, it can be broken down into following categories: There were 10 respondents or 21.8 % 
stated that Islamic material created using multimodal digital approach is very interesting for them. 
A total of 33 people or 70.2% of respondents stated that they were interested in. Then there were 
4 respondents or 17% stated that they were not interested in. From this data, the researchers 
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concluded that most of the respondents or 91.5% stated that Islamic materials created using 
multimodal approach are fascinating, as it can be perceived from Figure 3: 
 

 

Figure 3. Students’ interest in Islamic material created using multimodal digital approach 

Question number 9: Are you happy with the choice of words, pictures, videos, sounds and the web 
made by the lecturer? 

The following Figure 4 shows from the 47 respondents who gave responses, it can be 
broken down into following categories: There were 38 respondents or 80.9 % stated they are happy 
with the choice of words, pictures, videos, sounds and the web made by the lecturer. A total of 7 
people or 14.9% of respondents stated that they are happy. Then there were 2 respondents or 4.3% 
stated that they were not really happy. From this data, the researchers concluded that most of the 
respondents or 95.8% stated that learning materials created using multimodal approach made 
students joyful and pleasure. The following Figure 4 shows the detail. 

 
 

Figure 4. Students’ interest in materials chosen and presented using multimodal digital book 

Furthermore, from the results of the interviews, the data was analyzed to represent the 
respondents as a whole. The answers were also classified according to the type of questions. To 
find out the respondent's perspective on the use of Islamic English material, the researchers gave 
three interview questions that were open-ended questions. From the 47 respondents who gave a 
response, the researchers randomly chose the answers from 5 respondents to be analyzed. The 
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following are the findings and discussion: 

Question 1: What do you think about learning English using Islamic materials? Respondents 
gave their answers as follows: 

Participants  Extracts 
R7  Add insight in language 
R16  Alhamdulillah, happy 
R23 In my opinion, learning English with an Islamic theme will not only gain knowledge in English, 

but we will also gain knowledge about Islam at the same time. So we get double knowledge in 
this lesson 

R31 Help us in explaining our understanding of Islam, using English. this is in accordance with the 
purpose of this study program, namely da'wah 

R44 Very insightful 
 
Question 2: What do you think about learning Islamic English through multimodal-based online 

media? The respondents’ answers are as follows: 

Participants  Extracts 
R7   It is very interesting and innovative in learning 
R16  Interested, God willing, easy to understand 
R23   I think it really sharpens creativity, thank you for the learning method in this semester 
R31 Indispensable, but must be reactionable (directly interactive). So, like two-way   

communication 
R44  Effective for improving learning 
 
After presenting the data from the set of questionnaire and interview dealing with the use of 

Islamic materials in English teaching, the next section presents the data about learning English 
through multimodal approach. 

Learning English through multimodal approach 
Concerning with learning English through multimodal approach, the data were gained from 
questions number 3, 4, 5, 6 and 7, such as presented in the following descriptions and charts. 
Question number 3: Are you interested in learning English online? 

The next Figure 5 shows a total of 47 participants who gave responses. It can be detailed 
as follows: A total of 25 or 53.2% of respondents expressed interest in. There were 3 respondents 
or 6.4% stated that they were very interested in. Then there were 18 respondents or 17% stated 
that they were not interested in. Then, 18 respondents or 38.3 % and 1 respondent or 2.1 % stated 
they were not really interested. From this data, the researchers concluded that most of the 
respondents or 60 % were interested in using online Islamic materials in learning English, while 
40 % felt that they prefer to learn face-to-face in the classroom. To make it clear, let us see Figure 
5 below: 
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Figure 5. Learning English online 

Question number 4: What learning media do you use most often for learning English online? 
Figure 6 shows a total of 47 responses who gave responses. It can be detailed as the 

following categories: There were 28 respondents or 59.6 % chose YouTube. A total of 9 people or 
19.1% of respondents chose Film/Movie. Then there were 5 respondents or 10.6% chose audio, 
radio or music. 5 respondents or 10.6% chose communication. For more details, see the following 
Figure 6. 

