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Abstract. Students nowadays are accustomed to vast yet short information coming from 
various digital platforms. This affects their concentration span in a negative way and causes 
a difficulty in focus, including reading a longer text. This study aims to investigate how 
extensive reading practice improves students’ motivation in reading. Specifically, this study 
aims to elaborate students’ experience in English for General Reading subject, how far the 
extensive reading practice can increase students’ reading efficacy, and what impact the 
practice gives to students’ curiosity on specific topics. The finding is expected to uncover 
new possible ways, which educators can implement to match varied learning needs by 
optimizing the effectiveness of the activity. Data of this phenomenology study was taken 
through observation during the class and online questionnaire as the class evaluation after 
the class has finished. A number of semi-structured interviews were also conducted to a 
number of students to gain a deeper understanding of the phenomena. The interviews are 
transcribed, coded, and analysed using thematic analysis. This study found that extensive 
reading practice helps students improving their reading motivation in general, through 
enjoyment on familiar subjects, reading efficacy, as well as engagement on new topics.  
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INTRODUCTION  

The striking development of digital communication technology has 
affected human interaction greatly (Saykili, 2019). Internet allows people to interact 
globally without having boundaries in space and/or time, making it possible for 
them to communicate across nations anytime they wish to. This unlimited 
opportunity is also supported by the emergence of new media, whether it is a text, 
audio, video, or even audio-visual media. They are all designed to ease human 
interaction across space and/or time. 

This huge shift of media leads to a change of people nature regarding to 
accessing information (Abington-Pitre, 2020; Asif & Yang, 2021). Different from 
printed media, from which people need to wait for a certain period of time to 
perceive information across nations, thanks to internet, people now can access 
information across the world live. Thousands of online media and platforms allows 
them to get any information they are interested in just one click away. The variety of 
information types, from the traditional text-based, audio like podcasts, visual like 
photos, and audio-visual like videos also offers their audience to choose which type 
of information they prefer the most. Text-based information requires a relatively 
higher concentration to be processed compared to audio-visual type (Bărbuceanu, 
2020). These days, many media are even racing up to grasp most audiences by 
“entertain”-ing them through a-less-than-a-minute video content. This plethora of 
information, not to mention the vast yet compact content, unfortunately decrease 
the young generation attention span, making them difficult to focus on the boring-
text-based-type of information (Al-Sharqi & Abbasi, 2020). 

Youths’ preference, especially Generation Z’s, to “brain-friendly” media, 
like short videos (Jambulingam et al., 2018), can affect their academic performance. 
Meanwhile, to perform well in their academic life, students are required to read a lot 
of academic sources (Abington-Pitre, 2020), which mostly will be in a form of books 
and journal articles. If they have little motivation in reading or find it difficult to 
grasp information from text, students will face a great challenge in their study.  

Reading is essential for students, especially in the academic context. 
Students undoubtedly need reading in order to succeed in their study (Abington-
Pitre, 2020). Aside from other interactive media used in the learning process, 
students are required to gain knowledge by absorbing information provided on 
their reading materials, whether in a form of books, modules, or journal articles. 
However, regardless their disciplines, students of higher education often still 
encounter difficulties in grasping the essence of academic text, whether in 
understanding key concepts and/or the general content of journal articles 
(Hamilton, 2018). 

When it comes to reading, motivation is described as the individual's 
personal goals, values, and beliefs about the topics, processes, and outcomes of 
reading (Gunobgunob-Mirasol, 2019). Reading motivation positively correlates with 
reading engagement. This happens from the existence of strong association 
between reading motivation and reading for a lengthy period of time during 
students’ learning journey (Ro, 2016). This engagement leads to students’ success, 
especially in language learning. This because motivation is one of the affective 
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domains of language learning that plays a critical role in L2 reading proficiency (Ro, 
2013). When students do not possess any struggle in reading, it is possible for them 
to gain more in learning any discipline. 

