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Abstract
The use of ICT for learning evaluation is important. Today, Google Forms is a paperless-based
system that is widely used for learning evaluation. The significant implication of using Google
Forms as an assessment tool is that it can lighten the workload for teachers. This study is
qualitative research with a case study approach. This research aims at finding out the teachers'
perception of Google forms-based application in the EFL classroom. This research was conducted
at SMK Muhammadiyah 3 Makassar. The subject of the research is three English teachers who
use Google Forms-based applications in the EFL classroom. The instruments used were
observation, interviews, and documents. This research found that The teachers' perception of
Google forms-based application in assessing English is classified into two categories namely
highly and moderately perceived on Google forms-based application in assessing English. Besides
that, the positive features of the Google forms as an EFL assessment tool is considered more
efficient, practical, simple, and save more time, money, and energy.
Keywords: Teachers’ perception, Google forms-based instruction, Reading comprehension.

INTRODUCTION
The simple and profound fact that students do not learn what is being taught means
that assessment may be a key process in effective planning. If students learn what is being
taught, there is no need for assessment. But of course, anyone who has spent more than a
few hours in a classroom knows that this almost never happens. No matter how carefully
we apply and enforce the rules, what our students’ measure cannot be predicted with
certainty? Only through measurement can we see whether learning activities involving
students produce the desired learning. Assessment is really a bridge between the teaching
and learning process (Wiliam, 2013).
Evaluation is one important part in the educational process that supports to find the
success of an education program. In English assessment, this test is used as an evaluation
tool to measure the success of English teaching and learning. The sudden arrival of
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Covid19 causes the world of education to follow a path that can help school conditions in
an emergency where schools need to force themselves to use online. The school's efforts
to follow the rules of the Ministry of Education and Culture are among the many
educational institutions in Indonesia that carry out distance learning, one of the schools
which is the Muhammadiyah 3 Makassar Vocational High School to support the
implementation of the learning and teaching process at this time. The use of distance
learning (online) in this school during the Covid-19 pandemic, which requires all teachers
to use technology-based learning. So by applying the use of Google Forms in the
evaluation of learning is the aim not to bring students to school for gathering, which is
worrying that it was result in an increase in the number of victims of the COVID-19
pandemic. The purpose of implementing distance learning is to break the chain of Covid19. This is certainly interesting to research further on Google Forms-based Instruction in
teaching English in the EFL Classroom which is used as a learning evaluation media.
Based on preliminary observations made by previous authorss, today's teachers mostly
use Google forms-based learning in English learning which is done from home. Therefore,
the authors propose a study related to Google forms-based learning as a title to determine
teacher perceptions of using applications in English learning, to determine the impact of
Google forms-based learning on students' English performance, and to find out how the
learning is. Google Forms instructions are applied in teaching English in EFL classrooms.
This research was conducted at Muhammadiyah Vocational High School 3 Makassar.
METHOD
This research employs a case study. A case study is a qualitative approach to study
a phenomenon, focusing on a unit of study or bounded system. A case study related to the
real-world setting (Yin, 2018). A case study that was be used in this research is a singlecase study design. A single-case study design is a study containing a single case with a
single unit of analysis. This research was conducted in the Second Semester of Academic
Year 2020/2021 at Vocational High School of Muhammadiyah 3 Makassar which located
in Jl. Muhammadiyah No.51B, Kel. Melayu Kec. Wajo Makassar.
