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Abstract 

In the rapidly evolving landscape of education, asynchronous online learning has emerged as 

a significant model, offering students the flexibility to access materials and lectures at their 

convenience. This research aimed to delve deeper into students' perceptions of the benefits of 

the asynchronous online learning model at Institut Parahikma Indonesia, a prominent 

educational institution. Employing a qualitative descriptive approach complemented by a 

phenomenological design, the study sought to capture the lived experiences and nuanced 

views of students regarding this learning model. Data were meticulously gathered through 

semi-structured interviews, ensuring a comprehensive understanding of students' 

perspectives. A total of seven respondents participated, comprising three males and four 

females from Institut Parahikma Indonesia. These participants were selected using a 

convenience sampling method, providing a diverse range of insights. The findings of this 

study were illuminating. Students predominantly perceived the asynchronous learning model 

as beneficial, highlighting aspects such as motivated learning, insightful experiences, 

flexibility in managing their time, and the advantage of accessing easier-to-understand 

material. They appreciated the ability to learn at their own pace, revisit lectures, and balance 

their studies with other commitments. However, it's noteworthy that not all feedback was 

overwhelmingly positive. A segment of students expressed a longing for direct, synchronous 

interactions, indicating a preference for traditional learning dynamics. The present study 

offers a fresh perspective on the asynchronous online learning model, emphasizing its benefits 

while also shedding light on areas of potential improvement. The insights garnered hold 

significant implications for educational institutions, policymakers, and educators, urging 

them to consider a more blended approach that caters to the diverse needs of students. 
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INTRODUCTION 

Online learning is a teaching and learning approach that employs the internet and 

digital platforms from this era to offer the subject material.  Online learning was also 
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described as a range of student learning approaches by Wang et al. (2013). Compared to 

typical classroom environments, online teaching and learning methods are very different. As 

a result, the students qualify for the class. 

After establishing appropriate learning objectives, a variety of strategies can be used, 

especially while learning English. One of the models used throughout the pandemic was 

synchronous and asynchronous. The synchronous model, according to Sirait (2021), is a real-

time learning technique in which teachers and learners interact directly and online.   

The asynchronous model is an indirect or delayed online learning model. Learning 

can occur anywhere and at any time without direct contact between the teacher and the 

students since the lecturer or teacher has prepared content that students can access on 

demand. According to Hrastinki (2008), the asynchronous teaching model has been one of 

the most well-liked online learning approaches up to this point due to its adaptability. 

Using the asynchronous model of online learning in the teaching and learning process 

has several disadvantages and challenges, especially for lecturers and students. Students, 

especially those in rural areas, continue to find it challenging to communicate in class due to 

changes in learning systems and models, where students do not directly interact with 

teachers, and frequently disconnected internet networks. According to Hizriani and Saadillah 

(2020), using the asynchronous learning paradigm for teaching and learning may be difficult 

for teachers and students due to network issues. 

Asynchronous models have been researched and the focus of several previous studies.  

Purnamasari (2021) investigated the utilization of asynchronous learning in the classroom 

during a pandemic at MTSN 01 Kota Bengkulu. The goal of this study was to assess how 

well teachers performed, prepared, and used asynchronous learning to evaluate students. 

Teachers and eighth-grade students from MTSN 01 Bengkulu City are among the 

participants. As methods for acquiring data for this study, observation, documentation, and 

interviews are used. There are both descriptive and qualitative methods. The study's 

conclusions indicate that teachers use an asynchronous approach to online instruction, 

allowing students to acquire knowledge via an educational website (E-Learning) before 

engaging in group discussions on WhatsApp and Telegram. 

Rahman, Rahmadani, and Nugraha (2022) studied into the usage of video-based 

asynchronous learning techniques in English classes. This quantitative study examines 

students' perceptions of watching videos using an asynchronous paradigm. 96 pharmacy 

students who had attended English for Academic Purposes courses made up the study 

population (EAP). Then, a simple random selection procedure was used to choose the 50-

person research sample. Then, this study technique was employed in conjunction with the 

five-point Likert scale (strongly agree, agree, neutral, disagree, strongly disagree). The 

study's findings demonstrate that kids respond well. They contend that asynchronous learning 

is made more enjoyable, productive, and efficient by incorporating English-language videos 

into the process. 