Reading motivation is a key factor that affects students' reading 
proficiency, academic achievement, and cognitive development (Wigfield & Guthrie, 
2000). Research suggests that students who are motivated to read tend to read 
more, comprehend better, and achieve higher academic success than those who 
lack motivation to read (Klauda & Guthrie, 2015). 

Intrinsic motivation is particularly significant in reading motivation. When 
students have intrinsic motivation, they read for enjoyment and personal interest 
rather than to fulfil external requirements or expectations (Wigfield & Guthrie, 
2000). Intrinsic motivation is a more robust predictor of reading proficiency and 
academic achievement than extrinsic motivation (Klauda & Guthrie, 2015). 

Several recent studies have investigated the relationship between reading 
motivation and academic achievement. A study by Pekrun, Elliot, and Maier found 
that reading motivation is a significant predictor of reading achievement in primary 
school children (Pekrun et al., 2009). Another study by Klauda and Guthrie revealed 
that reading motivation positively predicts reading comprehension in adolescents 
(Klauda & Guthrie, 2015). Furthermore, a study by Scheifele, Schaffner, and Moller 
found that reading motivation has a positive impact on students' text 
comprehension and knowledge acquisition (Schiefele et al., 2012).  

These evidence supports the significance of reading motivation for 
students. Students who are intrinsically motivated to read tend to read more, 
comprehend better, and achieve higher academic success than those who lack 
motivation to read. It is essential to promote reading motivation in schools and 
encourage students to read for pleasure and personal interest. By doing so, 
students can develop a love for reading, leading to better reading proficiency and 
academic achievement. 

The term extensive reading has been existed for decades. In its early 
emergence, it is mostly related to a large amount of reading activity aiming to get a 
thorough understanding of the content (Palmer, 1964). Unlike intrinsic reading—in 
which students should gain complete and detailed understanding towards the texts, 
extensive reading focuses on getting thorough understanding of the matter 
(Bamford & Day, 1997). Further, extensive reading is like an everyday skill where one 
becomes more fluent and skilful only when they do and practice it more (Bamford & 
Day, 1997). To make it specific, there are ten characteristics needed to be 
considered to hold a successful extensive reading (Day et al., 1998): (1) students 
read as much as possible; (2) varied materials on a wide range of topic should be 
available; (3) freedom to choose what to read; (4) reading purposes are related to 
pleasure, information, and general; (5) reading is its own reward; (6) reading 
materials are suitable for students’ language proficiency level; (7) reading is 
individual, silent, and at students’ own pace or time preference; (8) reading speed is 
generally faster since students find it easy to understand; (9) teacher explains the 
purpose, methods, and what to expect from the program before it starts; and (10) 
teacher should be the ‘reader’ role model for students.  
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Extensive reading is a reading approach that involves reading a large 
number of texts that are interesting, comprehensible, and easy to read. The primary 
goal of extensive reading is to improve reading fluency, comprehension, and 
motivation. According to previous research, extensive reading is an effective way to 
promote reading motivation in students. Extensive reading enables students to 
choose what they want to read, leading to an increase in their intrinsic motivation to 
read (Yamashita, 2013). 

One of extensive reading goals is to boost students’ familiarity on reading. 
It is suggested that frequent pleasure reading is capable to lower readers’ fears of 
reading itself, whilst also increasing motivation in general (Ro, 2013). Once the 
anxiety is reduced, seen from readers confidence, efficacy, ease, and enjoyment 
towards reading activity, the motivation should then be enhanced (Ro, 2013), which 
is beneficial for students’ learning process.  

Some studies have investigated the effectiveness of extensive reading in 
enhancing students' reading motivation. For example, a study by Ro and Kim found 
that extensive reading significantly increased the reading motivation of Korean 
students (Ro & Kim, 2022). Another study by Kim revealed that Korean university 
students who participated in an extensive reading program showed an 
improvement in their reading motivation (Kim, 2012). Similarly, a study by Wang and 
Kim found that extensive reading increased the motivation of Chinese EFL students 
to read in English (S. Wang & Kim, 2021). The research evidence from recent studies 
supports the effectiveness of extensive reading in enhancing students' reading 
motivation. By providing students with a wide range of interesting, comprehensible, 
and easy-to-read texts, extensive reading can help students develop an interest for 
reading, leading to better reading proficiency. Therefore, extensive reading should 
be promoted in schools as a way to enhance students' reading motivation. 