 
 
 

Figure 6. The most frequently used learning media in learning English 

Question number 5: What communication media do you often use in learning? 
A total of 47 responses are shown in Figure 7. Zoom was chosen by 24 people, or 51.1 % 

of total respondents. The Telegram was chosen by 23 respondents, or 48.9% of those who 
responded. See the figure 7 below for further information. 
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Figure 7. The most frequently used communication media in learning  

 
Question number 6: Are you happy with the choice of words, pictures, videos, sounds and the web 
made by the lecturer? 

Figure 8 shows a total of 47 responses who gave responses. It can be detailed into the 
following categories: There were 32 respondents or 68.1% felt happy. A total of 6 people or 12.8% 
of respondents selected to feel very happy. Then there were 7 respondents or 14.9% felt not really 
happy. 2 respondents or 4.3% chose stated unhappy. For more details, see the following Figure 8. 

 

Figure 8. Students feeling in Islamic materials using multimodal approach 

Question number 7: How easy is it to access the material? 
Figure 9 shows a total of 47 responses who gave responses. It can be detailed as the 

following categories: There were 33 respondents or 70.2% felt it was easy to access. A total of 5 
people or 14.9% of respondents felt very easy to access. Then there were 5 respondents or 14.9% 
felt it was not really easy to access. From this data, the researchers concluded that most of the 
respondents or 85.1 % felt easy to access. For more details, see the following Figure 9: 
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Figure 9. Students feeling in accessing materials using multimodal approach 

In addition, the results of the interview question number 3 are presented below. 
Question 3: What kind of English learning do you expect during a pandemic? Respondents' 

answers were as follows: 
 

Participants    Extracts 
R7        Improve language skills in learning media using telegram 
R16  related to Islam and hopefully it will be more effective in the future 
R23 Judging from the current condition I can only hope for learning via zoom or google meet. I 

hope there will be direct interaction between lecturers and students both in Google 
meet/zoom media in this pandemic era, even if only once or several times, so that it is hoped 
that learning can take place between lecturers and students getting to know each other 

R31 By using zoom or similar applications, and interacting with lecturers and friends in English 
R44 Face to face via zoom and better for more interaction between lecturers and students 

 
Discussion 

Dealing with learning English using Islamic materials, the data were gained from the 
questionnaire items number 1, 2, 8 and 9. Based on the findings from the question no.1, it can be 
stated that the majority of respondents (89.4%) were interested in using Islamic materials. The 
findings are consistent with prior study, which found that students were focused on learning 
English using Islamic resources (Djamdjuri, 2020; Gusmuliana et al., 2020; Rohmah, 2012). As 
well, from the question no.2, the researchers concluded that most of the respondents or 82.9% 
stated that Islamic materials facilitated them in improving their English language skills. As it has 
been proven previously that the use of Islamic materials in teaching English is effective in helping 
the students understand the materials (Anshari & Widyantoro, 2020). In addition, from question 
no. 8, the researchers concluded that most of the respondents or 91.5% stated that Islamic materials 
created using multimodal approach are fascinating. This finding proved that the learning materials 
through multimodal design is very interesting to the students (Eisenmann & Summer, 2020; 
Sakulprasertsri, 2020; Wu, 2020). Moreover, from question no.9, the researchers concluded that 
most of the respondents or 95.8% stated that learning materials created using multimodal approach 
made students joyful and pleasure. It was had been proven by some research  (Nagy, 2020; 
Unsworth & Mills, 2020). 

Furthermore, to support the finding from the questionnaire, the answers of the five 
respondents selected randomly from the data were gained through interview dealing with the use 
of Islamic materials in learning English are as follows: The question number 1 indicate that the 
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five respondents agree with the use of Islamic material in learning English because it can add 
Islamic insight as well as increase English skills. This is in line with the results of previous research 
which states that teaching materials may have the content of Islamic values that are integrated into 
language teaching (Lekawael et al., 2018; Sarip et al., 2018). As well as that, textbooks or teaching 
materials containing cultural values may affect students' lives positively (Anshari & Widyantoro, 
2020). Moreover, the answers of the five respondents to the question number 2 indicate that they 
are very interested in doing multimodal-based learning through multimodal media such as the use 
of YouTube because it is easier to understand, add insight and video media can be viewed 
repeatedly. This is consistent with previous findings which stated that the use of multimodal media 
such as Youtube can increase students' interest in learning English (Simanjuntak et al., 2021; Wang 
& Chen, 2020). In addition, Islamic movies are effective at increasing students' learning 
motivation (Djamdjuri & Wulandari, 2018). 