The participants in this study were the English teachers at the Vocational High
School of Muhammadiyah 3 Makassar in the second semester. It consists of 3 classes and
3 teachers. The authors chose them as the participants because they have used Google
Forms based instructions in the teaching and learning process. Therefore, the authors was
use the purposive sampling technique. The participants of this research were three
classrooms which consist of three teachers that want to know teachers perceive Google
Forms based instruction in teaching English, the implementation of Google Forms, and the
impacts of Google Forms based instruction on students’ achievement. There are three data
collection techniques. Namely observation, interviews, and documentation.
To obtain the data needed in this study, the authors was take several steps. In this
research, there was be five observations and interviews with the teachers. At the first
meeting, authors was interview English teachers at the Vocational school of
Muhammadiyah 3 Makassar who have been using Google Forms for a long time and to
find out their perceptions about the Google Forms they use. Furthermore, the authors was
make an appointment for the next meeting to ask for permission to be able to observe
teacher activity in its implementation in using Google Forms-based learning in their online
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classes. And the last was semi-structured interviews with teachers related to the
implementation and impact of students’ achievement using Google Forms based
instructions in their teaching.
The authors used triangulation technique. Cohen (2000) stated that triangulation may
be defined as the use of two or more methods of data collection in the study of some aspect
of human behavior. Thus, triangulation technique means the authors used two or more
techniques in collecting the data to get validity. The purpose of triangulation is to increase
the credibility and validity of the findings. Thus, the starting point for obtaining data is
observation. Observation is relying on narrative or words to describe setting, behavior, and
interactions. The purpose of observation is to understand the complex interactions in the
natural setting. After the observation, the authors conducted an interview.
FINDINGS AND DISCUSSION
Teachers' highly and moderately perceptions of Google Forms-Based instruction in
assessing English in EFL Classroom.
Based on the result of the interview with three teachers regarding the use of Google
forms-based application at SMK Muhammadiyah 3 Makassar, it is found that the teachers
have a positive perception on the use of Google forms for assessment tool in the EFL
classroom. It is revealed that Google form is perceived positively by the teachers. all
Teachers who use Google form have a positive opinion toward the use of Google forms
because it is considered more practical, efficient, and can be operated easily by them.
From the first interview of the teachers is to know perception of the teachers on
Google Forms-based application in assessing English about the indicators of experience,
motivation and emotion. Those indicators are aimed to answer the question of teachers’
perception on Google Forms-based application in assessing English .
The use of Google Forms, especially for organizing assessment that found in this
research, gives many benefits to the teachers in terms of efficiency in time and energy,
suitability to the students’ characteristics in pandemic era, less cost, more detail result, and
it equipped with so many helpful features. In other words, the major effect is that the use
of Google Forms as an assessment tool can alleviate the teachers’ workload.
The authors asserts that Teachers 1 and 3 are highly perceived on Google Formsbased application in assessing English based on three indicators. They are experience,
motivation, and emotion in using Google Forms based application. Meanwhile, teacher 2
is categorized as being perceived as Google forms-based application in assessing English
based on these three indicators. These results can be seen from the teacher's responses in
the following as follows:
1. Experience
In this section, the authors gives several questions to teachers 1 and 3 to find out their
experience using Google forms-based application in assessing English. They admit that
they often use Google forms-based application in assessing English . It can be seen from
the extract at table 1 Practical, efficient, and can be used easily are the teachers’ reason for using
Google forms in the EFL classroom.