A number of study has been conducted on extensive reading. Aside from 
elaborating how the practice is beneficial in general (Bamford & Day, 1997; Apple, 
2005), some discussed on how it helped unmotivated readers (Ro, 2013; Abington-
Pitre, 2020). There are also evidence showing how extensive reading is capable to 
help students improve their academic achievement (Edy, 2013; Wu, 2011). However, 
the exploration on how extensive reading helps students from their own story 
during the experience is still limited. By understanding students’ personal narratives 
and reflections, researchers and educators can gain some knowledge on a number 
of affordances and challenges that arise from the practice. Thus, this study aims to 
explore how extensive reading practice can help students improving their 
motivation in reading based on students’ own experience. Specifically, it elaborates 
students’ extensive reading experience in English for General Reading subject, how 
far the practice can increase students’ reading efficacy, and what impact the 
practice gives to students’ curiosity on specific topics. The finding is then expected 
to help uncover new potential strategies, optimizing the practice effectiveness, to 
be tailored by educators to meet diverse learning needs.  
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RESEARCH METHOD 

Research Design 

This study used a qualitative descriptive approach to answer how extensive 
reading activities help students enhancing their reading motivation based on their 
own experience.  

Participants 

The subjects of this study were 30 students who took English for General 
Reading subject during odd semester 2021/2022. This class was delivered online in 
the middle of pandemic. English for General Reading was a reading class offered to 
freshmen on their first semester at an English study program in one of prominent 
universities in Indonesia. This subject aims to introduce students to various reading 
materials in English whilst also introducing them to college life through various 
reading topics and materials. Beside synchronous meetings, students were also 
required to read an article per week to make reading become a habit. 

Data Collection 

Data were collected by doing observation (Ekka, 2021) during the class and 
through online questionnaire (Andrade, 2020) as the class evaluation at the end of 
the semester. Observation was done especially towards students’ attitude to the 
class in general, seen through their enthusiasm, participation, and engagement. The 
open questionnaire was used to see students’ opinion and experience related to the 
class. A virtual semi-structured interview (Adeoye-Olatunde & Olenik, 2021) was also 
conducted to eight (8) students to gain a deeper understanding of the phenomena, 
especially related to their reading motivation before and during the class. These 45-
60-minute-interviews were conducted via video conference which were recorded 
with the consent of the respondents. 

Data Analysis 

The analysis was started by transcribing interview data. Data obtained from 
the observation, questionnaire and interview were then analysed using thematic 
analysis techniques (Nowell et al., 2017). This technique is used to find patterns from 
the collected data which is then used to look for potential categories. The steps 
included: (1) understanding the data set by reading and understanding the 
responses obtained; (2) precoded by attaching labels to different parts of the text; 
and (3) generate patterns by grouping different codes (Javadi & Zarea, 2016). Data 
taken from the questionnaire as well as interview were presented as it was without 
any changes on the grammatical aspects. Triangulation of interview data was then 
carried out to check the validity of the interpretation. The findings obtained were 
then compiled to look at how extensive reading improves students’ motivation in 
reading, by looking at students’ experience related to reading in the class, how far 
the extensive reading practice can increase students’ reading ability in general, and 
what impact the practice gives to students’ curiosity on specific topics. 
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RESULT AND DISCUSSION 

Students’ reading motivation from extensive reading experience 

English for General Reading was a reading class offered to first semester 
students of an English study program in higher education level. During the course, 
students were provided with plenty of reading materials. The reading materials 
chosen were mostly the ones that also support them as a new college student. 
Aside from reading materials available on the provided module, students were also 
required to read an article per week to boost their reading habit (Day et al., 1998). 
The articles should be varied in topics but still related to students’ or youth life in 
general. Those might be about college life, study tips, pop science, idols, or trivia. 
This out-of-class reading activity would then be brought up on the class. Before 
going to the syllabus material, students were invited to talk about the article they 
had read the week before. Aside from the content, they could share about what 
they liked or disliked about the article, their feeling after reading the article, and/or 
what their opinion towards the article in general. Overall, students were engaged 
during their discussion. They willingly shared their experience, while others also 
gave their comment and feedback towards others’ sharing. 