Dealing with learning English through multimodal approach, the data were gained through 
the questionnaire items number 3, 4, 5, 6 and 7. The question number 3 stated that a total of 28 or 
59.6% of respondents expressed interest in and very interested in. This condition refers to the 
situation of a pandemic nowadays in which many of the students expected to have direct learning. 
Hence, effective media would make students easier to understand and enjoy the learning process. 
This is in line with the opinion which states that individuals have tried to make meaning through 
images, sounds, gestures, and contact from old literary traditions to modern web sites on the 
Internet (Liang & Lim, 2020; Narey, 2017). Moreover, from question number 4, the researchers 
concluded that most of the respondents chose to use YouTube media for learning English. The use 
of YouTube and films/movies attracts a lot of students' interests, including in learning English. 
This is in line with the findings of some previous research  (Djamdjuri & Wulandari, 2018; Irawan 
et al., 2020; Wang & Chen, 2020). In addition, from question number 5, the researchers inferred 
from this data that the majority of respondents prefer to study through Zoom, then Telegram. As 
it was stated by (Abu-Ayfah, 2019; Alakrash et al., 2020; Lestari & Wardhono, 2020) that 
Telegram is an effective media as well as Zoom in learning English. None of the students prefer 
WhatsApp and LMS media in this case. From the question number 5, the researchers concluded 
that most of the respondents or 80.9 % felt happy and the digital book attracts a lot of students' 
interests in feeling happy and joyful. This is in line with the view of  (Djamdjuri & Wulandari, 
2018; Irawan et al., 2020; Wang & Chen, 2020). For the question number 7, it proves that easy to 
access was one of the features of digital media (Handayani et al., 2020; Irawati, 2018; Tóth, 2021). 
Furthermore, the answers from the three respondents on the interview question number 3 show the 
importance of communication and interaction between lecturers and students, both when learning 
is carried out online and offline. Based on previous research, learning English is required to make 
students able to communicate politely and politely both orally and in writing for various kinds of 
needs (e.g., in building social ties, improving knowledge through data exchange) (Unsworth & 
Mills, 2020). The values of politeness that apply in the community, civilized manners become the 
basis of communication that must be upheld, also include tolerant behavior, respect the 
interlocutor, able to work together, confident, diligent, creative, tenacious, and capable of adapting 
to gentle, and this will be more effective if learning can be performed offline or face to face (Pike 
et al., 2020; Pohan & Malik, 2018; Sih, 2020). 
 
Conclusion  

This research is a study that aims to find out students' perspectives on learning English 
using online Islamic materials through a multimodal approach. From the data and analysis that 
have been completed from the results of the questionnaire regarding the students' interest in 
learning English using Islamic materials, it can be concluded that: 1) most of the respondents are 
interested in using Islamic materials in learning English, 2) most of the respondents state that 
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Islamic materials helped them to improve their English language skills, 3) most of the respondents 
are interested in using online Islamic materials in learning English, 4) Most of the respondents 
chose to use YouTube media for learning English through a multimodal approach. The use of 
YouTube and films/movies gets a lot of students' interests, including in English learning. 5) The 
majority of respondents choose Zoom and Telegram as a medium of communication in English 
learning. In addition, the respondents state that the learning carried out with this multimodal 
approach is very interesting, very good, and can help them learn English. Respondents are 
motivated to learn to use a multimodal approach, especially through the use of Islamic videos with 
native speakers through online media originating from YouTube and multimodal Islamic digital 
books. 

The results of interviews revealing students' perspectives are: 1) Students agree with the 
use of Islamic materials in learning English because it can add Islamic insight as well as increase 
English skills, 2) they are very interested in doing multimodal-based learning through YouTube 
and digital books because those are interesting, effective and sharpen creativity, 3) the responses 
show the importance of communication and interaction between lecturers and students, both when 
learning is carried out online and offline. Students want to, and while learning is doing online, it 
is expected that direct interaction between lecturers and students can continue to function well. 
Hence, the use of multimodal-based materials provides interactive opportunities between lecturers 
and students as the Islamic materials attract students to learn English. 
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