Furthermore, this study will focus on how the students feel about the benefits of the 

post-pandemic asynchronous online learning approach. Covid-19. Additionally, one of the 

universities in Makassar where the researcher is about to deploy an asynchronous learning 

paradigm is Institut Parahikma Indonesia. The LMS learning methodology has already been 

used by Institut Parahikma Indonesia. Since this campus's learning paradigm relies on 

network internet and a smartphone or laptop, the researcher has made sure that the facilities 

allow asynchronous learning. In this case, WhatsApp and YouTube are the top research 

platforms for using an asynchronous learning paradigm. Thus, by filling the gap, the 

researcher would like to address the research question by researching the students' 

perceptions of the benefits of asynchronous learning. 
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The Media Supporting Asynchronous Learning Model 

WhatsApp is a mobile instant messaging program. According to Bouhnik and Deshen 

(2014), the application can be extremely expensive, costing up to one dollar annually. 

According to Bouhnik and Deshen (2014), the software enables customers to receive alerts 

for each message sent or incoming silent alerts for eight hours, a day, or a week. Although 

WhatsApp looks to have new capabilities that allow teachers and students to use it for better 

comprehension, it is still a slightly underutilized educational tool (Linda and Ri'aeni, 2018). 

E-mail is an alternative to "electronic mail," which is a program that enables users to 

communicate by sending and receiving messages via an electronic address located on the 

internet (Moran & Hawisher, 1998). Purcell, Heaps, Buchanan, and Friedrich (2013) state 

that many people use email due to its usefulness, quickness, and low cost per message. 

Telegram is a mobile application that enables users to communicate with one another 

via mobile devices and desktops. Faramarzi et al. (2019) claim that Telegram may be used for 

education and training. One of the most well-known social media platforms available online, 

according to Kusuma & Suwartono (2021), Telegram can be useful for language learners. It 

is a messaging app that enables users to share media items like music, photographs, and 

videos that are kept on a cloud server without using up all of the available storage on their 

mobile devices. 

Google Classroom is an example of blended learning software available since 2014 

(Luckerson, 2015). The teacher can create and give out assignments to students in online 

courses (Nagele, 2017). According to Iftakhar (2016), Google Classroom is one of the best 

technologies for improving teachers' workflow, and he advises using it. The use of Google 

Classroom by teachers can help them save time while also improving class organization and 

student engagement. 

YouTube is more enjoyable and engaging than other websites because it provides 

photographs, text, and animated videos, encouraging students to utilize it. Snelson (2011) 

stated that YouTube has pedagogical potential as a video-sharing platform. Zaidi et al. (2018) 

found that YouTube helps students learn English and can help them improve their 

pronunciation. The students who are more reserved benefit from having a YouTube channel 

because it allows them to participate as real people in online worlds (Sakkir, 2021).  

An LMS is a multiuser software program that is frequently accessed through a web 

browser. It helps businesses manage coaching sessions, self-paced courses, and blended 

learning initiatives. According to Mahnegar (2012), the term "LMS" is typically used to refer 

to software platforms that provide online teaching and learning environments with routes, 

coaching, and courses.  

 

METHOD 

 This study used a phenomenological approach and a qualitative research 

methodology. This methodology was used by the researcher to investigate how the students at 

Institut Parahikma Indonesia perceived the advantages or benefits of the asynchronous online 

learning model following the epidemic. This study used a phenomenological method to 

ascertain the perspectives of the students. 

 This research will be conducted at Institut Parahikma Indonesia. Jl. Mustafa Dg. 

Bunga, No. 191, Somba Opu, Gowa, was the location of the campus. This research will be 

conducted chiefly on campus toward the students in the English education department 

academic year 2021/2022. The respondents of this research consisted of seven EFL learners 

majoring English education department. In addition, the participants were selected through 

the use of convenience sampling. According to Etikan, Musa, and Alkassim (2015), a 

convenience sample was collected based on the participants' desire to participate in this 

research. 
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 This study employed a semi-structured interview technique. The interview was in 

Indonesian and recorded using an audio recorder with the consent of each participant. After 

completing the procedure, the researcher transcribed the data of the interview and translated it 

into English. There were two main stages in collecting this data. First, all participants were 

contacted and asked about their availability. Second, participants can be interviewed 

conveniently according to their wishes. Following the total number of the list questions, the 

example of the interview questions was as follows: 

• Do you feel more motivated to learn with the asynchronous learning model system? 