Motivation involves the mental and emotional processes that underlie a 
person’s decision to act and the intensity in with which to continue doing 
(Kirchhoff, 2013). By conducting the appropriate learning instruction, students’ 
reading motivation can be encouraged (Ro, 2013; S. Wang & Kim, 2021). The 
feedback from students showed that extensive reading experiences and structured 
reading programs could enhance students' reading motivation. 

“I like reading article activities when the article is fun and inspiring so I could 
enjoy read it no matter how long it is.” (S12) 

This suggested that the motivational aspect of reading is related to the 
content's relevance to students' interests (Wigfield & Gladstone, 2019). Students 
were more likely to be motivated to read when the reading material was related to 
their interests or experiences. These ‘fun’ materials led to students’ engagement to 
the reading activities. When teachers were able to provide students with reading 
material that they found enjoyable and relevant, it significantly improved students' 
reading motivation (Wigfield & Gladstone, 2019).  

It is clear that when teachers could provide students with reading material 
that is engaging, relevant, and challenging, it could improve their motivation to 
read. This was particularly true for extensive reading experiences and structured 
reading programs, as they provide students with a wide range of reading materials 
and activities to choose from, increasing the likelihood of finding material that 
resonated with their interests. The feedback from the students and previous 
research both highlighted the importance of providing students with engaging and 
relevant reading materials to enhance their reading motivation. By doing so, 
teachers could help cultivate an interest of reading in their students and increase 
their overall success in academic and personal pursuits. 
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The frequent reading outside the class also improved English for General 
Reading students’ enthusiasm related to the reading activity. The practice even 
brought new interest to them. 

“… general reading can also make me more have enthusiast to read because 
honestly, I'm a kind of listening person at the first time. However, day by day, I 
became more enthusiast in reading more than before.” (S16) 

Student (S16) noted that general reading had made him become more 
enthusiastic about reading, despite initially being more of a listener than a reader. 
The continued practice of reading had even brought about a new interest in reading 
for him. Frequent exposure to reading was proven can have a significant impact on 
students' reading motivation and success in reading (Golinkoff & Hirsh-Pasek, 2016). 
This evidence suggested that frequent exposure to reading could have a significant 
impact on students' reading motivation and success in reading. Therefore, it is 
crucial for teachers to encourage students to engage in regular reading activities 
and provide them with a variety of engaging reading materials to create a love of 
reading and support their academic and personal growth. 

Moreover, extensive reading practice throughout the class also improved 
students motivation as well as their knowledge in general. 

 “Before taking part in this class, I don't really read much, if at all … However 
throughout this class, I have learned to broaden the topics I read and to 
become more diligent when it comes to reading.” (S24) 

Student (S24) noted that before the class, they did not read much. 
However, throughout English for General Reading class, she learned to broaden the 
topics she read and became more diligent when it came to reading. 

This comment aligned with previous research which found that structured 
reading programs that offered a variety of reading materials and activities could 
significantly enhance students' reading motivation (Barton et al., 2020). Students 
who participated in the structured reading program are proven possess a greater 
interest for reading, improved comprehension skills, and a better understanding of 
reading strategies. 

Overall, the evidence provided aligned with previous researches, indicating 
that extensive reading experiences and structured reading programs could enhance 
students' reading motivation. When students were exposed to reading materials 
that are engaging, relevant to their interests, and offered in a structured program, 
they were more likely to develop a love for reading, which could lead to improved 
academic and personal growth.  

Extensive reading practice in increasing students’ reading efficacy 

Being one important element of motivation, self-efficacy positively 
correlates with motivation of individuals (Carroll & Fox, 2017; Yang et al., 2018). 
Bandura’s concept of self-efficacy emphasises people’s beliefs in their capabilities to 
attain goals through actions, which influences perseverance, resilience, and skill 
progress through time (Bandura et al., 1999). Aside from proving that extensive 
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reading improved students’ motivation in reading, this study also found that the 
practice could improve students’ reading efficacy. 