From the teachers’ response at table 1, it can be concluded that the use of Google
forms in the EFL classroom at SMK Muhammadiyah 3 Makassar are supported by the
teachers. They have a positive view on the use of Google forms for assessment tool
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because this app is easier to be used and more practical than other applications. It made
the teachers easier to check or evaluate the students’ work. In addition, this app is more
reliable than other apps because it can be used even in the weak network. It means that it
does not need strong internet connection for using it.
Beside the reason above, the awareness that Google forms are more efficient and
cheaper than other service/software becomes one of the teachers’ considerations in using
it for their assessment tool. According to the teachers, Google form is more practical,
unexpensive, and simple. The fact that this system is paperless also encouraged teachers
to manage the class using technology as it did not require much paper and printed
worksheets.
This was in line with the reason for using advancement of technology on order to be
able to save the consumption of natural resources such as paper and ink. Finally, teachers
and students are facilitated by their own personal gadget as the main learning tool to
substitute the workbook for learning. This can be more valuable and meaningful for both
teachers and students.
Teachers also stated that by using Google form as a tool for online assessment, will
minimize the use of time regarding the teachers need to write more in a paper-based test.
Teachers prefer an online test than paper-based test as they do not need to use paper, pen
or the correction pen anymore. Using those kinds of stuff are really wasting time instead
of just clicking. However, by using Google Forms, the exercise can be established
efficiently and effectively. Moreover, it becomes an attractive activity to the students
because the variation of the students’ worksheet may be created in Google Forms itself.
The advantages of the Google Forms for making worksheet can create the environment for
students to exercise and can save so much time in the scoring process.
Google forms bring many benefits for the teachers. The data showed that the
teachers got benefits in saving time by using Google Forms. The teachers stated that the
process of automatic scoring provided the students with the immediate scoring. Because
the score was automatically set, the students can know the results after the submission
immediately. It means that there is a benefit gotten in terms time efficiency.
In addition, Google forms were also considered to be suitable for the students due
to the conformity to the students’ characteristics in pandemic era who were all technology
used to ease them to access the learning. Moreover, the facilities on school or home also
supported the application of Google Forms in EFL classrooms such as Smartphone
possession, Wi-Fi connections, and internet data.
Beside that, less cost became the other positive side that the Google forms
assessment brought to the teachers. Due to the paperless assessment system, they did not
need to print out the test that would cost some money. When it came to the writing and
reading test, they did not need to print out the test or write it in a piece of paper.
Furthermore, the students also gained the benefit of Google forms assessment since it
provided the detail results. The students could get the information about the points of each
question in Google form app.
From the teacher's response on table 1, the use of Google forms in the EFL classroom
at SMK Muhammadiyah 3 Makassar is supported by the teacher. They have a positive
view of the use of Google Forms as an Assessment Tool because this application is easier
to use and more practical than other applications. This makes it easier for teachers 1 and 3
to check or evaluate student work. In addition, this application is more reliable than other
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applications because it can be used even on weak networks, it is fast and cheap. This means
that it does not require a strong internet connection to use it. The statements from teachers
1 and 3 stated that the use of Google Forms was very practical, efficient, fast, cheap, and
easy to use as a daily assessment tool. However, teacher 2 stated that this application is
quite practical, efficient, and easy to use, but has difficulty in making questions by
inserting images in the Google Forms application.
The authors also found that the teacher have used this Google Forms-based
application in a long time. It is shown from the table 2 below, it can be concluded that
teachers 1 and 3 have been using Google Forms-based application in assessing English
since 4 years ago because Google Forms makes it easier for teachers to carry out the
teaching and learning process. In addition, they also said that using Google Forms makes
it easier for students to use this application at the end of the learning process. While teacher
2 has used Google forms-based applications in teaching English at the beginning of the
2018 school year, so this teacher has been using this application for 3 years and has had
problems using this application.
And besides that at the table 3, it is also reinforced by a statement from teacher 2 which
states that they do not use this application in every learning process, because of the
difficulty in inserting pictures so that it takes quite a long time in making questions.
So the authors concludes that teacher 2 is in the moderately category of perceptions of
Google Forms-based application in assessing English . due to lack of experience and not
using Google Forms-based application in assessing English on a daily basis. So that they
have difficulty inputting images on questions in the Google Form application.
Beside that the authors also found that the teacher have some challenge in using
this Google Form-based application in assessing English . It is shown from the table 4,
that teachers 1 and 3 have used this Google Form-based application in assessing English
with challenges that they can overcome on their own. In addition, the teacher also said that
using Google Forms makes students almost have no challenges related to the use of the
application, because this application is quite easy to use.
On the other hand, from the results of interviews related to perceptions, teacher 2 stated
that in the daily learning process in giving assignments or quizzes, teacher 2 gave
assignments at the end of learning through WhatsApp and Google classroom. Teacher 2
sometimes gives quizzes or assignments via Google forms. It can be seen from the quote