• Do you find it easier to understand learning using an asynchronous learning model 

system? 

 In qualitative research, the method most frequently employed to analyze respondent 

responses was thematic analysis (Braun and Clarke, 2006; Guest et al., 2011). Thematic 

analysis was used by the researchers to transcribe and read the audio recordings.  This study 

emphasizes the significance of a planned and thoughtful dataset description by concentrating 

on interview and documentation data patterns. Each participant received a number to 

maintain their privacy. The asynchronous online learning model's defined themes and 

subthemes were made clear by the findings. Broader themes are organized by subthemes, as 

Braun and Clarke (2006) showed. 

FINDINGS AND DISCUSSION 

The benefits of the asynchronous online learning model at Institut Parahikma 

Indonesia post-pandemic. 

1. Motivated 

The third interview mentioned that asynchronous learning encourages or motivates 

him to study because we may work through problems independently. 

“Very motivated. As I said, not all the lessons given by the lecturer are easy to 

understand. Still, with the help of this asynchronous learning model, it can make it easier for 

us to be motivated so that we can easily finish them ourselves using this method.” (Extract 

interview students 3) 

The fourth participant stated that the asynchronous learning model motivated him to 

learn because it was not difficult for him, and the videos could be studied repeatedly.   

“I think I'm motivated because this method doesn't make it difficult for me to learn, 

and also, the video can be repeated several times,  so if there's something I don't 

understand, I can replay the video  material provided.” (Extract interview students 4) 

The sixth participant expressed the same sentiments as the previous participants, 

namely that they were encouraged to study using the asynchronous learning model since this 

model is so distinctive that it attracts attention, particularly when learning English. 

“Very motivated because this learning model is unique and interesting so that it 

attracts my attention to English.” (Extract  interview students 6) 

The seventh participant stated that he was motivated to learn using the asynchronous 

model because the learning model was unique. The asynchronous model is superior to 

watching things that only waste time. After all, it provides material that can motivate 

learning, particularly in the context of learning English. 

“Motivated because it's easier to access because, usually, if you access TikTok, it's 

easy to open, and then you usually spend hours scrolling.” (Extract interview students 7) 

On the other hand, the second participant reported that they were only moderately 

motivated to study utilizing the asynchronous learning model because it did not put students 

and teachers into direct contact with one another. 

“Maybe I'm motivated, but maybe it's better if I get more motivation directly.” 

(Extract interview students 2) 
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The fifth participant shared the same sentiment as the previous participants, stating 

that she was not driven to learn how to use the asynchronous model because there was no 

direct interaction between students and teachers. 

“Not really, but I like it too because I prefer it to be direct with the teacher.” (Extract 

interview students 5) 

 

2. Insightful 

The second participant in the interview indicated that he was delighted with the 

asynchronous learning model system because the content provided by the teacher in the form 

of videos could be played or studied multiple times, and this was expressed in the interview 

excerpt. 

“I am delighted with this learning model because, like that, it can be repeated when 

we have forgotten it. Satisfied.” (Extract interview students 2) 

The fourth participant said he was pleased with asynchronous learning because it 

could be completed anywhere and anytime. In addition, video content with an asynchronous 

model would be even more desirable if packaged attractively. 

“I am quite satisfied because it can be done anywhere and anytime, but for example, 

if we only stick to videos, maybe if the videos go on, it might be a bit boring, maybe it's 

necessary, except that the video is packaged in an interesting video, it's quite interesting, and 

it can make you not get bored, then it's probably more satisfying enough.” (Extract interview 

students 4) 

The sixth participant reported being more satisfied with the asynchronous learning 

model because he learned using two different applications that added to his insight and 

experience. 