“But because of this class I slowly started to be able to read novels as well as 
articles, and that made me happy.” (S1) 

Student (S1) suggested that he experienced a positive emotional response 
to their improved reading skills, which could be an important motivator for 
continued reading and further skill development. The enjoyment and satisfaction 
that student (S1) felt from being able to read different reading materials: novels and 
articles, suggested that extensive reading could not only enhance his reading 
efficacy, but also increase engagement and enjoyment in reading activity. 

Other student noted that they were able to gradually read novels as well as 
articles and this progress made them happy. 

“… when I can finish them it feels very fun.” (S3) 

Student (S3) also expressed enjoyment in completing reading materials, 
indicating a sense of accomplishment in her reading ability.  

Both statements by student (S1) and (S3) were in line with the notion that 
extensive reading practice significantly improved students' reading efficacy, 
including motivation and self-confidence towards the skills (Yılmaz et al., 2020; 
Zhang & Milton, 2022). Extensive reading practice also enhanced students' reading 
proficiency and positively influenced their attitudes towards reading, not only 
improved students' reading efficacy but also had a positive impact on their 
motivation to read (C. Wang et al., 2012). 

The feedback provided by students (S1) and (S3) showed a gradual 
improvement in their reading ability. Meanwhile, the enjoyment that (S3) expressed 
in completing different reading materials was consistent with the positive attitude 
towards reading that was observed in previous study (Zhang & Milton, 2022). This 
evidence suggested that extensive reading practice could not only increase 
students' reading efficacy, but also could lead to a sense of accomplishment and 
enjoyment in reading. 

Extensive reading impact on students’ curiosity on specific topics 

Motivated students will willingly explore challenging topics or reading 
materials, satisfying their curiosity. Even without incentives, motivated students 
engage in and enjoy reading activities to measure their foreign language reading 
skills, and they are prepared to put in extra effort to comprehend tough reading 
sections (Indrayadi, 2021). This will undoubtedly bring valuable benefits to their 
academic journey. The feedback from students taking English for General Reading 
also showed that extensive reading activity gave positive impact on their curiosity 
on specific topics. 

“… It's like an article that praises me to be an fiction bookworms.” (S6) 

As stated by student (S6), reading can lead to a sense of identity—such as a 
‘bookworm’, and a feeling of being praised for one's interest in books which 
indicated that someone were open with new knowledges—including fiction. This 
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was in line with a notion that extensive reading could be associated with curiosity 
(Lake, 2014), providing the students the opportunity to explore the possibilities.  

Aside from encouraging students to enjoy new knowledges, extensive 
reading provided ample opportunities for students to challenge them with further 
level of language learning, one of which by pushing them to face new vocabularies. 
Encountering new words and phrases in a meaningful context regularly would help 
them acquire plenty of new vocabularies. This exposure to new language helped 
them expand their vocabulary and improve their reading comprehension. According 
to a student's feedback, the extensive reading activity in English for General 
Reading class had a positive impact on their language acquisition, particularly on 
their vocabulary building. 

“I'm more into vocabulary after reading the article.” (S15) 

Student (S15) noted as being more into vocabulary after reading the article, 
indicating the impact of extensive reading on language acquisition. This supported 
the idea that extensive reading could significantly improve vocabulary knowledge 
and reading comprehension (Kim, 2012). This showed that extensive reading 
activities in the classroom had the potential to positively impact language 
acquisition, particularly related to vocabulary building, which can lead to overall 
improvement in students’ reading comprehension. 

Further, extensive reading provided students with exposure to various 
reading materials, which can help them explore different topics and broaden their 
understanding of various subjects. 