from table 5.
Beside the reason above, the awareness that Google forms are more efficient and
cheaper than other service/software becomes one of the teachers’ considerations in using
it for their assessment tool. According to the teachers, Google form is more practical,
unexpensive, and simple. The fact that this system is paperless also encouraged teachers
to manage the class using technology as it did not require much paper and printed
worksheets.
2. Motivation
In motivating can affect a person's perception because motivation to something can
encourage someone to give a good or bad perception of something. In this interview, the
authors also gave several questions to teachers 1 and 3 to find out their motivation to use
Google Forms-based instruction in teaching English. Based on data obtained from teacher
interviews, authorss found that teachers 1 and 3 were motivated in using the Google Forms
application because apart from motivating or encouraging students to work on questions,
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this application also improved student answers. In addition, they are very enthusiastic in
completing quizzes if the teacher uses this application rather than just asking them to
answer it in their notebooks so that it makes some students a little reluctant to write in
doing their assignments. This can be seen from the following quote from table 6.
From the teachers' statements in table 7 indicate that teacher 1 and 3 are highly
motivated in using Google form-based application in assessing English because this
application makes easier their job in teaching. Not only that, but if can they use it in
everyday in the class, they will use this application both in daily use and in large-scale
tests. In the sense that every time they learn English, they use this application in giving
assignments and use it in every semester exam. The two teachers used this application not
only during semester exams, but because it was simple and practical and it was easier to
use, so the two teachers used Google form-based application in assessing English.
By the statement of the teacher 2, it can be seen that she is in moderate category of
motivation of Google Forms-based application in assessing English . She is motivated by
using google Forms-based application but sometimes she got the difficulty about this
application in the process of teaching. It can be seen by the following table 8.
From the statements of the two teachers, teachers 1 and 3 expressed their considerable
interest and enthusiasm in the use of Google forms-based application in assessing English
in EFL classrooms. So, the authors categories them in highly category in the use of Google
forms-based application in assessing English in EFL classrooms. Beside that they were
interest and enthusiasm by using this application, they also like it because the students
already known about this application so, they do not have to explain more about this
application. Not only because this application English based, the fiture of this application
was good because the respons is immediately sown so, the students can know directly their
score without waiting too long their result.
Meanwhile from table 9, teacher 2 expressed his interest in this application, but due to
several obstacles and difficulties that teacher 2 faced, teacher 2 limited the use of Google
forms-based applications in her daily life in teaching English. So that the authors conclude
that teacher 2 was in a moderate position.
3. Emotion
Emotion is one of the personal characteristic that influence someone perception.
Emotion such as happiness, fear and anger may influence someone toward an object.
According to the interview result with teacher 1 and 3, the authors found that they were
very happy after using Google forms-based application in their assessing. It was shown
from the table 10.
The teacher 1 and 3 said in the extract above that they were happy by using this
application because this application gave big influence to them. So, the authors categorise
them in highly category in the use of Google forms-based application in assessing English
in EFL classrooms. Beside this application gave big influence to them, this application
also gave them eaiser in checking their students’ score because they do not have to spend
much time to check their students’ assignment because this application will show
immediately the score of the students’ assignment that they have done also the students’
result will directly recorded in the teachers’ google form in Excel or spreadshare in google
form. That is why the teacher 1 and 3 felt happy to use this application.
By the extract of the table 11, it could be seen that teacher 2 was happy to use google
form because when he gave the students quiz, it does not need much time to explain when
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he gave the quiz. But at the end in his interview, he said that even this application gave a
good influence in teaching but we do not know the students’ understanding, did they
understood about the material that had given or they only do the assignment without
knowing the material. So, he conclude that by giving directly material in front of students
was more effective in teaching because as a teacher he can measure the students’
understanding. That is why he stated that face to face teaching is more effective.
By the statemet above, it could be concluded that teachers 1 and 3 have been using
Google Forms-based application in assessing English in the class. They used google form
after they gave the material to the student or after they gave the explanation to the students
and they used this application to give the students assignment or in daily exam to measure
the students understanding of the material. So, the authors concluded that the teacher 1 and
3 are categorized highly frequent of using Google Forms-based application in assessing
English in the class.
Meanwhile the teacher 2 only used google form-based application in the mid test or in
the big scale test in the class. It means that the teacher 2 is rarely to use this application.
so, that is why the authors concluded that the teacher 2 was moderate in using google formbased application in the teaching process. From the findings, the authors found some quote
that had been interviewed. These are some extracts from three teachers become some
tables. It is shown from the tables below:
Table 2 Practical, efficient, and can be used easily are the teachers’ reason for using Google forms in the EFL
classroom
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Table 2 Using Google Forms-based application in a long time in the EFL classroom.