“I feel more satisfied because I learn using different applications, namely WhatsApp 

and Youtube, so I get a different experience when learning English with an asynchronous 

model.” (Extract interview students 6) 

While the first participant reported that his overall level of satisfaction with the 

asynchronous learning model was only marginally improved, the asynchronous model still 

necessitates the presence of a teacher who is directly responsible for imparting knowledge to 

students. 

“I think I'm a little satisfied, what's called a success, yes, rather successful, because, 

in English subjects, not everything has to be done in asynchronous mode. There is still a need 

for attention from a teacher because we learn the language, namely the meaning of a 

sentence. Of course, there must be a teacher who can explain the meaning of the word to the 

students.” (Extract interview students 1) 

 

3. Flexible 

The first participant stated that the asynchronous model is flexible because it can be 

completed at any time without interfering with other activities, making it more 

straightforward for the teacher to provide content. 

“In my opinion, it is flexible and not too burdensome, especially for students. In fact, 

there are actually students who work, then there are those who have other activities, such as 

maybe being organized like that, and of course it will also help the teacher in providing 

material. (Extract interview students 1) 

The second participant stated that the asynchronous model is a flexible learning model 

because the media can be accessed anytime during the allotted time without face-to-face 

meetings. 
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“Of course, it is very flexible because the media can be used at any time according to 

the time specified. It is flexible if it can be held anywhere without having to go to a formal 

class.” (Extract interview students 2) 

The third respondent agreed that the asynchronous model offers great adaptability. 

Asynchronous learning models can make up for time spent away from the classroom and 

should have been adopted by educators long ago. 

“Very flexible, where this learning model should also have been applied by several 

lecturers when they don't have much time to teach because it is very effective and flexible to 

use in learning.” (Extract interview students 3) 

The fourth participant also said that the asynchronous model is flexible since the 

learning system can be carried out without having to meet face-to-face and can be utilized 

whenever and wherever. 

“Quite flexible because it's a learning method that's done online and not face-to-face, 

so it can be used wherever and whenever we can adjust to our free time.” (Extract interview 

students 4) 

The fifth participant said that the asynchronous model is flexible because it can be 

done anywhere and anytime. 

“Of course, flexible because what can be done anytime and anywhere.” (Extract 

interview students 5) 

The sixth participant stated that the asynchronous learning model was flexible. He can 

learn and work on problems anywhere at home, school, or elsewhere.  

“I think it's flexible because we can work on questions and study material anywhere. I 

can learn it at home, at school, or in other places. Even though it has to be connected to a 

network, in my opinion, this is very flexible”. (Extract interview students 6) 

The seventh participant also stated that the asynchronous model is flexible because 

almost everyone has a cell phone and can access media or applications whenever they want. 

“Very flexible because all the media have people; definitely Youtube and WhatsApp, 

so it's automatically flexible if it can be accessed anytime, anywhere, and by anyone.” 

(Extract interview students 7) 

 

4. Easier and Interesting  

The first participant stated that the asynchronous learning model made it much 

simpler for him to comprehend the materials that the teacher presented. Then, the second 

participant reported that he found it easier to understand learning by using the asynchronous 

learning model system because the teacher's explanations were easy to understand, and the 

media used were also interesting. The discussions were also flexible because they used 

WhatsApp, which was easy to access.  

“I think it's easier because it is located in the presentation of the method, and the 

material provided will, of course, be easier for me personally in my learning style.” (Extract 

interview students 1) 

 Another excerpt says: 

“I think it's easier because the explanation from the teacher is easy to understand, the 

media used is interesting, and the discussion is also via WhatsApp, so it's much easier to 

access.” (Extract interview students 2) 

The third participant reported that it was straightforward to understand the material 

given by the teacher because it could be played or studied repeatedly.  

“It's very easy because when we don't understand, we can repeat it, and this is very 

effective for me. So, what we don't understand, we can learn it over and over again.” (Extract 

interview students 3) 
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The fourth participant stated in the interview that it was simple to comprehend the 

learning material when using the asynchronous model because video content could be 

reviewed again.  