“By reading new article every weeks, I guess that can make open my mind 
related to the certain issue” (S16) 

A note from student (S16) supported the idea that extensive reading could 
lead to increased knowledge in general, supporting the idea that extensive reading 
could enhance students' curiosity and promote a desire for new knowledge (Lake, 
2014). By being engaged in reading new articles on a regular basis, students can 
broaden their perspective and increase their curiosity about specific topics. This 
desire to learn more about specific issues were essential in learning. By reading new 
articles every week, students were exposed to different ideas and viewpoints that 
could challenge their existing knowledge and encourage them to explore new areas 
of interest. 

Frequent reading was proven able to provide students with more 
opportunities to encounter new ideas and concepts, which could help increase their 
understanding and knowledge. Findings from this study, together with previous 
studies, also showed that extensive reading could support students in their pursuit 
of knowledge and understanding by providing them with regular access to new and 
diverse information (Klauda & Guthrie, 2015). Additionally, extensive reading could 
improve students' comprehension and understanding of complex texts, further 
highlighting the positive impact of extensive reading on students' knowledge 
acquisition (Beck et al., 2014). Therefore, the combination of the variety of reading 
materials and the frequent reading could help students expand their knowledge 
and understanding of various subjects. 
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CONCLUSION  

This paper has shown that extensive reading experiences and structured 
reading programs can significantly enhance students' reading motivation, efficacy, 
and engagement in reading activities. The evidence provided in this discussion 
aligns with previous research, indicating that when students are exposed to reading 
materials that are engaging, relevant to their interests, and offered in a structured 
program, they are more likely to develop a love for reading, which can lead to 
improved academic and personal growth. By providing students with a wide range 
of reading materials and activities to choose from, increasing the likelihood of 
finding material that resonates with their interests, teachers can help cultivate a 
love of reading in their students. This can lead to a better understanding of reading 
strategies, improved comprehension skills, and a greater love for reading. 
Therefore, it is crucial for teachers to encourage students to engage in regular 
reading activities and provide them with a variety of engaging reading material to 
support their academic and personal growth. 

While this study provides valuable insights of how extensive reading 
experiences are beneficial on students' reading motivation and efficacy, further 
research can be conducted to explore the effectiveness of different types of 
reading materials and activities in improving reading motivation and efficacy. For 
example, future studies could investigate the impact of incorporating digital reading 
materials and interactive reading activities on students' reading motivation and 
efficacy. Additionally, research could be conducted to examine how incorporating 
different genres of reading material, such as graphic novels or poetry, can impact 
students' reading motivation and efficacy. Such research can provide educators 
with a better understanding of how to design effective reading programs that meet 
the diverse needs and interests of students. 

REFERENCES 

Abington-Pitre, A. (2020). E-Books & Reluctant Readers: To Engage or Not to 
Engage. Journal of Literacy and Technology, 21(4), 87–113. 

Adeoye-Olatunde, O. A., & Olenik, N. L. (2021). Research and scholarly methods: 
Semi-structured interviews. JACCP: JOURNAL OF THE AMERICAN COLLEGE OF 
CLINICAL PHARMACY, 4(10), 1358–1367. https://doi.org/10.1002/jac5.1441 

Al-Sharqi, L., & Abbasi, I. S. (2020). The Influence of Technology on English Language 
and Literature. English Language Teaching, 13(7), 1–7. 
https://doi.org/10.5539/elt.v13n7p1 

Andrade, C. (2020). The Limitations of Online Surveys. Indian Journal of Psychological 
Medicine, 42(6), 575–576. https://doi.org/10.1177/0253717620957496 

Apple, M. (2005). Extensive Reading and the Motivation to Read: A Pilot Study. 
Doshisha Studies in Language and Culture, 8(1), 193–212. 

Asif, M., & Yang, L. (2021). An investigation of the reading culture: The role of 
libraries to promote reading culture in Pakistan. Journal of Language and 
Cultural Education, 9, 40–62. https://doi.org/10.2478/jolace-2021-0018 

Bamford, J., & Day, R. R. (1997). Extensive Reading: What Is It? Why Bother? The 
Language Teacher, 21.05. 