Table 3 Teacher two in using Google Forms-based application in a long time in the EFL classroom

Table 4 Challenge in using Google Forms-based application in assessing English

Table 5 Gave assignments at the end of learning through WhatsApp and Google classroom
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Table 6 Teacher’s feeling in using Google Forms-based application in assessing English

Table 7 Teacher two’s feeling in using Google Forms-based application in assessing English

Table 8 How interest or enthusiastic the teachers in using Google Forms-based application in assessing English

Table 9 Interest or enthusiastic and the difficult that faced by teacher in using Google Forms
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Table 10 Google forms-based applications affect the teaching of the teachers

Table 11 Google forms-based applications affect the teaching of teacher two
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Table 12 Frequently used Google form in the classroom

Discussion
After analyzing the data, the result of interview showed that the teachers’
perception covering indicators as proposed by Johns & Saks (2019) namely experience,
motivation and emotion. Based on those indicators, the authors categorized the teachers
into two categories namely highly and moderately perceived on Google forms-based
application in assessing English. According to the analysis, teachers have got many
benefits by using Google forms in the EFL classroom, especially for an assessment tool.
To measure the teachers’ perception on Google forms-based application in assessing
English, the authors carried out an interview. The result of interview showed that the
teachers’ perception covering indicators as proposed by Johns & Saks (2019) namely
experience, motivation, and emotion. Based on those indicators, the authors categorized
the teachers into two categories namely highly perceived on Google forms-based
application in assessing English and moderately perceived on Google forms-based
application in assessing English.
The findings show that teachers 1 and 3 had highly perceived on Google formsbased application in assessing English based on three indicators of experience, motivation
and emotion in using Google forms-based application. From the results of experiential
interviews, most of the teachers stated that they often use this Google forms in teaching
English because it is practical, efficient, and can be used easily are the teachers' reason for
using Google forms. In addition, according to current conditions, teachers only teach
students for one hour in one meeting due to Covid-19. So with the implementation of
Google forms, it makes easier for teachers to do online learning because they only share
Google forms links to students regarding the material that has been taught and students

Volume 8 Number 2 (2021)

288

ISSN 2303 – 3037 (Print)
ISSN 2503 – 2291 (Online)