“It is easy to understand the material in the asynchronous learning method, maybe 

because, as said earlier, this video can be repeated and can be heard again about what 

material will be given, so it will make it easier for us to understand the material.” (Extract 

interview students 4) 

As a visual learner, the fifth participant reported that the asynchronous model made it 

simpler for him to comprehend the lesson or material. The sixth participant also stated that 

the asynchronous model made the material simpler to understand due to his visual learning 

style. Moreover, the seventh participant noted that the ease of understanding the material 

depends on the mood of the student and then also on the internet connection. 

“Yes, for myself, visuals can also make it easier.” (Extract interview students 5) 

 Another excerpt says: 

“I find it easier because I am the type of person who must listen and be visual when 

learning, so I think this method is beneficial for me in learning English.” (Extract interview 

students 6) 

 Another excerpt says: 

“Depending on the mood and internet connection, so you understand better, and if 

you focus” (Extract interview students 7) 

 

Discussion 

This study demonstrates that the students have diverse viewpoints on the benefits of 

the asynchronous online learning model. This research shows that students can be motivated 

to learn using the asynchronous online learning model because they can study at their own 

pace without being interrupted by others and because they can review the course information 

given by the teacher through videos more than once. Using video content in asynchronous 

learning has sound effects, one of which is that it can enhance student motivation to study, 

particularly in English (Rahman, Rahmadani, and Nugraha, 2022). 

The asynchronous online learning model motivates and satisfies some students 

because they may contribute their insights, and the offered content is more adaptable. The 

advantage of the asynchronous learning model is that students are independent in their 

learning and can advance their critical thinking (Ash Sholihah, 2021). However, some 

students feel dissatisfied because they want to learn directly. 

A flexible learning model is one of the benefits of the asynchronous online learning 

model for some students. Students are free to study and solve problems wherever and 

whenever they choose. Ishtaiwa and Abulibdeh (2012) discovered that due to the adaptable 

nature of the asynchronous learning model, students are not constrained by time when 

completing tasks. 

Students have an easier time learning and comprehending the content provided by the 

instructor when they use the asynchronous online learning model. The asynchronous online 

learning model is also attractive because it uses platforms that people use daily. It is 

supported by Rahman, Rahmadani, and Nugraha (2022), who have researched video material 

using the asynchronous learning model. Based on their findings, students agree that the 

asynchronous learning model makes learning English more effective, engaging, and 

accessible. However, it's noteworthy that not all feedback was positive. Some students 

expressed dissatisfaction, preferring direct, synchronous learning experiences.  

The positive perceptions of students towards asynchronous learning suggest that 

educational institutions, including Institut Parahikma Indonesia, should consider integrating 

or expanding this model in their curriculum. However, the expressed dissatisfaction by some 
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students indicates the need for a blended approach, combining both asynchronous and 

synchronous methods to cater to diverse student preferences. 

 

CONCLUSION 

The study provides a nuanced understanding of the perceived benefits of 

asynchronous online learning at Institut Parahikma Indonesia. While the majority of students 

highlighted the advantages of flexibility, motivated learning, and the ability to revisit 

materials, there was a segment that expressed a preference for direct, synchronous learning 

experiences. The present study provided empirical evidence on the asynchronous learning 

model for EFL Higher Education students after the shift in the Education system due to 

COVID-19. This dichotomy underscores the diverse needs and preferences of learners in the 

digital age. What stands out as novel in this research is the emphasis on the lived experiences 

of students in a specific institution, Institut Parahikma Indonesia, adding a layer of contextual 

depth to the broader discourse on online learning. While many studies have explored online 

learning in general, the focus on asynchronous learning and its juxtaposition with 

synchronous preferences within a particular institutional context offers fresh insights. 

Furthermore, the study's findings challenge the prevailing notion that asynchronous learning 

is universally preferred in online education. It underscores the importance of a blended 

approach, combining both asynchronous and synchronous methods, to cater to the diverse 

needs of students. Institutions, including Institut Parahikma Indonesia, can leverage these 

insights to design more inclusive and effective online learning models. As the landscape of 

education continues to evolve, it is imperative to remain attuned to student voices, ensuring 

that pedagogical strategies align with their needs and preferences. Future research should 

continue to explore the intricacies of online learning, ensuring that the digital transformation 

of education remains student-centric. 
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