230     Eralingua: Jurnal Pendidikan Bahasa Asing dan Sastra Vol.7, No.2, August, 2023 

Bandura, A., Freeman, W. H., & Lightsey, R. (1999). Self-Efficacy: The Exercise of 
Control. Journal of Cognitive Psychotherapy, 13(2), 158–166. 
https://doi.org/10.1891/0889-8391.13.2.158 

Bărbuceanu, C. D. (2020). Visual Teaching – Using Digitalised Material to Engage ESP 
Students. Revue Des Sciences Politiques, 67, 36–44. 

Barton, G. M., Armstrong, R. M., & Westerveld, M. F. (2020). Reading self-concept 
and student perceptions. Reading Success in the Primary Years, 77. 
https://doi.org/10.1007/978-981-15-3492-8_4 

Beck, I. L., McKeown, M. G., & Omanson, R. C. (2014). The effects and uses of diverse 
vocabulary instructional techniques. In The nature of vocabulary acquisition 
(pp. 147–163). Psychology Press. 

Carroll, J. M., & Fox, A. C. (2017). Reading Self-Efficacy Predicts Word Reading But 
Not Comprehension in Both Girls and Boys. Frontiers in Psychology, 7. 
https://www.frontiersin.org/articles/10.3389/fpsyg.2016.02056 

Day, R., Bamford, J., Renandya, W., Jacobs, G., & Yu, V. (1998). Extensive Reading in 
the Second Language Classroom. Relc Journal, 29, 187–191. 
https://doi.org/10.1177/003368829802900211 

Edy, S. (2013). The Effectiveness of Extensive Reading on Students’ Reading 
Comprehension Achievement as Observed from Students’ Motivation. 
https://doi.org/10.17977/JPH.V2I1.4443 

Ekka, P. M. (2021). A review of observation method in data collection process. 6(12). 
Golinkoff, R. M., & Hirsh-Pasek, K. (2016). Becoming brilliant: What science tells us 

about raising successful children. American Psychological Association. 
Gunobgunob-Mirasol, R. (2019). Vocabulary Size, Reading Motivation, Reading 

Attitudes and Reading Comprehension Performance among Filipino College 
Learners of English. International Journal of Evaluation and Research in 
Education, 8(1), 64–70. https://doi.org/10.11591/ijere.v8.i1.pp64-70 

Hamilton, J. (2018). Academic reading requirements for commencing HE students—
Are peer-reviewed journals really the right place to start? Student Success, 
9(2), Article 2. https://doi.org/10.5204/ssj.v9i2.408 

Indrayadi, T. (2021). Indonesian EFL Learners’ Reading Motivation. IJELTAL 
(Indonesian Journal of English Language Teaching and Applied Linguistics), 
5(2), 335. https://doi.org/10.21093/ijeltal.v5i2.745 

Jambulingam, M., Francis, J., & Dorasamy, M. (2018). What is Generation Zs’ 
Preferred Social Media Network? 2018 Fourth International Conference on 
Advances in Computing, Communication & Automation (ICACCA), 1–4. 
https://doi.org/10.1109/ICACCAF.2018.8776817 

Javadi, M., & Zarea, K. (2016). Understanding Thematic Analysis and its Pitfall. 
Journal of Client Care, 1(1). https://doi.org/10.15412/J.JCC.02010107 

Kim, J.-S. (2012). Bringing extensive reading into university English reading classes. 
English Language & Literature Teaching, 18(1), 69–89. 

Kirchhoff, C. (2013). L2 Extensive Reading and Flow: Clarifying the Relationship. 
Reading in a Foreign Language, 25(2), 192–212. 



Extensive Reading in Improving Reading Motivation – Alfelia & Wahyu (220-232)   231 
 

   

Klauda, S. L., & Guthrie, J. T. (2015). Comparing relations of motivation, engagement, 
and achievement among struggling and advanced adolescent readers. 
Reading and Writing, 28, 239–269. https://doi.org/10.1007/s11145-014-9523-2 

Lake, J. (2014). Curious readers and interesting reads: Developing a positive L2 
reading self and motivation through extensive reading. Journal of Extensive 
Reading, 2. 