can directly answer in the link. Can help teachers measure students' ability to understand
the material that has been taught. This is related to Azmina et al. (2017) stated that
development of ICT makes it easier for teachers to assess students’ understanding.
Teachers can use online media such as Google Forms to take tests or exams.
It is found that Google form is used by teachers at SMK Muhammadiyah 3
Makassar as the media for organizing students’ assessment, to know whether the students
have understood the subject content that has been given to them. This is in line with what
Tsagari et al. (2018) who said that in education, assessment involves gathering evidence
and making judgments or forming opinions about the skills and knowledge abilities of
learners. Teachers usually assess learners because they need to make decisions about these
learners. The evidence they collect helps them make good decisions. For example, the
teacher may need to decide whether all students have successfully learned the material
they have just taught. Therefore, it is the primary professional responsibility of all teachers
to be effective in assessment.
In this section, the authors discusses the findings in the second interview presented
earlier, namely the application of Google forms-based application in assessing English .
According to Brown & Abeywickrama (2010) there are multiple processes in your goal of
designing large scale standardized tests for repeated administration, so the multiple choice
format is a viable option, it includes six steps of designing an effective test. Determining
The Purpose Of A Test, defining Abilities To Be Assessed, drawing Up Test
Specifications, devising test items, administering the test, and Scoring, Grading, And Giving
Feedback. Based on observations, teacher interviews, and documentation, authorss found
that there are two categories of how teachers apply Google forms-based application in
assessing English, namely highly implemented in Google forms-based application in
assessing English and moderately implemented in Google forms-based application in
assessing English . . This category is based on the process of Brown & Abeywickrama
(2010) in designing large-scale standardized tests.
As we know that the assessment process is very important to reflect the result of
the learning. In other words, it enables the teacher to examine whether or not the teaching
activities achieve the intended goal of learning. However, in the real classroom setting,
teachers find it complicated to assess students’ performance due to the time, energy, and
other obstacles. The process of assessment is sometimes considered as overwhelming
activities, especially when it comes to the large classes. The heavy workload in assessing
the students is a common phenomenon that is felt by the teachers. In addition, it is not a
naive thing that teachers expect the benefits from the use of web-based technology such
as Google forms.
However, teacher 2 stated that during daily assessments he sometimes used Google
forms, so the authors concluded that teacher 2 was in the category of moderately
implemented in Google forms-based application in assessing English . It is different for
Teachers 1 and 3 who use or apply Google forms-based applications in daily activities, not
only on large-scale exams. So in conclusion, teachers 1 and 3 are categorized as highly
implemented in Google forms-based application in assessing English.
From the findings, the impact of Google form-based application in students' learning
achievement on the components of reading according to King and Stanley (1989) in Fadila
& Jismulatif (2019) state that reading has five components contained in reading texts,
which are appropriate with the senior high school curriculum. The first one related to
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finding information had a positive impact with a total percentage of 55.7% of the number
of students who answered correctly. The second is related to finding the main idea which
has a positive impact with a total percentage of 62.2% of the number of students who
answered correctly. The third is related to finding the meaning of vocabulary in context
with a positive impact with a total percentage of 57.7% of the number of students who
answered correctly. Furthermore, on the fourth point, with a total percentage of 53.6%, the
number of students who answered correctly on questions related to identifying references.
And the last one has a positive impact with a total percentage of 50.5% of the number of
students who answered correctly on questions related to making inferences.
CONCLUSION
Based on the research findings and discussions in the previous chapter, several
conclusions were made by the authors. Teachers at SMK Muhammadiyah 3 Makassar use
Google forms to conduct student assessments during the Covid-19 pandemic. Authorss
classify teachers' perceptions of Google form-based applications in assessing English into
two categories, namely highly perceived on Google forms-based application in assessing
English and moderately perceived on Google forms-based instruction in assessing English.
So there are two teachers who are categorized as highly perceived on Google forms-based
application in assessing English and one teacher is categorized as moderately perceived on
Google forms-based application in assessing English.
Based on the result of this research that presented in the previous chapter, it is
suggested that; First, for teachers, it is suggested to maximize the use of Google form in
the EFL classroom. Not only use it in evaluating the students learning outcomes, but also
use it for increasing the students’ knowledge regarding the subject content. It can be done
by using it as a media for students exercising. So that it can give big impact on the students’
learning achievement at the end. Second, for students, it is suggested to utilize the Google
form maximally. They can use it to practice more through quizzes or other types of test
that can be arranged in Google-form in order to increase their score. And the third is for
other authorss, it is suggested to conduct further research regarding the strengths and
weaknesses of using Google form for learning assessment tool. Therefore, teachers will
try to minimize the weaknesses and maximize the strengths of the Google form as an online
assessment tool.
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