Nowell, L. S., Norris, J. M., White, D. E., & Moules, N. J. (2017). Thematic Analysis: 
Striving to Meet the Trustworthiness Criteria. International Journal of 
Qualitative Methods, 16(1), 160940691773384. 
https://doi.org/10.1177/1609406917733847 

Palmer, H. E. (1964). The Principles of Language Study London. Neill and Co. Ltd. 
Pekrun, R., Elliot, A. J., & Maier, M. A. (2009). Achievement goals and achievement 

emotions: Testing a model of their joint relations with academic 
performance. Journal of Educational Psychology, 101(1), 115. 
http://dx.doi.org/10.1037/a0013383 

Ro, E. (2013). A Case Study of Extensive Reading with an Unmotivated L2 Reader. 
Reading in a Foreign Language, 25(2), 213–233. 

Ro, E. (2016). Exploring teachers’ practices and students’ perceptions of the 
extensive reading approach in EAP reading classes. Journal of English for 
Academic Purposes, 22, 32–41. https://doi.org/10.1016/j.jeap.2016.01.006 

Ro, E., & Kim, H. (2022). The effects of extensive reading on young Korean students’ 
construction development. International Review of Applied Linguistics in 
Language Teaching. https://doi.org/10.1515/iral-2019-0076 

Saykili, A. (2019). Higher Education in The Digital Age: The Impact of Digital 
Connective Technologies. Journal of Educational Technology and Online 
Learning, 2(1), Article 1. https://doi.org/10.31681/jetol.516971 

Schiefele, U., Schaffner, E., Möller, J., & Wigfield, A. (2012). Dimensions of reading 
motivation and their relation to reading behavior and competence. Reading 
Research Quarterly, 47(4), 427–463. https://doi.org/10.1002/RRQ.030 

Wang, C., Hu, J., Zhang, G., Chang, Y., & Xu, Y. (2012). Chinese College Students’ Self 
Regulated Learning Strategies and Self-Efficacy Beliefs in Learning English 
as a Foreign Language. Journal of Research in Education, 22(2), 103–135. 

Wang, S., & Kim, H. (2021). Extensive reading research in the EFL classroom of China: 
A Qualitative Meta-Analysis. Chinese Journal of Applied Linguistics, 44(1), 111–
125. https://doi.org/10.1515/CJAL-2021-0007 

Wigfield, A., & Gladstone, J. R. (2019). What does expectancy-value theory have to 
say about motivation and achievement in times of change and uncertainty? 
In Motivation in education at a time of global change (Vol. 20, pp. 15–32). 
Emerald Publishing Limited. https://doi.org/10.1108/S0749-
742320190000020002 

Wigfield, A., & Guthrie, J. T. (2000). Engagement and motivation in reading. 
Handbook of Reading Research, 3, 403–422. 

Wu, J. (2011). Influence of extensive reading on junior high school students’ reading 
motivation and reading performance in Taiwan, The [Text, Colorado State 
University]. https://mountainscholar.org/handle/10217/67502 



232     Eralingua: Jurnal Pendidikan Bahasa Asing dan Sastra Vol.7, No.2, August, 2023 

Yamashita, J. (2013). Effects of extensive reading on reading attitudes in a foreign 
language. 

Yang, G., Badri, M., Al Rashedi, A., & Almazroui, K. (2018). The role of reading 
motivation, self-efficacy, and home influence in students’ literacy 
achievement: A preliminary examination of fourth graders in Abu Dhabi. 
Large-Scale Assessments in Education, 6(1), 10. 
https://doi.org/10.1186/s40536-018-0063-0 

Yılmaz, M., Atay, D., & Er, M. (2020). The effects of extensive reading on Turkish 
learners’ L2 reading/writing performance and foreign language self-concept. 
http://dx.doi.org/10.18823/asiatefl.2020.17.1.4.53 

Zhang, Y., & Milton, J. (2022). Improving lexical access and acquisition through 
reading the news: Case studies of senior high school students in China. 
Research Papers in Language Teaching & Learning, 12(1). 

  


